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^ ' ' ' Parti 

All grantees with awirds from prograim listed under "General Instructions** above respond. 
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G 00790jr3y ' ' > 
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^r/tfcAmenrry is correct and complete in all respects, except as ^^ay be specifically noted herein^ \ ^ ' ' 


Typed Name of Project' oTrector is) or Prmcipannvestigaiorlsi. 
' Jeanne HcRae McCarthy/ Ph.D. 


Signature of Projea Oirfcctoris) or PrincipaL lnvesiigat)br(sj. 
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» * Pztt 11 r*Accompii!jimenr" Reporting) « • / a\ . 


A. All grantees, except for those with awards undc^3>W3 arc 
*to respond to ihis Section A. Grantees under 13.443 go to 
1 BofPar^tll. 

^fk AH grantees with awards under 1 3.444 except those sup- 
ported solely for "Ouireaciv" aciiYiiies are to follow the 
I organization of categories listed below in pi^sentmc their 
\ ' pcxformancc reports. The.c;it^gones arc based on activities 
1 common'to all Early Childhood projects with the exception 
? noted above for proj6cis solely supppried /or out reach 
: . activities. . 

(I) Diicct and Supplementary ScMces for Children's 
i Services 
; (l)?2TcnliF2m\ly ?2T\]apqtion 
I (3) Assessmenfofthlld's Progress^ 

(4) Inservice^Trainingtor Project Staff 

' (5)Traimng for Personnel Irom other Programs or 

* Agencies .4^' . ^ 

(6) Demonstration and Dissemination Activities 

(7) Coordination with oiher-Accncies- . 

(5) Continuation and Replication . ^ 
' \^ ' • * 

' TTie grant application for procrains 1^445. 13.446. 13.450, 

• and 13.520 provided for the U)IIo\Mn§ functions or activi- 
ties as categorical headings in the budsc t and narrative* 
sections: * , " i 

Research and Development Dissemination 
Demonst rat ion 'Service Prescrvice/I nservicc 
« . Evaluation^ Traininl^ 

Programs 13.451. and 13.452 do not u.MiaHy require a, 
1^ 'breakout since the prnnary function or aciiMi> i> intrinsic 
to the rcspc^cnve prt^cram. ^ 

OEFORM30J7-i«a/7« h 

" V ■ - - - - : ' ■ 


Forfacli of the above procrdmS. functions, or jchmW^/js 
Hr/Azj rlufse of special impoet for certain pro^r<;fnsfe f.. 
^epticaHon, advisory^nuncifs. parent mvuh emcnr) discuss 
'^ihe objectives and subobjectivcs presumed in the approved 
application fin Narrative fonitat J in lermf of: 

(a) Accomplishments and tnilesiones met. 
' (ft) Slippages in attainment and reasons for the shppagcs, 

^Rcfer back to your application and uiili/c your quapiiijtnc 
quarterly projections, scheduled clirt^nolouical orucr and 
target dates, and data collccicd and iiiaint:ur.cu as ucll as 
criteria and mcihodoJocics used to evaluate results for (a) 
and (b). For grantees under 1 3.444. in discussing: irjimng 
or personnel tVoni oilier. programs, include dcscrrpth)ns ot- 
types of training, instttufions or org3Ill^3^^^s mvol\ed,'and * 
numbers^of trainees and hours of training received. 

'AlsohiphlicJii those phases of the pUns of action presented 
in your application that proved most successml, us v^eli ^\ 
* those that uponsmplemcntaiiort did not appear fryitiul. 
NOTE: Outreach grantees are to discuss ucLumpli:Ji]nents 
and slippages in terms or repliwatiun and stiniuUtioff of 
services, resources provided and t1cld icslinc and disscminj- 
tion and training in terms of types of personnel rckeivmg 
training ahd the number of hours involved. ^ ^ ^ 

Grantees finishing this portion of Part II. go to C of Part H. 

B. Reporting for Grantees under f Research and Dent- 
anstration). 

Discuss m.ijor activities carried out. major departures from 
•the.oriumal plan, problems ciwountored. siuiinKani prcinn- 
inar> 'findir.i:s. results, and a diTscnption jnd'evaiuaiion oi 
any final ;p/odiici. Either include copies oK or-discuss. in- 
formation mjtcrials released; rcjiorts in neuspjpors.*in3i:a' 

■ ) 



Table IB 



Typ* of Staff 


Number 


Full-timt * ^ 


(Ai Futl-time Equiv^lenn) 


Profttsjpnal Penoonel ^ 
(9xetuding texhcni 






1 . 


. ^ 1 


• 


Partpfofcssional ' ' ^ ' * 


• 1 





irk 



/ Therapi^t^^p^-^^hor^^Nupe^^-^^^ ^^^^^^^ ^ ^^^^^^ 



Number of Handicapped 



Saeened 



Diagnostic and Evaluative 



Found ti^eed Special Help 



4 (referred) 



Other^ Resource AsiUtandtf 



4 (follov-up) 



N • " 'Table U 

Prejervice/Inservice Training Daty 



, . ~ ' • . ' " 1 " Number of 
Handicapped Arw of • Persons Received 
> ' Primary Concentration ,j ,n,«rvic« Training 


, Numbe'' ci Students RccfcivVd 
Prcservicc Training, by Degree Souqh: * 


AA 


BA 


MA 


Fosr-MA 


Multihandfoappcd 












•* Administration ' * 













Early Chifdhopd 












Trainable Mentally Retarded 


ft 




c 




• 


'Educablt Mentall\(JRetarded 










> 


-r. — r-T— 

Specific Learning Disabilities ^ 


K — -~ 










.Deaf/Hard of Hearing 












Vts^atly Handicapped 












^ • 1 

Seriously Emotionally JDi$turb<rd 


♦ 

» • 










Spei^Ch Impaired 












Grthopedically and Other Health Impaired 










> 


— » : 

TOTAL ^ 













Jfdata in'T-bJe II above differ by more than 10 pcrce.-\t from tJiose ir.,your approved. ap;)l)cjtion. cxpla.fi. ' 
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Tabic IIIA 
Placement of Children Participaxing in 
Etriy Qiildhood Program During Reporting Period 



Indicate the placement of children who left your project during the year covered by this report penod. 
NOTE: Count each chticiohly once by pnmary rype of placemenr - below. 



,.TY« OF PLACEMENT 



INTEGHTfTED PLACEMENT (i.e.. in re^^ 
ul^r programs with children who sre NOT 
hsgditapped) 



SPECIAL EDUCATION PLACEMENT 
(Le., in classes only for handicapped 
children but situated in regular private or 
public school) 



KurMry Khods 



Oay<irt programs 



Ht»d Surt 



'Prf-kind«r9arten 



Pfim«fv gridet •> 



Fir»t 



Second 



0th tr 



Fft*kindef9«ften 



Kindergtrten 



Primary grades 



Firit 



Second 



Other 



NUMBER OF CHIUOREN 



FULL-TIMg 



PARX-TfME' 



Scheduled to remain »n Early Childhood 
Program in coming year 



INSTITUTIONAL PLACEMENT 



Other (tpec/fy) 



t 


Table IHB 






Cumulative number of children entered in^o 
integrated placement (if known) prior to this 
report period 


NUMBER 


Estimated retention rate of cumu- 
lative number In integrated placed 


PERCENT 




* 




\ 
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SITES 



Valencia Adaptive Education CenteV 



y)DRESS* ^^^^ ^' Campbell Avenue 



Tucson, Arizona fi5734 



PHONE: 



(602-) 889-8636 



COST DATA^ 



Local (55%) . $ 24,538 

State (39%) 17,400 

Federal ( ^%) 2.677 

TOTAL $ 44,615 



(Tfeacher./aide salaries; Space; Utilities Services; 



COMPLETED BY: J.^anne McRae McCarthy, Ph.D. 

— — 

)ATE: September 30, 1980 _ 



• > 

* < . 

NUMBER YEARS IN OPERATION: 


4 


/ 


DESCRIPTION OF AREA SERVED ' ■ 
^ BY PROGRAM (CHECK ONE) X 


URBAN 


1 

^ ruraH. 


TOTAL POPULATION OF AREA 
SERVED BY PROGRAM: 


43,500 




NUMBER. OF HANDICAPPED CHIL- 
DREN ENROLLED IN THE 
PROJECT FIRST CHANCE CLASS- 
ROOM: 


1 

.10 




NUMBER OF NONHANDICAPPp • " 
CHILDREN ENROLLED IN THE 
PROJECT FIRST CHANCE 
CLASSROOM: 


^0 


s 



GENERAL INSTRUCTIONS: ^ ^ \ ^ ' 

1. Please enter the amounts that are used to maintain the PROJECT FIRST CHANCE classroom only. ^ - 

2* f f you are serving both handicapped and nonhandicapped children in your PROJECT FIRST CHANCE' classroom, please star (*) 
^.^ those items and servi<:es provided the handicapped children only, , 

3#'" If conforming to this^ format jeopardizes the accuracy of the information, please use the blank forms provided. 
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PROJECT FIRST- CHANCE 
INTERACTIVE* OUTREACH MODEL PROGRAM 

^ Final Report FY 197SI-80 
, July 1-, 1979 - June 30, 1980 



?art III Accomplishment Reporting 



This final report of the Project First, Chance Interactive 'Outreach 
Model Program for the first year of Outreach activities will be organized* 
jtato four cdmponents: ' * ^ - ^ * ^. » ^ 

1. Accomplishments 'and Milestones Met 

^ 2. Indicators of Impact Across All Activities 

» a-i .'Awareness ^ • ' J 

% 

0. Product Development and Distribution 
c. Stimulating Sites 

*" , • » ' ' 

, d^ Training ' ' ' ' 

e. State Involvement and Coordination ' . 

f. - Other * I • ' , * *^ 

3. Evaluation the Project First Chance Interactive Outreach Project: 

a. . Proposed Objectives, Activities, and Degree of Accomplishment 

b. Evaluation Sumnary 

4* * Evidence of Effectiveness 

a. Child Progress Data from Model Demonstration Site 

1. ABACUS Data . • ' 

a) . Summary of' Behaviors Mastered 

\^ ' ^ ' b) Individual Child' Summary ' . - * 

* • , c) By, Developmental, Area 

2. Individual ^ograms 

. a) . Summary Table of Behaviors Mastered 

b) Summary Table of Individual Programs 

3. Child Progress Data ' 

, a) Behavibr Change Documented in One Child 

b) Child Progress Data from Omaha Replication Site 
Parent/Community Contacts: Model Demonstration Site 

b. Child Progress Data Srom: Omaha Replication Site 

• • • . 8 . 
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1. Accomplishiop-nts and Mil estones Met 



As- this final report is being written the Project First Chance 
Intert^tive OuSeach Ldel II. (TC 1980-81) is in full swing, funded.^ . . 
S Se 5mce of S^ial Education for the second year, for a total of 
five years of demonstration and outreach fundings 

A« will be noted from the Indicators o€ Impact discussed in the next 

This support has been extended to the Regional Service Centers Xl, uor 

'and lea's in the Austin Region. The most viable of these wi±± 
as Outreach sites for the 1980-81 year. 

The Region XI site in Crowley, Texas will be developed further with 
the-aSistance of the staff of the Regional Service Center in Fprt Worth. , 
S addition! Project First Chance has- been asked to train another Early 
Sildhoofciordiltor fo. the Region a.d to provide t-n ^g^f ^^^^^^^^ ^ 
staff of another site in Saginaw, Texas. This f "^^^i^'^^ ^evelop- 

demonstration classroom to train 16 .teachers ^^^^J^^^^" ^^^^ Ldilion^l^ 
■ Ina Pl-oiect First Chance classes in their respectxve dxstricts. Adaxcioua 
Sf option on tJe Texas sites is included 'in the Indicators of Impact, 
Table 1. ^ ' / 

J J - r,4fh rho sites in Millard School District, 
. Less success was evident with the ^ites ln^_ Elementary School 

Omaha. Nebraska. T^o class rooms ".^^^^^f^^^ 'l,^^ impressive, with 

servi'ng 17 children. Evidence of progress or eac^ criterion- refer- 

: tptaLof 532 behaviors g^-d as m^^^^^^^^^^^ 

oT:Ls:sri:e fufpir%^ 

Efforts were made to provide f^^^ "^a evidS rth!^ the program was 
the internal problems. Some ^^"f ^ "J^^^ -However, the decision was made^ 
quite successful in terfns^ of child Progress. ^HqWev , 3tringent 

to modify the Project First Chance ^"fj^^f^l"^^:;^^^' integrate the child- 
approach. In addition, . efforts ^tfftcult for staff to 
^en into programs for "hf^dxcap^d ^^ildren made i ^^^^^ ^ ^ 

tlll'X Sn?™^^ unless requested to 

do, so by the new coordinator. • . -i 

nf Pro-ipcf First Chanc& has been to facilitate the 
-One of the major goals .of ^'^°J^^\'' , rhlldren in the State of 
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Pr^entations throughput the S^ate, and on involvanent at the State level. 
.Three replication sites have rec^tly been funded with VI-B funds through* 
the SEA. in' Chandler, Ifedaburg, and Williams Air Firce Base. Assistanc^e 
was giveiT in the conceptualization phase of program development. Additional 
dtitreach activities are being planned for the 1^80-81 school year, beginning 

• with a Public Awareness Conference on August 4. 

In additi(Jh to these t;h2*ee sites which^are planning to replicate^l 
components of the model, .six^^othe'r sites are using some of the components 
of the child and family service programs: - 

1. Arizona ^Training Program Tucson (ATPT) 

2. University of Arizona Child Ps^ch Lab 
; • 3. Heads tart ~ Pima County 

4. La Frontera - Tucson 

5. • CIDS - Phoenix; ^ . 

6. Tucstfn Association for Child Care (TACC) 

«« 

The .Tucson Association for Child Cafe has* requested Dutreach assistance 
in screening 75 day care children, parents, and teachers in six Urban League 
inner city day care centers "^in October, 1980. In-service training will be 
provided in the use of the ABACUS, in writing I.E.P.'s for identified handi- 
capped children, and in implementing individual and group programs in the 
Project First Chance curriculum. University of 'Arizona students in the 
Preschool Master's Program will be utilized, along with the Project First- 
Chance Outreach staff. * * • 

/• 

Although ther% "have been some significant indications of progress ift 
.Arizona, the legislation resulting in fiscal restrictions have made the future 
less bright than earlier predictions suggested'. Restrictions an school 
budgets, limiting increases to 7%, .together with the lumping of regular, 
sijecial,' and transportation expenditures into one Ifotal, have made it Miff i- 
cult fox administrators to consider new, n^onmafidated programs for, handicapped^ 
children. However, there are ^ome indications that are more positive; 

1. - The Governor's Council on Developmental Disabilities has recommended 
that permissive legislation be introduced in the next seasio'n to allow {)rograms^ 
In tthe pubTic schools* for 3 and '4^ year old handicapped children. 

2., The SEA, has received a State Implementation Grant which has been 
utilized to employ a coordinator .who is functioning full-*time to develop 

* programs. ^ ^ - 

3. Standards and Guidelines for Preschool Prograjns will be finalized 
and submitted to the Special Education Advisory Conmiittee for review. 
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4. * One of the priorities for the VI~B 'discretionary proposals 'will* be 
unserved populations, including preschool handicapped ch±ldrei;i. / 



P^OJBCT FIRST CHANCE 



indicators of impact 
Abstract' • 



Mnlmum Indicators if Impact ^re presented on all six cdftponehts of 
Outreach activities' • ' # " * 

1. Product Development and' Distflbution 

2. Awareness 



3r Stimulating Sites . ' \ . - ^ ' 

' . 4* Training ' q * 

5* State Involvement \ 
Other * ' * 1^ - 

The Ixrformatipnal Sjummary Format together ^th Tigure^ 1, lA, 2, 3, 4s and 5, 
which follows summari;&es the quantifiable data available^ 

These -components of the informational summary of Indicatbrs of Impact are 
self explanatory with the excepti<5n 45f Awar4ne*ss , Stimulating Sites, and 
Training. -In accordance ^with information disseminated in 'the Outreach 
Project Director's meeting on September 10, 1980, the following guidelines 
nave been used: , ' ^ > ° ^ . 

Awareness refers to the dissemiaation. of general knowledge about the 
* project: • . ° ■ 

Stimulating Sites ref^ to training provided to personnel from those- 
. .fiscal agents using fhe services xi children or services to families 
components to serve children; ' - - 

• ' • ' ' .V 

Training has been documented separately' '.from Awareness and replication 
site training and refers to competency based modules involving University 
training programs , 'generally a three week- practicum,.--^rr>ightr week or a 
fifteen week s^udept teaching experience.' One-day tikchkr inservices 
nave been included in the Awareness pomponent. y 



2. Imicators 'of Impact Acrosg. All' Acti-frltles 



^NFORMATIOliAL SUMMARY FORMAT 5 



QgTREACH ACTIVITY' 



' IMPACT INDICATOR 



OUTPUT 



9 



AWARENESS 



V * 



> Number'of persons' requesting materials/ y 
Information byrphoije or letter 

- Number of persons visiting demonstration/ 
contlnutation site « 

- Description of Awareness presentaitons 
' {s%e Table '4) . 

- Number of Awareness -presentations 

- Number o^ persons involved ' 



200 



160 



/- 23 



.2950 



PRODUCT 8EVEL0PMENT 
AND DISTRIBUTION 



- Number of 'products' developed/revised 

- N«^ er of products distributed to 
of persons " ' 



ber 



240 



• Nmftber of^^hildren receiving new/improved 
seryices via use of select^d'matenals or 
components of model. ^ 



NA 



STIMIILATHIG SITES 



TRAINING 



- see Tables lA, IB, IC, ID • 

r Information, by replication site 
(see Table IK 

- Numbet-of staff trained (see Table 5) 

^ — 



V ^ see "Table 2 



/ 



Number of higher\diication institutions/ 
Incorporating model component (s) into 
courvse work 

^Number of handicapped childrep 'receiving 
imiytoved St^ervices by number of persons 
reaching criterion training 

Amdunt *and source if funding provid;ed &y 
* others to- s.upport training experiences 



270 



15 



750 



NA 



12 



1 



\ 



INFORMATIONAL SUMMARY* FORMAT - 
' continued 



OUTREACH ACTIVITY 



IMPACT INDICATOR 



OUTPUT 



ST/LTE INVOLVEMENT 



Recognized assistance in developing or * 
amending state plans, state policies, 
^ or legislation 

« 

- Recognized assistance in suppofting^new 
positions/structure for early I childhood 
within SEA or other state agencies 

• Number of publications developed and 
nuinber distributed vith project's 
assistance in program guidelines, 
license, or certifipation,^ eta. 



t2S 



YES 



•OTHER 



• Mumber children^ served with. increased 
high quality services, e.g., accurate 
results in ^creening7diagnostic 
procedures and subsequent direct 
seinrlces 



- Number of persons receiving information 
on sources of funding, writing proposals, 
and receiving funding 

- Cost benefit consideration and analyses 



40/15 



400 



\ 



r 
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TAB^E 1 • < e / 

Description of Demo'nrftfatlon-Cdntlnuatlon Site, and Each 
Replication/Model Utilization Site for FY 1979 ' 



ntact Person; 
mBf Address, . 

lone of *Agenflcy 



of Pull 
and Part 
Time Staff 



Amount (a)/ 
Source(8)of 
Funding 



Model Components 
Used with (*) & 
Without Adapta-' 
tlon 



#u» tiavarro 
unnyslde School 
istrlct 1)12 
238 E. Glntfer Rd.' 
ucson, AZ ^ 
94-1440 



herry Elllodt 

lllard School Diet, 
^th & L Sts* 
imaha, Nebraska 

(ary Hood 

ducatlonal Service 
enter-Regdon IX 
001 N. Freeway 
t. Worth, TX 
817)625-^211 

Susan Lowe 

luth Blrdyllle Elem 
2600 Solona Dr. 
Sltom City, TX 76llf^ 
14-6206 

Charlotte Healy 
Hprst-Euless-Bedford 
Ini. School District 
409 Ector JOr; 
Euless, TX ^ 
283-6621 



$44,615 
State & 
Local Source 



Total Model 



$84,000 
State . 
Local Sources 



Total Model 



9+ 
13 Sites 
trained 
1979/80 who 
will repli- 
cate In 1981) 



$50,000 ' 
State & 
Local Sources 



Total Mpdel 



J. 



Curriculum 
Data Monitoring 



Curriculum > 
Data Mo^^torlng 
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# of Children 
'Served by Age 
Rahge/Handi- 
capplng Condi 
tlon 



Child Progress 
Data to be 
reported In «y 
-June, 1981 



10 

OA 5-6 

TMR, MH, EH, 

PH 



17 

CA-3-4 



8 

CA 5-4 

TMR, EMR, LD, 
SP I, MH 



New Services 

Not Prevlo.uaiy 
Suppj}rted 
(Yes/No)^ 



Improved Servlc* 
at Existing Sitt 
(Yes/No) 



IV. 



. \ 



B :, 



' Yes .. 



Yes 



1 



Yesit 



c • 



• • ^ # • # 

TABLE 1 I, 

Description, of Deaonatratl6Q-<:ontlnu9tlon Site ond Each 

^Replication/Model Utilization iSite for FY 1979 



ntact Person; 
me^ Address y 
lone of Agency 



# pf Pull 
and Part 
Time Staff 



Amount (s)/ 
Source (s) of 
Funding 



Model Components 
Used .with (*) & 
'Without Adapta- 
tion 



^j? of Children 
ServjBd by Age 
Range/Handi- 
aapplng Condi 
tion 



Child Progress 
Data to be 
reported in 
-June,. 1981 



New Services 
Not Previously 
Supported 
(Yes/No) . 



Improved Servlci 
at Existing iSlti 
(Yes/No) 



Lduca clonal Service 
enter-Region IX 
t. Worth, TX (cont) 

-Kay Hunter 
J.L* Borea Elem* 
140a Country Club 
Mansfield, TX 
76063 
473-1524 

i 

-Martha Holly 
Arlington X.S.D. 
Roark Elem. 
2401 Roberts Clr. 
Arlington, TX 
(817)460-4226 

-Barbara Kimmei 
Ueadowbrook Elm.MO 
Meadowbrook Dr.^ 
Ft, Worth, TX 
817-536-4233 

-Teresa Needles 
Sherrod Elem 
2626 Lincoln 
Arlington^, TX 76012 
273-5283 ' 
-Doris Kupferle 
Phillips Elem. #47 
3020 Bigham Blvd. 
Ft. Worth, TX 76116 
817-731-1380 
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curriculum 
Data Monitoring 



Curriculum 
Data Monitoring 

c 



Assessment 
Curriculum^ 
Data Monitoring 



10 



NA 



20 



Assessment 



r 



• • # • # 

TABLE 1 

Description of DeBjbnatratlan-Contlnuatlon Site and Each 
Ilepllcatlpn/>toder Utilization Site for FY 1979 



ntact Person; 
ae» Address^ 
locie of Agency 



# of Fxai 
and Part 
Time Staff 



Amount (a)/ 
Source(a)of 
Fandlng 



Mddel Components 
Used with (*) & 
Without Adapta- 
tion 



educational Service 
Center-Region IX 
■c. Worth, TX (cont) 
*• # 

-Marcla Munch 
Ft. Worth ISO 
Spec. Ed. Dept. ^ 
El Camp 
737-6646 

■Pam Wilson ^ 
Bess Race Elem. 
Crowley ISD . 
512 Peach 
Crowley, TX 
817-297-1321 

Linda Leases 
Bess Race^Elenu 
512 Peach 
Crowley, TX 
817-297-1321 

Jt) McCovern 
Foster Elera. * 
^315 Stonegate 
Arlington, TX 76015 
460-4702 

Virginia Boggess 
Saginaw ISD c 
Saginaw Elem. 
Box 79160 

Ft. Worth, TX 76179 
232-0^31 

ERIC 



Assessment 
Curriculum » . 
Data. Monitoring 



CQrriculum 
Data Monitoring 



Curriculum 
Data Monitoring 



Curriculum 



Curriculum 
Data Monitoring 



# of Children 
Served by' Age 
Range/Handi- 
capping Condi 
tlon 



Child Progress 
Data to be 
reported in 
•June, 1981 



13 



30 



13 



New Services 
Not Previously 
Supported 
(Yes/No) 



Improved Servlci 
at Existing Slti 
(Yea/No) 



: 3^ 



• • # t # 

' TABLE 1 

Description of Demonstration-Continuation Site and Each 
Replication/Model Utilization Site for FY 1979 



intact Person; 
me^ Address 9 
lone of Agency 



# of Full 
and Part 
TifflB Staff 



Amount (s)/ 
Source(8)of 
Funding 



Educational Service 
Center-Region IX 
't. Worth, TX (cont) 

-Samnile White 
Ea'gle lights Elem 

'P.O. Box 756 
Ayle, TX 76020 
237-4161 

-Gay Brown 
Blanton Clem. 
1900 So. Collins 
Arlington, TX 76010 
460-3456 

-Dee Flfer 
Duff Elementary 
3200 Lynnwood 
Arlington,' TX 76013 



2m 



er|c 



Model Components 
Used with (*) & 
Without Adapta- 
tion. 



Curriculum 



Assessment 



Curriculum 



// of Children 
Served by Age 
Range/Handi- 
capplTig Condi 
tion 



Child Progresa 
Data to be 
reported in 
-June, 1981 



New Services 
Not Previously 
Supported 
(Yes/No) 



Improved Servlc* 
at Existing Slt^ 
(Yes/No) 



TABLE 1 

PARTIAL REPLICATION SITES FOR 'FY 1979 
PLAQES USING SOME. OF THE COMPONENTS 



NAME OF AGENCY 



Arizona Training Program 
Tucson '(ATPT) 



University of Arizona 
Child Psych Lab 



Head Start - Pima County 



La Front era 



CIOS 

Tucson Association *ft>r 
Child Care (TACC) 



ERLC 



LOCATION 

OF 
AGENCY 



.Tucson 



Ualveirslty of Arizona 



TucsoE 



Tucsonr' 



Phoenix 



Tucson 



COMPONENTS USED 



A.B.A.C.U.S. 



A.B.A.C.U.S< 



A«S« A« C aU* S 4 



Home Programniing' 



Assessment 



A.B.A.C;U.S< 

Curriculum 
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• tincs» journals, etc.: pipers prepared for professional meet- 
i iflipi textj;^! aod eraohK; materials. comOieied curnculum 

nutenah and instnictKonai guides, or draits if m a dcveiot>* 

• menial stage, special methods, techniques afnd models de« 
veloped; scales and other measunng devices used. 

When finished with this portion of ?art II. 13.443 grantees 
fOloCofPart IL ^ 

C An grantees are to respond to this sectioivC. Discuts the 
following: 

(1) Unanticipated or aniipipated spinoff developments /te;., 
ihose which wfre no f part of your onpnaiiy approved 
mbobfeciivcs. but which are contemplated yCitnin the 
purpose of the Education for the Handicapped legitla^ 
iiatU such as new coope^trrive inter-agencv efforts, a de- 



(2) Where outputs are quantified in response to any porttor 
of Part H/relate quantifications to cost data for compu 
tition of unit cost^ Analyze and explain hjgh<ost umi. 

(3) 4ndicate other matters which'you would like OE to ^ 
know ibout (e.^.^ community response to the project, 
rrtarters concerning the project s worktm relatitmship 
with OE, technical assistance of OE staffs or any other 
reie^rit subject.). 



Partfll 



All grantees with a Demonstration/Set^ice function or activity, 
except for 13.444 grantees who are solely supported for *!out- 
reach** activities, are to complete Tables lA. IB, and IC. 
AU grantees under 13.451, as well as those under. other handle- 



capped programs with a freservice/Inservice Trainine activity 
are to complete Table il. All grantees under 13.4^ except . 
those who are supported solely for *^ulreach^* activities, are 
tu complete Tables IIIA and lilB. ' 



Table lA - Demonsiratiqn/Senice Activities Date (Continuatioii/Demo Sice) 
Children 



Enter actual performance data for this report period into the 
appropriate boxes. Use age as of the time of the onginal ap< 
plication, or the continuation application, whichever is later. 
On lines above line 11, count muliihandicapped individuals 
only once, by primary handicappine condition, and indicate 



the number of multihandicapped in line l5. Data for lines 
througli 11 arc for those directly served, i.e., services to tiiosc 
enrolled or rcccmne major services, and not thu^o merely 
screened, referred or given minimal or occasioi^ul seniles. 







.. — \ 

Numoer of HEr>»liC3pt»€d Seiv.d by A'ge 


• Type of Handicap 

• 


Ages 
02 


r Ages 
^ .3-5 


Ages 


Aqes 
1012 


Ages 
13-18 


An?5 UI 
apo Ovc« 


1. Trainabfe Mentally Retarded 














2» Educ^ble Mentally Retarded 


'2 












3L Specific Learning Disabilities 




d 










4. Oeaf-Blind 














5. Oeaf/Hord of Hearing 


• 


0: 






: 




€. Visually Handicapped ^ 




a 










. 7. Seriously Emotionally Disturbed 




■ u 

3 










t. Speech Impaired 




0 




• 






9. Other Health Impaired 








J 






10. Orthopedic9lly Impaired 




0 










11. Totil ' „ . 




'/o 










12. Multihandicapped * 















* ine cara in the above table differ by more than 10 percent from the data originally presented in vour.appro*ed annlicitjoa. 
piea^ explain the diffe/ence. ' . . o / j, . rr m 



23 



Project SufT Proridinf Services to Reapienu in Table lA 



9 



^ * * Typt o» Stiff ' 

; ^ - 






firt'time 

(As Mistime Equtviien^) 

— ^ 


.frofcsional Penqnnol Speecn/ Language 
fexctuding feac/^cnMdaDCive RE 






Physical Iherapis 
T«chm School Nurse 


'/..- 


* < 


ftriprofessional ^ ^* 


f 

1 





Table IC 

If applicable: Scrvidis to Thos« Handicapped Not Included in Tabic lA 



Seivice 



' Number of Handicapped 



7 



Screentd 



- Diagnostic and Evaluative 



Found to Need Special fleip 



4 (referred) 



Other Resource Assistance 



4 (follow-up) 



0 



Table II 

Preiervice/Inservice Training Data 



V j 
• ^ A s Number of 
Handicapped Area of fiu o • ^ 
L Persons R«ceived 
— - . fjnmary Concentration • ; , 

j inservice Traming. 


Numbe*- of Students Received 
Preservicc Training by Degree Soaqht _ 


AA 


BA 


•MA 


Fost-MA 


Multihandtcappcd 












Administration 


1 










Early Childhood 


f 










Trainable Mentally Retarded 












Educabte- Mentally Retarded 












Specific Learning Disabilities | , ^ 










peaf/Hard of Hearing | 

■ i ^ 










Visually Handicapped |» 


* 








Seriously Emotionally Disturbed j 












Speet;>i Impaired 












Ofthopedically and Other Health Impaired. . 












TOTAL 






- - 







o 



2^djt4 in Trfble 11 above differ by more th.in*l(5 percent from tiiose ir. your approved application, oxpl^.n. 



2'i . 



. TABLE 2 ' '* 

SUMMARY DESCRIPTION OP TRAINING ACTIVITIES 
' FY 1979^ 



1. 



DURATION 



3-5 



TARGET 



Practlcuni 
Intern- 
ship 

40 weeks 



,2 days 



Oklahoma > 50 
City Unlv 
Graduate ' 
Study 

MA Stu-j. 10 
dents 
U of AZ 

MA Stu- 15 
dun(fs 
U of AZ 

Health 200 
Related 
Professlonis 
U of Clnclj 

Physlciand 300 
I7ayne State 



ERIC 
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9 PERSONS 
TRAINED' 



CONTENT SUMMARY 



All components of PFC Model 



All components of PFC Model 



All cbmponents of PFC Model 



Assessment/Programming for 
Preschool Handicapped 



Overview 



# of UNIVERSITY 
CREDIT HOURS 
PROVIDED TO # 
OF PERSONS 



3 hrs 
(for 5 week course) 



30 hrs to 10 person 



Tuition, OCU, 
SEA/? 



3 Tuition, UofAZ, BEH 



18 hrs ♦to 15 persons 



*3 hrs Continuing 
"Education Credit 



FUNDING SUPPORTED 
5Y OTHER SOURCES 
(SOURCE/ AMOUNT) 



LOCATION ' 



BEH, UofAZ • 
Tultlon/$25,000. 



CIBA/, ' • 

U of Cincinnati 



Contlnutlng Medical 

Education Credit 
Wayne State Univ. 



Neuroeducatloi 
Ci^nter Hosplt4 
Bea^inont, HI 



r 
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Figure 3 

Overall Summary of Impact on Children 





New Services Not' 
Previously : > 
SuDDorted 


Improved Services 
at Existing, 
Sites 


New Sites 
FY, 1979 


Old Sites 
•from 
FY 1978 


Old Sites 
from 
FY 1977 


epIlcatlon/Model Utilization 
Sites 


^V.m TMR, MH^P 




3 


1 


1- 


ther Sites Receiving Other 
utreach Assistance 


LD MH 




- 

i 


t ^ • 


• 



I Sites 



I Children 
by Age Range 
by HancHcapping 
. Condition 
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DESCRIPTION OP AWARENESS PRESENTATIONS 
FY-1979 



DATE 
1979 



7/30 



8/7-8 



8/10 



9/7-8- 
11/2-3 



11/8 



12/3 



12/7 



12/14 

ERIC 



DURATION 



1 day 
1 day 



H day 



h day 



TARGET 



Austrian 
Professors 

Special 
Educators 



Dept. of 
Economic 
^Security 
Day Care 
Personnel 

Teachers 

Education 
Personnel 

Title I 
Teachers 



Spec. Ed. 
Personnel 

Spec. Ed. 
Personnel 



P,S.. Task' 
Forcet 

P.S. Task 
Force 



# BERSONS 
INVOLVED 



200 



100 



30 



40 



100 



15 



15 



CONTENT SUMMARY 



Model Overview 



All Model <!omponenCs 



Assessment 9 ^lEP, 
Clipboard 9 Currlculun, 
Home Programs 



Assessment. Curriculum 

Assessment » Language, 
Overview » 



Overview of Components 



Overview of Field/ 
All Model Components 

Assessment/Programming 
for Preschool Handl-* 
carpped Children 

State Plan 



State Guidelines 



LOCATION 



Tucson 
Austin, TX 
Coo lid ge, AZ 



Toronto 
Chicago 

Tucson 



Tenley Park 
Illinois 



Atlanta, GA 



Phoenix 



Phoenix 



AGENCY 



U of AZ 



TEA 



ATP . 
(Coolldge) 



Camp Towhle 
ICEC 



Tucson Unl£d. 
School Dls«t 
trlct I 

PACE Program 
LEA 



SERRC 



SEA 



SEA 



FUNDING . 
SOURCE 



University 



TEA 



DES 



Fees 

CEC, Fees 
LEA 



LEA 



SERRC 



SEA 



SEA 



TABLE 4 

DESCRIPTION OP AWARENESS PRESENTATIONS 
FY-1979 



DATE 
1980 



DURATION 



TARGET 



9 PERSONS 
INVOLVED 



JCONTENT SUMMARY 



LOCATION 



AGENCY 



FUNDING 
SOURCE 



' PRESEJfTER * 



/a 



h day 



1/27 

1/3 
J/14-: 



20 



i:. 2 



/18 

/20-2; 

711 
/25 



1 

h 
1 



72 
7in 



v 



ERIC 



31 



Admlnlstra 
tors, Dlag 
nostlclans 
Teachers 

ACLD . 
Partlci-- 
pants 

Proposal 
Reviews 

Spec. Ed. 
Teachers 



Teachers 

Spec. Ed* 
Personnel 



Resource 
Teachers 

Health 
Related 
Pro fession 
als 

Spec. Ed* 
Teachers 

Spec. Ed. 
Personnel 



75 



700 



175 
300 
500 
30 
300 



10 
300 



Screening 



Austin 9 TX 



TEA, ESC 



Assessment, Programming 



Milwaukee, UI 



ACLD 



Overview, Assessment, 
Curriculum 

Parent Involvement 



Overview of Field of 
Preschool Handicaj^ed 

Preschool Programs 



Awareness 



Chandler, AZ 

San Diego, CA 
Philadelphia 

Topeka, KS 



Kelland Schoo 
Tucson 

Neuroeducation 
Center Hosp* 
Beaumont^ MI 



Awareness/Implementatioii 



Overview 



Tucson 



Wichita, KS 



SEA 

SDUSD 
CEC 

KCEC 

TUSD I 



Beaumont 
Hospital 



Schumaker 
School 

CEG 



TEA 



Fees 



SEA 

LEA 

PFC 

Fees 

PFC 

Fees 



PFC 



CEG 



Jeanne McCarthjr 



Jeanne McCarthy 



Jeanne McCarthy 

f 

Jeanne McCarthy 
Kathryn Lund 

Jeanne McCarthy 

Jeanne McCarthy 

Jeanne McCarthy 



Jeanne McCarthy 
Jeanne McCarthy 
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TABLE 4 

DESCRIPTION OF AWARENESS FRSSENSATIONS 
FY-1979 



DATE 
1980 



DURATION 



5/22 



6/20 



1 day 



6/25 



ERIC 

1 



TARGET 



Preschool 
Admlnlstra 
tors 

Develop- 
mental 

Disabili- 
ties/ 

Mental Re- 
tardation 

Preschool 

Service 

Agencies 
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# PERSONS 
INVOLVED 



25 



20 



CONTENT SUMMARY 



Awareness 



Parent Training 



Awareness 



LOCATION 



Sells, AZ 



Tucson 



Tucson 



AGENCY 



Papago Tribe 



Developmental 
Disabilities/ 
Mental Ret. 



Preschool 

Collaboration 

Project 



FUNDING 
SOURCE 



PFC 



PFC 



PFC 



PRESENTER 



Jeanne McCarthy 



Kathryn Lund 



3.i 



Jeanne HcCarthy 



. ^ . 



TABLE 



SUMMARY OF TRAINING SESSIONS IN PROJECT COMPONENTS 
DEMONSTRATIONrCONtlNUATION SITE/REPLICATION SITES (FY 1979) 



DATE 



DURATION 



PERSpNS 
INVOLVED 



il OF PERSONS 
INVOLVED 



COMPONENTS 
■ TAUGHT 



LOCATION 



TRAINER 



B/-12-16 



10/3-6 



Ll/5-9 



11/12-16 



1/16 



11/27-30 



12/10-14 



1/14-25 



5 da 



3 da. 



5 da 



4 da 



1 da 



4 da 



5 da 



9 da 



Staff-Millard 
Developinentai 
Center 



"10 



Staff-Mlllard 
Developmental 
Genter 



10 



fexa* Staff 



Texas Staff 



Texas 
Administrators 



Omaha Staff 



Omaha Staff 



8 



Omaha 



15 
50 



Data Monitoring 



Omaha, ME 



Curriculum 



Omaha, ME 



Total. Process 



PFC-Tucsoi^' 



Total Process 



PFC-Tucson 



Overview 



PEC*Tucson 



Total Process 



PFC-Tucson 



Needs Assessment 



Omaha, NE 



Awaxjeness 
Data Monitoring , 
Benefits of Data 
All Components , 



Omaha, NE 



Dr. Kathryn Lund 



Dr. Candace Bos 



JoAnn Penak & PFC Staf: 



JoAnn Penak & PFC Staff 



Dr.^ Jeanne McCarthy 
Dr. Kathryn Lund 



JoAnn Pen^k & PFC Stafi 



JoAnn P§nak 



JoAnn Penak 
Laura Schnaps 



2/11 

ERIC 



1 da 

35 



I't. Worth, TX 



50 



Awareness 



Ft. Worth, TX 



Dr. Jeanne McCarthy 

3G 



TABLE 4 



SUMMARY OP TRAINING SESSIONS IN PROJECT COMPONENTS 
DEMONSTRATION-CONTINUATION SITE/REPLICATION SITES (FY 1979) 



DATE 



DURATION 



PERSONS 
INVOLVED 



OF PERSONS 
INVOLVED 



COMPONENTS 
TAUGHT 



LOCATION 



TRAINER 



2/11-15 



5 da 



Staff . 
Crowley, TX 



Awareness 



Texas 



JoAnn Penak 



2/29 



.4/21 



6/2-6 



6/9-13 



1 da 



Staff . 
Ft. Wortii^ TX 



1 da. 



Staff 
Ft. Worth, TX 



6 da 



■ \ 

Ft. Worth. TX 



5 da 



Staff 

Crowley TX 
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50 ' 



50 



ABACUS 

Total Process 



Curriculum 



^^BACUS 
Total Process 



ABACUS 

Total Process 



Texas 



Dr. Kathryn Lund 



Texas 



Dr. Candace Bos 



\ 



Texas 



JoAnn Penak 
Joanne Newman 



Texas 



JoAnn Penak 
Freddie Godfrey \ 
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3, Evaluation of the Project First Chance Interactive Outreach Project 

Sifted the two principal objectives of the Project First Chance Outreach 
Project are quite different, two approaches to evaluation were planned. The 
first objective addressed the diffusion question: Can the supportive systems 
proposed result in the successful implementation of • the Project First Chance *^ 
Model in the distal sites which have expressed interest in such replication? 

The second objective raised a developiite:^ question: Can the Project 
First Chance Interactive Outreach Model be developed and demonstrate its 
effectiveness in dissemination of the components of the Cognitive-Developmental- 
Behavioral Model developed over the past three years? 

The evaluation design was chosen in order to gather information on the ^ 
specific objectives delineated as most effective in meeting the goals of thfe 
Outreach Program. The design was prima^ly aimed at evaluating the replica- 
bility of Project First Chance components, and the process whereby the 4emon- 
stration site and staff interacted with replication sites, staft, children 
and parents. In essence, we ar^ evaluating j^he viability of the "cloning" 
process. ^ 

\ • * 

Major questions addressed in tkis Interactive. Outreach Model evaluation 
design included those addressing the^provision of assistance and the impact 
of the effort: - ' . , ) - ' • ^ 

1) Which components of Project First Chance were utilized successfully 
by replication sites? ' . » 

2) What was the nature and scope of Outreach training provided to 
replication sites? What were the objectives for each training 
session? Where they accomplished? 

3) How was the training viewed by the participants? 

4) Did change occur in the competencies of the replication staff - ' ^ • 
as the result of training provided? ^ 

5) What was the impact of the effort on the children receiving 

new/ improved* services? ^ 

6) What was th^ Impact of tfie effort on the families receiving 

new/ Improved services? ^ '5 

7) What uere the demographic characteristics of the site, of the 
children and families served? 

Evaluation procedures are internally consistent with the activities 
carried out to achieve each objective, specified on the following pages. 



ERIC 



— 
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The prindipal *emphasis^<4tas been placed on continuation of demon- 4 
stration site, the numbei; of full and partial replication sites developed, 
the^tlumbers trained, changes in teaching behavior competencias, and in 
increasing or improving the quantity of , high quality specialized services 
to young children and thelx families. " ' " . ^ 

The data specified as ^e product for each objective has-been Collected* 
Because/of^ the anecdotal and/or subjective nature of much of the data, it has 
not be*n possible to quantify ahd collate it. Therefore, the degree of 
^dcomplishment, has been rated on a ''5" point scale,* with a "5" indicating 
a high degree of Accomplishment, and a "1" a low degree, reflecting the 
detailed data presented in Appendix ' 

In each. instance where accomplishment cannot be rated high,' a specific 
reasqn exists. Among these are intemal^hilosophical differences among 
personnel in the Outreach sites, the decision of the SEA not to apply for a 
Preschool Incentive Grant last ^ear, lack of need for assistance with budget- 
ing on the part of the Outreach sit^s, lack of .response to request for evalua- 
tion data, legislative change in school funding which resulted in sevfiTe* , 
Special Education cut-backs, etc. The following pages provide details of 
each objective and th^ degree of accomplishment. ' ^ • 



PROPOSED OBJECTIVeT, ACTIVITIES, .AND DEGREE OF ACCOMPLISHMENT 



Principal Objectives 



Subordlna^te Objectives 



I. 



To stimulate the dev- 
elopment' of systematic 
educational services 
to pres'chool handi- 
capped children, and 
their families • 

S 



I 



To continue the Model 
Demonstration Center 
In Sunnyside School 
District as a training 
and dissemination 
facility 



To participate In a 
major public awareness 
campaign planned by 
^-pth€K SEA as part of the 
State Implementation 
Grant activities* 



To ^continue to conduct 
conferences and "wor-k- 
shops In-state and out' 
o;^state -focusing on 
J^i^ject First Chance 
as" a viable model for 
providing, services* 
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To follow-up contacts 
with specifically tar- 
geted ^ncjes inter- 
-ested in implementation 
of the'^ihodel. 



Activities 



Evaluation/Product 



To assist Sunnyside 
District in the selec- 
ti6n of demonstration 
staff. 

To employ a training 
staff; 



To assist in prbvldiRg 
background* material or 
making public service-r 
radio spots / news 
releases/ etc* 



To respond to requests 
for speqlal presen- 
tations for varying 
target *iudlences/ e.g., 
Stafe (CEC, AACLD, ACLD 
local service clubs / 
etc.) . 

To .assist In presenting 
an exhibit at the State 
Educat^n Fair. 

To continue planning * 
and implementation act- 
ivities with the Te^as 
Education Agency in 
Austin/ Texas* 



Degree of AccompllshAc 
of Objectives 



Calendar dates for T.A, 



Contracts of Employment 



Copies of programs. 
Newspaper clippings/ 
pamphlets/ etc. 



Conference progreuns 



Corraapondenca# log of 
phone calls.. 



3 
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Subordinate Objectives 



Activities 



Evaluation/Product 



Degree o£ Accompliahr 
of Objectives 



To* develop commitment 
ta model ijnplementation 



TO complete the linkr 
ages to the model dem* 
onstration center. 



To continue planning 
with Tucson District I, 
the largest district 
in the State of 
Arizona 

To continue planning 
with Sunnysidei. ^ 



To implement plans bo 
extend the model into 
the kindergarten's in 
Sunnyside District 12. 

To follow-up on letters 
of intent received from 
agencies 



To finalize letters of 
intent to replicate. 

To assist agencies to 
conunit staff/ space ^ 
supplies/ equipment^ 
etc. to replication 
site. 



To direct planning 
activities including! 
a* Needs assessment 
at LEA site; ^ * 

b. Prioritization of 

needs ; 

c. Development of time 

lines / with respon- 
sibilities bpeci- 
fically assigned; 

d. Dudtjotiny an*i fundinj/ Budget 



Correspondence , log 
of phone calls, log 
of meetings • 



Existence of classes 



Schedule of activities 



Letters of intent 



Correspondence detailing 
commitment 



Prioritizing written 
qeeds assessment* 



Time lines 



Principal Objectives Subordinate Objectives 




4^ 
0 



Actlvltlea 



Evaluation/Product 



To assist in progran 
evaluation of repli- 
cation site* 



To assist in the 
adaptation of component^ 
of the model reflecting 
local needs. 



To review final docu- 
ment upon which 
resource. support from 
Project First Chance 
will be based. 

To provide technical 
assistance in all 
phases of implemen- 
tation of the model: 

a. Assist fin , staff 

selection; 

b. Assist in setting 

eligibility pri- 
teria for . children; 

c. Provide training on- 

and off-site in 
each component of 
Project First Chanc 
model/ i.e. / ' screer 
ing and assessment, 
the systematic in- 
Jstruction process , 
curriculum, moni- 
toring of child 
, progress, and parert 
invQlvement, etc.. . 

Get evaluative infor- 
mation on all training 
activities. 



Review program status, 
get feedbacJ^ from 
replication site. 

Review modifications 
of the modol dictated 
by local needs as 

1 .U. ^.^r.^m-tl il^r./^- 



Technical Assistance 
document 



Technical Assistance* 
document 



a. Job descriptions^ 

written 
b* Written eligibility 

criteria 

c. Schedule of training 
sosi;ions. 



Degree of Accomplis) 
of Objectives 



4 
1 



Evaluation questioniiAire 



Written reports 



Aeyritten ooropon^nts 
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Principal Objectlvea Subordinate Obje^ctlvea 



Actlvltlea 



Evaluation/Product 



Degree of Accompliahmei 
of Objectlvea 



I 

M 
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To continoe product 
development of those 
products In Appendix C 



To Stimulate SEA 
involvement 



TO provide training to 
Graduate Students in 
Early Childhood (Hamdl 
* capped) Program. 



To provide other con- 
sultation assistance 



Assist in local ••spin- 
offs" and in the train- 
ing of local trainers 
find disseminators. , 



Revise materials as 
necessary 

Field test materials 



Participate in activiti 
proposed in State Implc 
mentation Grant Proposol 
i.e. r legislative" studi 
Incentive Grant, State 
Plan, policy formation, 
development of Stdfndarc4s 
Inter Agency Agreement 
etc. 



Provide .practicum fa- 
cilities and internshii: 
with Outreach Project. 

Provide short-: term, 
or one-^time workshops 



Participate oh Early 
Childhood Task Force 
at SEA requests 



Training schedule. 



Revised Products 



Field Reviews 



es Calendar of Activities 



Specification of <M>j ac- 
tives • 



Workshop Syllabus • 



Letter of appointment 



1 
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Principal Objectives Subordinate Objectives 



Activities 



Evaluation/Product 



2. 



To develop the Project 
First Chance Inter- 
active Outreach Model 



I 

M 
U 
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► To promote awareness 
of the need for high 
quality programs. 



To facilitate the 
c6nunitinent to replica t 
the model. 

To develop linkages 
between the model site 
and the replication 
site. 



To hold a planning 
conference. 



To ^provide guidance 
111 all steps of the 
implementation ^process 



Develop newspaper 
stories, TV and radio 
presentations, prepare 
presentations for local 
and state CEC groups, 
etc. Establish liaisor 
between SEA and repli- 
cation site . 

Complete arrangements 
for a written letter 
of intent. 

Assist in staff selec-^ 
tion, facilities 
selection, ordering. 
Invite replication > 
site for additional 
visits. 

Complete needs assess*- 
ment: 

Prioritize needs; 

Seulect tcirget aativiti|eai 

Develop a time line; 

Organize fiscal 
• procedures > 

Finalize formal agree-- 
ment.. 

Develop local child 
find plrocedures: 
.Establish eligibility 

criteria; 
Select children. 



Principal Objectives Subordinate Objectives 



Activities 



Evaluation/Product 



Degree of Accompllshmc 
of Objectives 



I 
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To provide resource 
support in model repli 
ca tion* 



To desi'gn an efficient 
evaluation component. ' 



To assist in necessary 
modification of com- 
ponents of model. 



Organize Pall Training 
• Conference; 

Initiate on-site con- 
sul tations; 
Start program for 
children and parents 

Evaluate training 
activities and heeds: 
Monitor child progress 
Develop data display 

Review local variations 



Sc.. 



4 
3 
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Evaluation Summary 



The data collected indicates that the primary objective of stimu- . 
j^atlng new Improved services to young handicapped children has been 
accomplished in Texas with a great deal^of success. Internal problems 
wi.th the Nebraska site, and lack of involvement with the SEA have produced ■ 
1«S8 progress there. Most disappointing to the Project director has been 
tht-' difficulty in making progress in Arizona. However, three new sites, 
^ftmded by SEA VI-B discretionary funds have been initiated^, • In addition, . 
the ABACUS, is being used in a variety of agencies in the State, as is the ^ 
Data Monitoring System. It. is the considered opinion of the Director, 
that the effort in Arizona will need to concentrate on public aw^;reness, 
spearheading a concerted effort to polarize support for legislative chaage 
0 permit preschool handicapped children to be served in the public schools. 



' The Project First Chance Outreach proposal for 1980-81 incorporates 
activities aimed at increasing public awareness through a series of conferences 
in the State. In addition, continued development ol Outreach sites in 
Arizona, Texas and California has been planned, using information from the 
summative evaluation to sharpen the focus of the efforts. 



n 



53^ ^ ■ ' \ 



ERIC ' 




Evidence of Effectiveness 
Child Progress Data: 
ABACUS Data: 




Model Demonstration Site 



*) Summary o^ehaviors Mastered ^ Table I presents. a siiinfiiary.,of 
of pre/post data 9n Che ABACUS for each child in the Model Ddnouatratlon " 
Class. The ABACUS is the criterion-referenced assessment instnu^ent- 
developed by Project First'Chance, consisting of 209 objectives referenced 
to the five broad areas o? the curriculum: Bo^y Management, Self-Care, 



* Communication, Pre-Academlqs^/^and Socialization. 

A total, of. 344 behaviors was gained by the 10' children in the 
d^nstration ^site.^ The ^gains' ranged from 11 to 59. behaviors per childi 



primaril 
been ta: 
In the 



in Self-Care, Communication, and Pre-Academics* The areas had 
in the I.E.P.'s of most of the children, and were stress^gl 
dual and* group programs. Deta^is- of these children follow. 




, b) Indiyidual Child Summary . Table II depicts the Entry-Exit 
A^'sesMient:-^n all areas of the ABACUS for qne child, G/1-9, who gained 59 
behav^rs during the 9 months he was in the p^rogram. Individual Summaries 
for all>otlver children* are included in. Appendix B3. These . Charts present 
graphically the data presented for the' ep tire group in Table 1. The per- 
centages of assessment behaviors learned, can he read by referring to the 
perceAt stale across the bottom. On entry 'into the program. Child "G" 
had achieved 36% of the behaviors in Body Management; 19% in Self-Care; 
21% in Communication; 5% in Prej-Acadeniics; and 26%. in Socialization. His 
^t percentages ranged ftom 17% ife Pre-Academics to^7% in Body Management. 
H1& greatest gains were iji Body Management ^and SelfH:are, for a total of 
59 behaviors gained.- , , j • 



• A visual analys^is of each summary, reveals the diversity among the 
children emphasizing th^ unique ne'eds and progress ^f each child. It is 
'evident that e^ch .child learned* what was targeted to be tiaught and priori- 
tized on each child's individual jeducatipn plan. / ; ' 



Although the numerical gains ate impressive, they tell oaly a small- 
part of each child.'s story. A btief description of tyo children provides 
evidence that the effeqts-'of these gains are large enough to be educationally" 

significant. • The des(Jriptlons of the other children are "in Appendix 3.3.>< 

, ^ • • . > ^ 

Child E/7, who gained 11 behaviors/ls a six ye'kr .old, serjLoiisly 
emptionally disturbed child of average intelligence who was placed in a • - 
self-contained EH class in January', 1980. W shows no gains on the ABACUS 
in Body Management, Self-Care, arid Communication because o^ the ceiling 
effect. He had achieved all objectives in these- -areas before entering the 
program." ,0f the 219 objectives measured, only 26 had not been achieved. 
Of these he learned 11 in the 5 months in attendance at the Project First 
Chance cl^ss. The major emphasis of his program was placed on reducing 
Interfering behaviors and increasing such socially desirable behaviors as 
attending, staying in area, not hurting other, etc., Which are not sampled ' 
on the ABACUS. The primary gains measured reflect the emphasis on pre-math 
pre-reading, and pre-writing in, his individuai^ programs. * • " 
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' TABLE I 

SdffiiAItY OF ABACUS BEHAVIORS^ MASTERED 
BY CHILDREN IH PROJECT 
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T«ble II 



Child Summary Percent of ABACUS Entry-Exit 
Assessment a&havi<ylr5 > " FY.. IV 

a 



Child Code G 
Oate of Birth 12-19-74 
laadicapped Code 1-9 



BURY HiiaBiaBiMiaai 

(«atry/ total behaviors) 

2ZZT Vil^^HBM^MMM 

(exit/total behaviors) 



OEVELOPME^TTAL 

AREA 
«(Total of 
Behaviors) 

Body Managesient 
(47) 



8«lf Care' 
(52) 



Ooummnica tio ns 
• (29) 



9rc~Acadenics 
(58) . 



Socialization 

(2i) 



17/47 



36/47 



10/52 



27/52 



iTMiMiari 6/29 



13/29 



III 3/58 



10/58 



\-wm ri 



6/23 



15/23 



T 



\ \ \ P — 



.10 20 30 40 50 60 ' 70 80 90 
PERCENT OP ASSESSMENT BEHAVIORS 



100 



Child G/1-9, who gained 59 behaviors is an arrested hydrocephalic 
child of Mexican-American parents-who was placed as a ward of the court 
In « home for terminally ill infants when he was 9 days old. He was left 
Iti this nonstimuiating environment. -until he was four " ^.^^^ ^^^^^ 
HU referred to his first program, and placed in a foster home with parents 
who saw his development as a personal challenge, ^e has ""^ved very rapidly 
.infee aamittance to the program at four, with dramatic gains ih all areas 
of individual, , group, and home programming. 

c) Bv Developmental Area . This data displayed by Developmental Area , 
is the third in the ABACUS data series. Data on I>re-Academics is presented 
in Table III, with other developmental areas in Appendix B. This torm 
summarizes pre/post ABACUS progress for all of the children within one 
given area of development. To" the left of the bar graph of each child s . 
progress in Pre-Academics . each child's identification code -and handicap 
code ckn be found. The key to the handicap code can be found in Appendix B. 
The broken bar indicates the percent of ABACUS behaviors that the child had 
upon entry into the program, with percentages displayed across the bottom 
of the table. The solid line indicates the percent of ABACUS behaviors that 
the child had upon exiting the program or at the end of the school year. To 
the right of each progress line, the actual number of behaviors the child 
had over the total possible number of behaviors is, recoi^ded for each develoj)- 
mental area. 
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TABLE III 
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Discussion 
r 



The variations In th6 cross-categorlcal population of 3-6 year olds 
Is evident In a visual analysis of Table III* One child had achieved only 
3 of 58 Pre-Academlc skills at entry Into the program. One child had achieved 
43 of 58 skills when he entered the program. The variations In the Individual 
level of functioning is clearly visible in this Table. The significance of 
growth by individual children Is exemplified in child. "H/1", who had 21 of 58 
behaviors at entry, and had mastered 35 of 58 at exit, and child "P/y-lf*', 
vho had 28 of 58 behaviors at entry, and 43 at exit. While both of. these 
children were 5 years old, the difference in progress reflects the varying 
types of handicapping conditions, and levels of functioning. It is important 
to remember that not all behaviors were targeted to be taught for all children, 
only those apprc^riate to 'the child's age and ability. The younger and/or" 
lower functioning children were not expected to learn to read 5 words in 
context, for example, or to match or label letters and jiumerals. Behavior 
gains ranged from 7 behaviors in child "G/1-9" to 15 behaviors in child "F/1" 
add in "P/7-11". Three of the FY III children were not included in this 
display, since only partial data were available due to the transient nature 
of this population. 

The most important conclusion to be drawn from Table III, is that all 
children increased in the Pre-Academic behaviors sampled on the ABACUS. The 
value of this data display is in the visual display of entry and exit data. 
Accountability can be increased immeasurably with the specificity built into 
the data monitoring process. 
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Z. Individual Programs 



Overview* Individual Education Plans are designed for each child 
based on his/her performance on the ABACUS. Present levels of performance, 
itonxial goals and -specific objectives in the I.E. P. are drawn directly from 
the ABACUS, which is keyed to the five developmental areas of the curricu- 
lum: Body Management, Self-Help Skills, Communication, Pre-Academics, and 
Socialization. 'ABACUS data serves to place tjiie child in one or more 
specific individual programs in each of these five areas. Each program 
consists of tasks, steps, and units which are baselined until the child's 
instructional program is pinpointed. Each unit ii; a program is counted 
as a separate possible behavior. Units for branching programs are also 
cStmted as separate behaviors. Thus, each task in the curriculum has been 
analyzed and the specific number of behaviors involved in the task has been 
determined. 

As soon as a task is targeted for a child, all program steps and units 
Injiie-task are checked as a part of the baseline process. Baseline data 
is taken at the beginning of the year and prior to the beginning of indivi- 
dual instruction .in each program. This baseline procedure extends and up- 
dates the assessment process of the ABACUS. The systematic procedures for 
- teaching and collecting data on each new knowledge and skill being taught 
has resulted in individual progr:ess data collected on a daily basis. Data 
collected each day serves as the basis *for updating of each' program. This 
data is summed weekly and monthly for each child. 

Summary of Behaviors Mastered . Table IV presents data on all 
behaviors mastered in Individual Programs by all 10 children in 'the demon- 
stration site. A total of 435 behaviors were learned, with , individual child 
gains ranging from 20 to 58 new behaviors mastered. *Child "E/7" gained 25 
behaviors in Pre-Academics in the 4 months he was in the program before he 
was Integrated into the regular kindergarten. Child "C/2-10" gained 58 
behaviors, largely in Pre-Academics in the- 9 months she was in the program. 
Self-Care is not taught in Individual Programs, since it is largely emphasized 
in Home Programs. Socialization is included in Group Programs. Thus, it 
is apparent that the major thrust of Individual Program^ is in the areas of 
Communication and Pre-Academics, ^t^l gains of 132 and 231 behaviors respec- 
tively » From this data, information on the impact of direct teaching can 
be documented. 

b) Summary of Individual Programs . Individual Program data is the most 
critical component of this progress documentation. Programs to reflect each 
child's involvement in Project First Chance have been selected and are pre- 
sented in Table V. 

The first column of this form indicates the individual child *s identi-. 
ficatlon and handicap code as well as his/her entry date into the program. 

The Second column, labeled Program Code , indicates the three programs 
selected for each child coded by developmental ai:ea and program number. 
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lABLE IV V 

BEHAVIORS MASTERED IN INDIVIDUAL PROGRAMS 

BY, CHILDREN IN PROJECT 
FY-IV 
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BM-6, for example, refers to the 6th program in the Bodj\^ Management area of 
the curriculum, Colors Within a Shape. PA-8 refers to the 8th program in 
the Pre-Academics curriculum. Identifies and Labels Numerals, C-22 refers 
to the 22nd program in the Communications curriculu. Following Directions- 
two step. 

The third column, labeled Baseline^ //I , is divided into DSE and # of' 
Behaviors . The DSE column depicts the number of "teaching Days Since Entry 
into the program that had passed before the first baseline was taken. The 
Number o f Behaviors column indicates the number of behaviors the child had 
. at the first baseline out of the total number of possible behaviors for that 
program. Each program has been task analyzed #a determine the number of 
behaviors included. Program BM-6 (Colors Within a Shape) consists of 15 
steps or behaviors. PA-8 (Identifies and Labels Numerals) consists of 12 
behaviors.' By baselining each program in each child's lEP it has been 
possible to kno«r exactly at what step to start teaching, and also to deter- 
mine if change has taken place prior to the start of formal instruction. 

The fourth column, labeled Baseline //2 , is divided into Days Later and' 
# of Behaviors. The Days Later column depicts the number of teaching days 
that have passed between the first and the second or subsequent baseline. 
Again, the Number of Behaviors column indicates the number of behaviors the 
child hajJr after the second or subsequent baseline was taken, out of the 
total number of possible behaviors for that prograni. 

The fifth column, labeled End of Teaching , is divided into Days Later 
^i^d # of Behaviors . The Days Later column depicts the number of possible 
teaching days that passed after the last baseline was taken. The Number 
of Behaviors column indicates the number of behaviors the child had at the 
end of training, out of the total possible behaviors for the specific pro- 
gram, usually coded at post-base or the end of the school year maintenance 
check* 

The sixth Column, labeled Units Gained , indicates the number of behaviors 
a child gained from the last baseline to the end of teaching or instructional 
period. A plus preceding this figure indicates an increase in behaviors from 
the last baseline to the end of the teaching period. 

The seventh column, - labeled Teaching Minutes p e r Behavior . Indicates 
the number of minutes required to teach each behavior In the program'. 
Occaslo^ally teaching minutes information was not recorded. In such cases, 
the figure in this column will be followed by an asterisk indicating the 
figure represents only the number of sessions required to achieve the 
behavior gains. " 
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The eighth and last column, labeled Maintenance ^ is divided into Days 
Later -and # of Behaviors , The Days Later column depicts the number of 
possible teaching days that hive passed since the end 9f teaching to the 
recording of the last maintenance check. The Numl?er of Behaviors • column ./ 
indicates the number of behaviors the' child had at the time the last 
maintenance check was taken' out of the total possible behaviors for the 
specific program.. This column is especially important since it indicates 
the strength with which various behaviors are learned and one learned, main- 
tained consistently over .time. 
> 

It can be seen from Table V that there was great variability among 
the children in terms of progc^ needs, with few children being placed in the 
same programs at the same time. The need for individualized programming is 
clear, with both achievement before entry in£o the*program (ABACUS), and 
progress in ^ch task varying widely from child •to child. It can also be 
seen that some children had achieved some skills in each task at 'baseline, 
and others had none of the necessai^ behaviors. By pinpQttiting each child's 
repertoire of skills it was possible to avoid' teaching a behavior already 
achieved by the child, or omitting a prerequisite behavior. The critical 
need for individualized programming. for preschool children highlights the 
need for a curriculum which can be individualized, rather than a standard- 
ized curricttium. 

From tt^ data in Baseline 2, // of Behaviors column, progress prior to 
formal instruction can be determined. Gains can be noted in only 3 of 76 
prog^ms sampled, due pejirhaps to maturation, generalization from other 
programs being taught or unknown reasons. Child ^/l-»-ll for example^ on 
Program BM 75II, (Formboards and Puzzles-Nbnadjacent Puzzles) had 5 of 11 
behaviors in the program at entry, 5 of 26 teaching days later had 11 of 11 ' 
behaviors. He had mastered 6 new behaviors in an average of 10 minutes per 
behavior. ^All 11 behav/ors were maintained for 23 days'. Ideally 5 or more 
days should 'elapse between 1st and 2nd b^elines, but the functional nature 
of the classroom in this case permitted only 1 day to. elapse in order to 
begin instruction. Another example of information gained from baseline data 
Is Child C on Program PA-65 (Reading Basic Words). At first baseline the 
child had 0 of 10 behaviors in thd program. In order, to establish a stable 
baseline, .66 teaching days elapsed before the second baseline was taken, *and 
also indicated 0 of 10 behaviors. Twenty-three days later,' all 10 of 10 
behqi-viors were present, for an average of 3.9 minuses teaching time per y 
behavior.^ ,The maintenance check done 40 days later indicated th^t the child 
maintained all 10 behaviors' learned. In the absence of change before 
instruction, implicit in the stable baseline, change subsequent to instruction 
must be attributed to the prograih and not to the mere passage of time. ' 
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Such documentation of the value of direct teaching has been difficiriLfl^ 
^^"■^tp^det ermine, and is one of the. most important concluslons^^-fio-be-d^dwn 
from Project First Chance data as illustrated in Table^^XT^ 

The Units Gained data^ indicate that gains were made on 74 of the 76 
programs selected for display. Children did not gain on two programs 
displayed.. In both cases, programs had just begun and were on-going. 
The 74 programs in whiqh gains were made covered a wide range of functions, 
and demonstrate the poweiJs^f individual programming. Thefe appears to bje 
no pattern of high or low g^t^a- among the five areas of the curriculum. 
Strong gains were evidenced by all children within thje limits of the 
behaviors included in the sample. 

From* the data on Teaching Minutes per Behavior it can be^seen that 
/some behaviors can be taught very quickly to some phildren, \^ereas others 
require much more time^^^ This may reflect the fact that the steps in the 
programs are not of equal intervals^ or it may reflect 'variations, between 
developmental areas, and/or 'the intra/ inter-individual differences among 
children. The most important point to be made is that direct teaching time 
Is high potency time producing, significant behavior gains with minimal time 
Invested. 

The data on maintenance indicates that the clHldren m^intiined all 
behaviors learned, with no loss throygh the end bf^\he academie year. 

Some of the programs were ongoing at the end of the year, ^ since new 
programs were*^ introduced even at the end oi the year. A formal maintenance 
check was not done on Jfho^e programs which were/automatically jaalntained by 
the next program in the sequence. The formal maintenance, check is reported 
on those programs where all direct teaching was completed. Checks were done 
within a 1 week, 3 weeks, and 6 weeks period. ' Occasionally, randoij selection 
of the programs to be displayed, resulted in* programs which were stopped for 
various reasons, i.e., program curriculum revisions, interfering behaviors, 
a4ministrative changes.,^ prerequisite behaviors needed, or medl,cal reasons. 

In Summary. Table^ V graphically illustrates the following conclusions: 

'1. Childr&n vary dramatically in terms of instructional needs, neces- 
sitating a curriculum which can be tailored to each child. A standard 
curriculum without built-in adaptations for individual child needs will not 
result in^ptirialj^gains during the critical period of early childhood. 

2. Children progress at individukl rates in each developmental area^ 
highlighting the need for afi instructional methodology which can be individu- 
alized ov^time. ^ . 

'3. Children learn what they are directly taught. Although most norm^ 
children learn indirectly and evidence maturatiqnal gains, baseline data\b^ 
Project First Chance children did not show gains due to the mere passage oj 
time:on the skills included in the curriculum.. Direct teachitig produced 
drarndtic change in behavlot which was maintained over time. 
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^^lls mastered thtough direct teaching and 
ed/n,alntenance.. They do not lose skills leamed.when attention is 



4. 

diJ^tLTrnir"""*' '""^ ^° """^ ^^^^^ leamed^when attention is 

g^^ne If " cM°frr'/'S" "^intenance is built into subsequent pro- 
fo^rvrfief t "^""'^ '° ^-5' forget how 

JlmeT .^l^n?f? introduced. Maintenance of learning over 

bi^JeJs" - ifaJfinrJ- ^^f"' "^""'"^ "^'^ ^^^^ described af "leaky 

DucKets - learning but forgetting quickly. 
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3. Child, Progr^» Data \ ^ * 

1 ^ 
a) Behavior Change Dacumented in One CJiild > Table VI presents 

all behavior changes documented in Child "C", on the ABACUS, in the 
Individual Programs, and in the Group Programs* This composite ^ 
indicates that on the ABACUS, Child "C" gained a total of 31 behaviors, 
with 6 behaviors in Body Management; 8 in Self-Heip skills; 3 in 
Communication; 12 in Pre-Academics, and 2 in Socialization* Since the 
ABACUS saipples only the marker variables, or milestones, on the pre/post 
basis, the data on Individual Programs is necessary to document change 
due specifically to the progiram* The Individual Program data indicates 
that child "C" was directly taught 58 behaviors with 3 fn Communication 
and 45 in Pre-Academics • These were the priorities set in this child^s 
I.E. P., and emphasized in the Individual jjrograms. The Group Program 
data indicates that she was directly taught 16 behaviors in Body Manage-* 
ment; 6 in Self-Help skills; 8 in Communication; 6 in Pre-Academics; 
and 4 in Socialization. The Home Prograin data indicates that 6 prograj?is 
were sent home for teaching and generalization. Since the ABACUS elicits 
only a limited sample 'of the behaviors included in Group and Individual 
Programs, the data does not necessarily have a point-to-point correspondence. 
Individual Programs have been task-analyzed into sequential behaviors to 
be taught directly. Only the more dlfficulf 3teps have been included 
in the ABACUS, which is used to determine placement in the curriculum. 
In a similar way most of the Home Programs have been taught at school 
and are sent home for generalization. Thus, we do not sum data from all 
four sources, but use the data to^ document change in children. 

The educational significance^ of the p^cjgram for th^s young cerebral 
palsied Hispanic child emerges more cleafrly When all behaviors learned 
and taught ate considered. Special emphasis has been placed on Body 
Management because of the* loss in motor control, especially in the use of 
her weaker right hand. Dressing skills are limited due to functional use 
in only one hand. The gains report'ed in Table Vi;, are reflected in 
• improved perfon^ance across all areas, with special emphasis on Pre- 
Academics and fine motor devej.opment skills necessary for success in firs( 
grade . « 

b) Child Progress Data: Omah^ Outreach Site . 

a. ABACUS Data: Summary of Behaviors Ifastered. 

. TaMf^ Ic presents a summary of ABACUS behaviors mastered for 
each child at/the Omaha Outreach site. A total of 532 behaviors was gained 
by the 17 children at the Outreach site; gains ranged from 10 to 53 pej 
child. Mostjpf the gains were made in the areas of Self-Care, Communications 
and Pre-Academics. 

b. Individual Child Summary > 

Table Id presents a summary of pre/post test data on the^ ABACUS 
for each child at the Omaha Outreach site. The broken line reprensents pre- 
test behaviors;' solid line represents, pos't-test behaviors. By referring to 
the percent scale at the ba6e of the, Table, it can be seen gains ranged ^om 
6% of the total behaviors sampled for child "T", to 25% for child 'V*. 
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SUMMARY OF ABACUS BEHAVIORS MASTERED * 
BY CHILDREN IN PROJECT FIRST CHANCE 
(OMAHA) 
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^ c. Tables le. If, Ig, Ih, *nd li present a siuamary of pre/post 
data on each developmental area of the ABACUS for each child at the 
Omaha Outreach site. The broken line represents pre-test behaviors; 
solid line represents post-test behavioM* 

Summary ; ^ 

The child progress data as measured by pre/post ABACUS scores * 
indicates that these replication sites have been able to* replicate gains, 
made in the demonstration sites. Variability among these children is 
evident in the data, as is variability in program emphasis. 

4. Pa rent /Community Contacts: Model Demonstration Site 

The nature of the children's needs required frequent contacts between 
Project First Chance aUd other community agencies. The log of contacts, 
included in Appendix B indicates a total of 153 contacts. In addition, a 

t otal of 20 9 pa rent contacts were made. _ Details are included^ in Appendix B, 

• _- - - :-: ------- - 
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INDIVIDUAL CHILD SUMMARY 

Tables II. 1 depict the entry/,exit assessment on all arleas 
of the ABACUS for each child at the Omaha Outreach site. 

Tables Ic, Id, le. If, Ig, Ih, and li have been sent to the , 
Omaha replication site to include in their evaluation process 
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f AREA ^ 
(Total of 
Behaviors) 
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Child Summary Percent of ABACUS Entiry-Exlc 
Assessment a&naviors> rY- IV 
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; (entry/ total behaviors) 

EXIT HBB^^^B^HiMM 

(exit/total behaviors) 



DEVELOPMENTAL 

AREA 
(Total of 
Behaviors) 

Bddy Management i m § a i m i 
(47) 



Self Care 



Oooxmunica tio ns 
(37) 
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Socialization 
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Child Summary Percent of ABACUS Entry-Exit 
Assessnent benaviors, cY- 



Child Co 



Dav 



0«te «i Sirth 

Sandica^ped Code 



OMAHA 



(entry/ total behaviors) 
{extt/totil ' behaviors) 



DEVELOPMENTAL 

AREA 
(Total of 
Behaviors) 



Body Management ; - 



(47) 



Self Care 
(52)' 



Oommunica tio ns 
(37) 



Sre-'Acadeni cs 



Socialization 
(23) 
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Table II. 1 



Child Sunnnarv Percent of ABACUS Entry-Exit 
Assessr.enc aenaviors," ;Y- iv 



Child Code 

Oat^ of Birth 
Bandicapped Code 



DEVELOPMENTAL 

AJREA 
(Total of 
Behaviors) 
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(exit/total behaviors) 



Body Management p, 39/^7 
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; (52) 
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Socialization 
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Child Summary Percent of ABACUS Entxy-Exit 
Assessnenc aenaviorsr F'/- iv - 
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(Total of' 
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Table TI.3 



Child Summary Percent of ABACUS Entry-Exit 
Assessnent be.naviors/ fV-.IV 



Child Code 

■pate of Birth 

Eandicapx>ed Code 



OEVELOPMECTAL 
AREA 

(Total oi 
Behaviors) 
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(entry/ total behaviors) 
(exit/total behaviors) 
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(57) 



Socialization 
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Table II. 1 



Child Summary Percent of ABACUS Entry-Exit 
Assessment aenaviors, Fi- IV_ 



Child Code 

Date of Birth 

Kandicapped code 



OEVELOP^lENTAL 

(Total of 
Behaviors) 



Har 



Body-'Managemeht n 
(47) 



Self Care 
(52) 



# Cosmuniiratio^hs 
(37) 



Pre-Acadeni cs 
(53 



■Socialization 
(23) 



OMAHA 



(entry/total behaviors) 
, (exit/totcil behaviors) 
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Table II. 1 

Child Summary Percent of ABACUS Eirgty-Exlt 
Assessment senaviors, cV- IV 



Child Code _ 

Date of Birth 

Kandicapped Code 



DEVELOPMENTAL 

AREA 
(Total of 
Behaviors) 

Body Management 
(47) 



Self Care 
152) 



Oosmunica tlons 
(37) 



Pre-'Acadeni cs 
(57) 
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ZMTRY I t Ml t I I 

(entry/ total behaviors) 



fexit/total 'behaviors) 



Socialization 
(23) 



27/47 



17/52 



.20/52 



8/37 



15/37 



11/57 
112/57 



13/23 



I '1 ' 1 



i +■ 



37/47 



10 ,20 30 40 SO " 60 70 80 
PERCENT OF ASSESSMENT BEHAVIORS 



90 100 



Table ir.l ' 

Child Summary Percent of ABACUS En3lyrExit 
Assessment senavxors, FY- IV 



Child Code 

IMite of Birth - 
Kandicapped Code 
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(Total of 
Behaviors ) 
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(eatry/«>tal behaviors) 
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Body Management 
(47) 
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Table n.l 

Child Summary P^ercenc of ABACUS Entry-Exit 
Assessr.enc senavzijrs, FY- IV 
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.Date of Sirth 

Kandlcapped Code 



DEVELOPMENTAL * 

AREA 
(Total of 
Behaviors) 
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JBNTRY M I I Ml ■■ I Mi f 

(entry/ total bei;aviors) 
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■Body Management 
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Self Care 
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Table' n-1 



Child Summary Percent of ABACUS Entry-Exit 
Assessr.enc z&naviors , r'V- J-^ 



N 



Child Code . 

Date of Sirth 

landicapped code 



OMAHA 



ENTRY I M I M I ■■ I ■■ I 

(entry/ total behaviors) 

EXIT aMMaMM^mm 

(exit/total behaviors) 



DEVELOPMEOTAL 

. AREA 
(Total of 
Behaviors) 

Body Managenent 
(47) 



Self Care 
(52) 



Cosmunica ti o ns 
* (37) 



Pre~Acadcnics 
(57i 



Socialization 
(23) 
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Table ll.i 

Child SunCTar/ Percent a£ ABACUS Entry-Exit 
Assessr4enc Benaviors , V'i- IV 



Child Code R 

Date of Sirth 

JUzidicapped Code 



OMAHA 



ZNTftY H f M I • M I H I 

(entry/total beh4viors) 

EXIT iRMMMMMB^B^V 

(edt/total behaviors) 
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DEVELOPMEOTAL 

AREA 
(Total of 
Behaviors) 

Body Management : 
(47) 



Self Care 
(52) * 



Ooimnunications 



Fre-Acadenics 
(57J 



Socialization 
(23) 



* 18/52 



5/37 



I. 27/47 
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Child SuCTn^ry Percent of ABACUS Entry-Exit 
Assessment senaviors, FY- IV , 



Child Code 

ND«te of Birth 

landicapped Code 
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(Total of 
Behaviors) - 



OMAHA 



Body Management 
(47) 



Self Care 
(52) 
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(entry/total Behaviors) 

EXIT HMMBMl^MMa 

(exit/total behaviors) 



41/47 



46/47 
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Conmunica tio ns 
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16/37 
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Child Summary Percent of ABACUS Entrv-Exit 



Child Cddc • 

pate of Sirth ; 

Eandicapped Code 



DEVELOPMENTAL 

AREA 
• (Itotal of 
Behaviors) 



O^JAHA 



(entry/ total behaviors-) 



CUT 



(eadt/total ^ehaviors) 
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(47) 



Self Care 
152) 
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(37) . 
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Titble 11.1 



Child jSummary Percent^ of ABACUS Entry-Exit 
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patje of §irth 

Eandicapped code 
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EXIT MMM^^^^MMM 

(exit/total behaviors) 



. OEVELOPMEiNTAL 
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(Total bf 
Behaviors) 

Body Managenent ; ; , 
(47) 



Self "Care 

(52) ; 



Oommunica ti o ns 
(37) 



Fre-Acadenics 



Socialization 
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APPENDIX A 



.Training Schedules for Outreach I ' % 

Overview of Total Process and Critical Components 
Information oil Behaviorism - Terminology and Reinforcement 
Principles ' ] c ' * 

Administering the Work Sheets, for the aAacTIIS ^ { 

Directions for Setting Up Entire Monitoring System 

.Work Sheets for Monitoring Individual Programs / 

Wall Charts for Tracking I.E.P* Gpals for Total Class s 

and Monitoring Group Programs ) 

Ide^s on Scheduling/Activities ' 

Monitoring Teacher Behaviors 

V • 

* - > ^ » • 



. . 93 



^ PROJECT FIRST CHAfiCE 
OVERVIEW OF TRAINING 



I. nrrRODucTicw to the- model 



c 



A. Ge.neral classroom observation (Introduction' to the clipboard system)* 
B« Behavioral terminology 
C* Video tape recordings 

I. /••Summary of ^ the Child's Day'^ 
^ 2/ ••Spotter's Tape" 

3. '^raining taoe on Individual BrogranA" 
D. Shadowing Person through various activities 

I. Individual Program - ' 

2 • language* Grc^up 

•3. In te ration time • fine motor » 

4. Interaction time • gross •motor 

II. TEACHER'S BEHAVIOR IN THE CLASSROOM 

A. Handout on Teacher's Verbal Behavior 

B, Handout on the ABC's (Critiqueing Video) 

^ C. Handout on Teacher Behavior Inventory - 

D. Role Playing episodes from the classroom ^ 



/ 



1. Reinforcing positive* behaviors 

2. Cgnsequating interf erring behaviors " ^ 

a. tantrum behaVior 

b. rejfusal to participate 

c. agressive behaviors (hitting,* biting, etc.) 

d. attention gettiftg "off task" behavior (throwing toys, banging desk, etc 



HI. CURRICULUM 



A. Philosophy & Rationale, 

B. General Format of Individual and Group Programs (Outlne Format) 
^ * C. Modifying Curriculum for^ Individual Child's Ue^da 

• D. Writing Individual Programs > v " ^ ^ 

IV. DATA MONITORING SYSTEM . " ' ' 

A. Prog:ram* Effectiveness (end-of the year graphs) 

B. Data Monitoring Qf Individual Programs . 
M-3 Data takings Code ^ * • . * • 

Baseline Procedures 
Programming Procedures 
Post*Base line Procedures 
> Maintenance Procedures ' . > . 

, Updating of M-3 (traneoarencies of various programs) ' ^ 
Graph ing of ProgMms 

C. Socially Desireable Behavior Programs * 
M-4a 

M-4 • 

M-5 ^ • ' 

M-5a 

-Graphing of Behavior Programs 

er|c ' . ' - 101 . 
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'D. • Qroup Data 

E. Weekly Evaluation of Children's Progress 

* • 

V. EVALU/rriON, ASSESSMENT & PROGRAMMING OF CHILD ENfERNING PROGRAM 

^ A. Intake Procedures . 

1. Child jjistory Form 

2. Initial Abacus ' . 

3. ^ Abacus ' 

4. Cotnmuni cation Sample 

5. Cotmnun teat ion Competency for Clipboard 
6/ Functional Contingency Inventory • 

\^ ?• I.E.P. 



VI. SCHEDULE OF GROUP ACCORDING TO INDIVIDUAL NEEDS 



V 
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PROJECT FIRST CHMC$ 

ONE WEEK TlSiklNlNG SCHEDULE AT VALENCIA SCHOOL 



Sxmday 



Wine and Cheese Social 

at hone of .Dr. Jeanne McCarthy 

2416 E. Lester 
(transportation, will bex,provided) 
cassette tape presentation: 
•WELCOME TO MY WORLD" 

Assignments ; * ^ . ^ • • 

Read .-- Inservice outline series "Pak" 



Monday 



7:40-Ji.m. 



8:00 



8:15 

9:00 

10:15 
10:30 

11:30 

12:15 
1:15 
3:15 
3:30 



Pick up and transport to Project Site 

Orientation to Valencia and Staff 
CValehcia Adaptive Educatio'n Center 

Drexel and Campbell ' 

Phone - 889-8636) 

Self -evaluation of Qorapetencies 
Pre-'Test of Terminology 

Guided Observation -'Demonstration Classroom 
(Observation Room) 

Break • ^ - 

♦ 

yPR ~ "Summary of Child's Day" 
Overview of »Model Components 
Philosophy and Rationale 

Tour. of Classroom " ' 

Questions, and Answers :with the Teachers 

Lunch 

the ABACUS r ] / ' ^ 

Break . * . ^ ' 

Preparation for Classroom 

"Shadow" Roles * ^ ' 

Assignments: 

103 • 

Read — Assessment "Pak" < . 

Data Monitoring "Pak" 



: / 



Tuesday 
. 7t40 a>m. 
8:00 

8:40 
9:00 

r ^ 

/ 

10:15 
10:30 
U:30 
12:00 

IkOO ' ' 

2:45 

3:00 - 4:00 

Wednesday 

7:40 -a.m. 



^ 8:00 



9:00 . 
10:15 

10:30 - U:00 
11:00 - 11:30 
11:30 - 12:00 
12:30 - 1:30 

1:30 - 2:30 • 
'2-: 30 ^ 

2:45 4:00 



Pick up and Transport to Project Site 

• Meet with Staff Member Assigned to "Shadow"^ 
Review Clipboard pf Children Assi^ed in Classroom 

VTR Training Tape "Observers & Spotters" 

Staff Role Observations * , 
(Rotation of scheduled* activities) 

Break 

Continuation' of jObservations c 
Question and AnLwer Sesision with Staff 

i 

I 

Lunch • I 

I 

Introauction £o the* Data ^Jonitoring System 

> Break & Question and (Answer Session 

VTR Pr^esentatioii - "Didividuai Programming" ^ 
and "The Teacher's Verbal Behavior*?' 



Pick up and Transport to Project Site 

Assignment of Classroom Duties 

1 Individual ' Program 

2 Group Program 
1 Language Group 

Classroom Roles ' 
s (Rotation tiirough varying activities) 

Break and Question and Answer Session 

Cont;inuation of Classroom Roles 

Updating the Clipboard 

9 

Feedback from Staff 
Lunch 

The .Curriculum 
Break 

Modifying the Curriculum 



2:45 - 4:00 (cnntd.) ' 

Mriting Individual Programs 
11-2 Sheets 

4t00\ Preparation for Classroom 

Assignments : 

Read — Home Training *'PaJc*' 

Teaching Behavior Inventory 

5:00 <^ Mexican dinner 

(dutch treat) 



Thursday 



Pick-up and Transport to Project Site 



8:00 ' , Prepare for Classroom Roles 

(to be video-taped) 

9:00 Classroom Holes 

10:15 Break and Question and Answer Session 

10:15 - 11:30 Continuation of Classroom Poles 

11:30 - 12:30 Video Feedback > 

(Individual Group Sessions) 



12:30 - ' Lunch 
Is 30 .The Teaching Behavior Inventory 

2s00 : ^ 0916 Role of the Para-Prof e$sional as an Instructional Aide 
2:30 Parent Involvement 

3:00 Break . * > . 

3:15 Writing the I.E. P. - > 

• \ 

• Assignments : - * n . . / ' , 

^.Read — • Language Training in Curriculum , ' 



Pick tip and Transport to Project Site 

C 

Posttest ~ ••Terminology"* 

The Communication Sample ^ ^ • 

Break 

The Communication Skills and the Ljangxiage, Curric'ilium 
Lunch 

» 

Group Programs 
"Break 

r 

t. • 

Program -Evaluation 

Exit Interview - " 



■ \ 
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■ ^ • * PROJECT FIRST CHANCE TRAINING FOR • 
* BXICATION S^VICE CENTER, REGJON XI 
CROWtE|f, TEXAS 
' *June,2, 1980 to June 6, 1980 
and 

June 9, 1980 to June 13, 1980 



MONDAY 



8rl5 - Meeting of PFC. ttaincrs and Crowley trainers ■ ♦ y 
8i36^- Presentation of training schedule 

8:45 - Assessment of competencies and discussion of behavioral terminojogy 

9i00 • Presentation of the total process of preschool programming for ' 
handicapped children highlighting the critical coripdnents^f any 
program ^ ^ < . 



9x15 • Discussion of the general brinqiples ^ot behavior management 

Video tape presentation off behavior management skills used during 
• circle time ' ^ w • 

10:00 - Explanation of' the classroom schedule " ( 

" Assignments,r given to ^tVainees (trainee to trainer and child) ^ 
Discussion of observation skills using' the' M-4a sheet^ 
(See page 50 and 51 in SDS manua^) ' ^ , . ^ 

Assignments made of three- five-minute observations in the ' * 
classroom: . • * ^ ' ^ 

1) chUd XXI a one-tto-one setting, • c . ? . ' 

2) child in a small group setting, and ^ * ^ 

3) child in a largfe group activity " > 

* • i ^ ' ^ • 

10:30 • Observation in the claasfbom 

11:30 - piscussion of classroom observation with^ trainees providing trainers 
/ with feedback in. a question' and answer sjsssion . ' 

111: 00 - E?cplanation of the curricultan format,, the task analysis process, * 
and the modification of the curriculum* actijrding to lihe child's 
needs * • ^ 

(See-lbhe introduction to the Curriculum, pages C-1 to 
12:15 - Bteak for Lunc*h " . 

12:45 • Intro4uction of the data system * " . 

Explanation Df^ the M-2 and the M-3 (code ^system, 'baselining and ' 
' \ / * updating procedures) 

(See pages 35-41 and parges 64-?l in the SDS manual) 

• 167 i 



^ Discxission transparencies and handouts: ' 

Randy, David, Susan, Abel,, Virginia; Debbie, Michael, Cynthia, 
Sussex and Jimmy * ^ 

'li45 - Discussion of the "Relationship between the Child's Behavior and " 

the Teacher's Consequences" ' ir 
- Practice session using handouts ^amd video presentation 

2x15 • Discussion .of handouts on teacher behavior -. 

V ' "Teacher's Verbal Behavior" and -"Critiquing Teacher's Behavior" • 
" • . ^ ^ . ^ 'XA«B«C«'s of teaching) ^ 

^OPTIONAL ' ' ' - ^ ^ , 

•^•Ihtroducing .tape - "A Summary of a Child's Day" 

—Tape on the task analysis projcess 

. ' ' ' • ' • ' ■■ ^ ' 

«*(For orgauiizational purposes, it is recommended that a large 3^rlng 
notebook be used} 



^ i • 

TOESDAY * , " ^ . - 

8:30 Discussion between t;rainee and trainer concerning the individual 
oi^^roup programs to be run that day 
Review of clipboards 

9x00 *• Discussion on the initial observations- of cliild displaying inter- 
c fering behaviors \ ^ ' ^ 

Review of code used 

Practice session (video of ^Misty during a, session with Abel and 

Ginny) , • • • ' 

9:30 - Observation in the classroom. Trainee should "shadow" the trainer* 
teaching "assigned" child* Each trainee should: 

^ 4) take a 'five-minute observation behavio^ saunple on an 

" individual program being run on their "ass^ned" child- 

' in a one-to-one' setting. 

2) take a five-minute observation behavior -sample on tHe^ 
» "assigned" child in» a small gr^up while an individual 

program i^s being run. ^ ' 

.3) take a five-minute observation behavior sample on the ^ 
' "assigned", child during a large group activity. 



4) observe groiSp data being taken by yie trainer during 
group activities. 



by^he ^ 




litis Discussion of 'the classrpom observations with trainers in a 
Question and answer .session^ 

• • ^* • * ' ' ' c. ' ^ 

lls45 - Further explanation of data system 

Review of baseline and updating proc^'dure 
* Explanation of post-base and maintenance procejiures ** ' • 
(See pages 67-73, in the SDS manual) 

Practice session using transparencies and worksheets- on Anna 

• 23q>lanation of the M-6 and tl-6a form 

(See pages 72-75 in the SDS manual) 

12:30 - Break for Lunch 

ItOO - Discussion of behavior management witih.lafg'e groups 

Discussion of tape presentation 'showing JoAnn at activity table 

1:30 - Discussion on scheduling / * . 

Sxiggestions for running individual programs ("where" axid when") 

2:00 --^ Traijiee assignments made for balance of week. Each trainee should 
be scheduled to run: ' 

^♦an individual program in a one-to-one setting/ 

*an individual program in a small group / 

*a group activity taking to data/ and ' 

r 

' ♦a grou^ activity in wl^ch group data is taken# 
^OPTIONAL 

—Tape on individual programming with Viewer's Guide 
WEDNESDAY 

8:30 - Preparation fi^r classroom/ obspxvation and participation (checking 
clipboards/ questioning trainerS/ etc.) 

• 9:30 ^ Observation aiid participation in classroom 

. t ^ y " ' • * ' . 

11:30 - ^Discussion of classroom observation with trainers in a question 2uad 
answer session 

12:00 - Review of the A.B*C*'s of teaching and discussion of the Teacher 
Behavior Inventoxry 

12:^0 - Break for Lunch 

^ \ 103 ^ ■ ^' ' 



I 



- 4 • 



1«00 • Disotission on a socially desirable/or interferijig behavior program 

using the the the^ M-r5, and the M-5a. 

, ' . (See pages 45M9 and 52-57 -in SDA manual) 

* Ktite behavior program ^ ' - ^ 

o ' • « • • 

ls45 — Discussion of group programming 

C^^l^a^iion of Group Programs in Curriculum and MC-l Sheet) 
feee pages '76r80 iH SDS manual) 



♦OPTIONAL ^ 

*—Ffeview of A.B.A.C.a.S. 
—Discussion of tt^e Individual Education>lan 



V 

THUKSDAY 
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8:30 - ileeds assessment wit]j^ trainees ^ - ^ -r. - • I ' 

Preparation for classroom observation and participation 

9:30 • Observation and participation in classroom 

Usl5 - Discussion of classroom observation with trainers in a question 
4nd euiswer session 

11:45 - Discussion of langxaage training prfi)grams , - 

^ ' ^ (See intr6 to Cur'ritrulura and discuss ways to incorporate* critical' 

vords throughout the aa^) . . ^ 

12:15 - BrekJc for Luncfi ^ \ . ^ 

12:45^^- Explanation of how to administer selected 'A. B.A.'c.U.S. -in group ' * 
sessions . , 

1:1§ • Explanation of home programming and parent training 

•^piscussion of »'The Assessment of Parent and. Child's Needs Form% 
Program Sheets", "Data Sheets", and ^"Just for Fun Sheets" 

1:45 • Discussion of modified forms: (^-2, M-3) and taking data on more ^ ' 
— — than one-J-ndividual pr-egram at one time 

Discussion on the development of approptiate teaching activities, 
. and how to take data within these activities 

Review examples -of individual EuroOTams being run in'variout^ctivities 
Discuss the j|K3Ssibility of activities- workshop 

•OPTION AL 

■ ■ I II I— ■ ■ • > 

* r 

—Introduction to the language curriculum - tape presentation by 
Jean Clatke . 

: ' 110 ' 



FRIDAY - - 

•t30 • Preparation for classroom observation and participation 



ftei clpati o n vi n - c lassroom 



' \ . ^ , 

litis - Discussion of classroom observation with trainers in a questipn 
■ / ^ axid. answer session 

12:00 - Discussion o;r evaluation of the program at the end of \he year 

\ ' * * • " 

IjOO • Discussion of a time, line for implementing the Project First 

Chance fSodel c> 
^ * Discussion on the need for feedback 

'1:30 - Discussion of grapiiing and graph a program 

2:15 - Evaluation of training j</eek^ 

^OPTIONAL 

— — — K 

—Activities workshop (sharing of resqurces and ideas) 



\ 
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DAY: 



CUSSROOM ASSIGNMd^rr OP TRAINEES STAFF 



ACTIVITY 


' TikE 


1 ' TRAINEE 1 






■■■^■ii 


Interaction Time 




STAFF/CHILDREN 


















* 1 


Individual Programs 
• 




* 




% 1 

I 
1 


Sroup Programs: 
Lansuace Grouos 




• 




t> i 


Snack Time 






■ ■ ■ r ■ 
> 


\ 


Storv Time 










Other 
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APPENDIX A 



Overview of Total Process §nd Critical Components 



SCHEDULE 



Three Critical' Areas of an Effective Preschool Program 

DATA MONITORING SYSTEM 



(how efficiently are ^ 

ybu musing your 

time?V 

A, ' Is the time being used 
effectively for each 
child as he goes, through 
the program- 

1. Selection of appropriate 
activities 



Is the child receiving 
individual programming 
and group activities 
according to goals 
stated in his I.E.?? 

2, Intensity of programming * 

a. How often is each 

child being seen on ar^ 
INDIVIDUAL basis DAILY? 

(How fcuch intense program- 
^ ming is' each child receiviijg?) 

b* What goals are being accom- 
f pi ished:- through the GROUP 
ACTIVITIES? ^ 

^B^. ,Hqw. effectively are you using 
your staff?. 



A". " le^ the^dertrtreiping^ 

to provide direction . 

for the child's 

program? ^ ^ 

•1, How do you know that 
. the child wouldn't have 
learned, these skills 
without ins-truction? 

(How do you know that 
it was the teachet that 
caused the change) . 

2, How does the data 
help direct the 
program while it is 

' being run? , 

3, How can you prove 
that you have helped 
a child to^ attain 
certain goals 

at the completion of 
your program? " ' 




it 



BEHAVIOR 
MANAGEMENT 



A, Are the antecedents 
^ being arranged 

to help elicit 
desireable behaviors? 

B, Are the consequences 
being managed 
properly (reinforcers 
used to sustain 
desireable behaviors, 
etc.) and consistently 



. .n; 



screealng 

^^ 



—aessment o'f ch i,;!^ 



•tmtement of Individual Educational Plan 



APPROPRIATE CURRICULUM 



Management 


Self-Care 


r 

Communication 


Pre-Academic 


Social 
Skills 











r 
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1/ 



1 



-Is 



PL4 

4) X 
1^ 



Scheduling 

' Reflection of 
appropriate activities 



to meet^chlldren's needs 



3 thraugh INDIVIDUAL 

« g . and GROUP 

?5 * ACTIVITIES 

CO pes 

•o S at ^4 at 



home school 



1J7 



mm 



Data Monitoring Scystem 

Hoy'caa'y^^^ v^cbount for 
child growth on specific 
gofils i^reVlously set? 

We monitor progress on 
aome of our goals 

made in INDIVIDUAL and 
GROUP ACTIVITIES 



X 
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• ♦ 



Behavior Management 
' (everyone . does it but HOW?) 
(Is It CONSISTENT and' EFFECTIVE?) . 



y 
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TIfee of Language throughout, the day 
CZs therei an emphasis on developmental sequence?) 



.ERIC- ^^.1 , 



EVALUATION 
(program effectiveness) 



APPENDIX 'A 



3. Information on Behaviorism - Terminology and Reinforcement Principles 

■ * ... 



• * > 



.-1 
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PSOJECT FIBST CHANCE 

* 

Behavioral Terminology .Examination 



Name 
Date 



Pre 



Post 



/ 



1* Please write the following terms in the blanks before the appropriate 
definitions: ■^ ^ - 

t 



Intrinsic reihforcers 

Baseline 

Behavior , 

Prop 

Shaping* 

Aggressive behavior 
Model 
•Attention 

Poj^itive reinforcer 
Partial Aid 



Time-Out — 
Cue 

Exclusion 
Generalization 
Fading 
Complete Aid 
Placement test 
Consequence 
Aversive Consequence 
-Primary Reinfdrcer 



Isolation 

Non-compliant"'behavior 
Ifoken Economy ^ 
Contingency 
Reverse Chaining 
Behavioral assessment 
Prqmpt 

Self-ind4,ilgent behavibr 
Intrinsic reinforcers 



An aversive coijsequence vrtiich removes the child 
from- any means bf reinforcement. * 

Internalized reinforcers increasing a behavior 
without the use of external reinforcers. 

Any observable and/or measurable action* * ' / ' 

^An aversive consequence, a type of Time-Out^ 
which places the child away from any physical 
or visual contact, with others, a^ay from any 
means of reinforcement* , , 

Consequence' tlfat increases or strengthens a behavior. 

Accepting of approximate responses correct with 
the ultimate aim of requiring the precise correct 
response* 

Data collected on a behavior that occurs before 
teaching 'is initiated* *^ 

Consequence that decreases or weakens a behavior* ^ 

An aversive consequence, a type of fifee-Out, which 
just teni^orarily removes the child from the 
immediately reinforcing situation* Example: being 
turhed away from the group for 30 seconds; 
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y 

Data based method for measuring child's durrent 
abilities to perform specific behaviors • 

Feedback immediately following a behavior that <: 
increases or decreases^ behavior's occurrence. 

^ 

*A reinforcement system' set up in which tangible 
objects a:;e used as reinforcers to be later 
exclianged- for desired objects or activity. 

* c 

Signal, request or condition that does or can be 
made to influence the occurrences of <a behavior. 

Griidual removal of aids, and reinforcers for a 
behavior with •the ultimate aim of eliciting the 
precise correct response without aids or reinforcers 

Assistance provided to the child throughout .the 
elicitation and occurrence of a behavior. 

A form of aid "which demonstrates the behavior 

being' required froni the child. ^ 

Reinforcers that satisfy certain biological needs 
such as eating an4 drinking which are not learned. 

A type of cue which informs the child of a behavior 
that is either required or desired and vrfiich also 
provides information as to the consequences to 
the child for performing .this behavior. 

Child is sitting with hands in lap, maintaining 
eye contact -with the teacher. 

A form of aid which physically moves the child 
through a behavior to produce a desired response. 

A fprm of aid which verbally or gesturally 
influences the occurrence of a behavior. 

Minimal assistance provided to' the child, that 
helps vto influence and elicit the occurence of 
parts of a behavior. 
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attending - (child) focusing of attention on teacher and/or activity 
X (ignorning other stimuli) . 

attention - (teacher) any contact teacher has with child whether it be 
viroal/ physical/ verbal or spatiial* 

tMfcseline - measure of cltild's current abilities to perform specific behaviors 
prior to teaching* 

« 

• a check, using baseline procedure , which occtirs after teaching 
has begun to determine whether child is working on appropriate step 
or unit. t • 

cue • verbal or physical instruction. ,w 

relnforcers - any consequence, tangible or intangible, which occurs after a 
behavior which increases the frequency ^ the behavior. 

contingency - a type of cue which informs the child of a behavior that is 

either required or desired and which also provides information 
as to the consequences to the child for performing this 
behavior. 

consequence • anything that happens after a behavior as a^ results of - that 
behavior . 



COBipliance • performance of behavior requested, 

Intcrferring behavior - a behavior that inhibits the learning of a desired 

behavior. 

task analysis - breaking down of a skill into teachable components. 

V 

generalization - use of learned behaviors outside of the teaching environment, 
aid • assistance provided to the child - physical or verbal,. 
fade • gradual dis'appea^ance (aids, reinforcers) . ' ^ 
behavior - "any observable and/or measurable action. " . 

shaping - teaching successive approximations of a behavior ^th the ultimate 
aim of reqi^drix^ the precise correct response. 

ignore - total removal of attention (physical, visual, verbal, spatial) . 

spotting - use of additional adult assistance for extending child *s capabilities 
during an activity (manual help or attending assistance) . 

distractor - a diversionaury stimulus. 

oror.ots -(e.g., give Initial letter or sound of desired response or give the 

context of the correct resoonse, ''You were there last Sunday. '\ 
Props - same as manual guidance or outting the child through the motions, o^ 
the desired resoonse 
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ABACUS MATERIALS 
(Listed by Areas) 

I* Body Management 

Gross Motor (Items 1 - 26) 

Pillow * • ; ^ 

Child's chair/ without sides or arms 

Table 

8-12 inch rubber ball 

Incline surface of 10-15* , 3 to 4 ft* long 

Stairs with minimum of 3 standard steps, rail optional 

Toy of interest 

Tricycle, hard cement surface 
. Climbing apparatus having at least 5 rung ladder and slide 

Walking heap no wider than 6** and at least 4' long 

Bean bag 4X4" 
N Adjustable jump standard and bctr 

Running course with 2 turns indicated by 2 markers, cones or 



Fine Motor (Items 1 - 21) 

3" ball (Nerf Ball) 
Pegs or beads 

5 blocks or large beads 
Small car or truck 

' Stacking ring toy,* rings may Vciry in size 
Pegboard, pegs sized one inch or more 
Pegboard with small pegs* 

Formboard with circle, square, triangle, rectangle 

6 one inch cubes 

Cobblers bench or similcir pounding toy 
Jack-in-the-Box with crank handle 
Paste or glue, paper, picture 
Easel/ paper, paint ^ 
, 4 nesting cups 
4 large beads, string with reinforcing tip 
6 pc. interlocking puzzle 
Scissors, 4" X 4** paper 

II. Self Care 

^ Dressing B. Toileting 

Socks Bathroom 
Pants 

Shoes C» Groom 

Shirt 

Coat ^ Sink 

Button ^ Water 

Zipper Soap 

^ Clothing with snaps Towel 

Belt with buckle Tissue 

Shoes with laces Wastcbasket 
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Self Care (contd.) 



0« Eating 



E« Mcchcinical Know-How 



t 



Cup with liquid 
Semi-solJ4^ food 
Solid food 

Spoon, fork, bowl, plate 

Finger food 

Straw 

Knife, bread, spreadable 
Napl^in 



Door with knob 
Water fountain 
Small pitcher with liquid 



Safety 



Street Curb 

Steps 

Scissors 



III. Comrounication 

A« Prerequisites 
« 

Bell or noise maker 
Chair 

4(5 or more piece) puzzle or toy 
Blocks 
% Cup 

Bali ' . ^ 

- * Toy dog 
Spoon 
Doll 

B« Comprehension of One Word Utterance 

Toy Ccir 
Toy chair 

Picture of Children: running, , sitting, washing, eating, sleeping 
♦Food or drink child likes 
Doll and doll house 

♦3 foods, drink, or objects child does not like , 
* 4 dolls - 1 big, 1 broken, 1 little, 1 dirty • 

5 articles of child's clothing , ^ 

5 articles of teacher's clothing ' ' . 



C« Production of One Work Utterance 

(These items will be the same as those for Comprehension.) 
1V« Preacademics 
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A* Thinking Skills 

Small toy of interest 

3 Box lids (capable of qovering toy above) 
3 pair of objects: 2 spoons, 2 toy cars, 2 dolls 
Paper bag, 4 objects: ball, block, key, toy dog, 
Toy telephone 

6 blocks /. ' ^ , 

3 objects and 3 matching pictures: toy, car, telephone, spoon 
5 objects: cup, batton, penny, spoon, block - 
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Thinking Skills (contd.) 

2 sets of 4 basic 2^dimensidnal shapes: circle, square, 
triangle, rectangle. 2 "to 3 inches in size and 
all the same colors 

2 S9ts of 6 basic color cubes: yellow, blue, rec^, green, 
orange, black 

Individual pictures of: hainmer, nail; shoe, sock; milk carton, 

glass; con±), brush. 
Pictures of animals: dog, cat, horse 
♦Food: orange, sandwich, ice cream cone; Clothes; shoe, coat, socks 
Set of picture cards (2 matching - 1 'different) 

a) fruit 

b) cars 

c) balls 

Set of 5 cards, each card has 2 simple line drawings 

a) two identical houses 

b) sock, hat 

c) bird, dog 

d) two identical trees 

e) ball, block 

Reading Skills 

Book of colorful pictures (including dog, fork, girl,, airplane, 
telephone) 

Pictures of 5 objects; doll, spoon, ball, car, .shoe 
Set of 5 pictures with simple line drawings: 

doll with arm missing 

car with tire missing 

cup with handle, missing 

shoe with lace missing 

hand with finger missing 
One picture of^ 4 toys 

4 cards: 1 with child's name printed on it, ,3 with other 

children's names 

5 pairs of cards as outlined below 



3 




m 




m 
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Rcadirig Skills (contd.) 



♦ 2 sets of color word cards written in brown ink on 4** X 5 1/2" 
paper. One card for each of the six basic colors, yellow, 
blue, red, green, orange, black 
2 three-card picture stories: eating an ice cream cone, putting 

on shoes and socks 
Labels cut out of 6 common objects: Coke carton, McDonald's 
sack, milk carton, stop sign, bread wrapper. Crest box 

C. Math Skills ' 

Raisins, cereal, peanuts ' 
Identical sets of 12 blocks or counters 
Identical sets of numeral cards 6-10 
Set of numeral cards 1-5 

D. Writing Skills 

Primary pencil or primary crayon ^ 

Papers (any kind) • , 

3 pieces of 4" X 5 1/2" paper each having 1 pair of 5" long 

horizontal lines 1" apart 
3 pieces of paper same as above only meike lines vertical and 1" apart 
3 or, more pieces of 8 1/2 X 11 paper 

Onlined paper * ^ 

Socialization , ^ ^ 

Toys of interest 

Child height hook ^ ' • 

Sweater or coat 
Child size chair 
Snack items 
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INDIVIDUAL LISTING 
ABACUS Material Cross Listed by Item 
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Bell or noise maker 
Bean bag 4" X-4"' . w . 

Ball 3" i> 
' 8 "-12" rublier " 

♦ « 

Nesting Cubes (4) ■ 
"Box lids (3) 

♦Pegboard with small ^egs 

5 large beads - string w/reinforced tip 

12 blocks ' . ^ 



6. cubes - 1" 

2 Sets of 6 basic cubes 

6 piece puzzle (Interlocking) 

'Stacking ring, toy, rings may vary in size 

Pormboard with circle, square, triangle, rectangle 

.131 



A- 24 

B-1 
A-12, 
13,14 
17 

B-17 



B-2 

B-10 

B-11 

B-3 
1-18 
-4 
-12 



1-19 



B-20 



B-6 



A-4> 
A- 5 



A-1 



A- 7 



-4 
lA-5 



A- 8 
C-3,4, 
,2,9, 

2 • 



A-12, 
13,14 



TOYS 

2 Sets of 4 basic 2 dimensional shapefe 

circ.le, square', triangle, rectangles. 2"-3" 
in size and all the same color . • 

Pegboard/ large pegs (1" or more) 



Doll ... 

'\ 

. Doll House 

w * 

4 Dolls - 1 big, 1 broken, 1 little, 1 dirty 
(possibly paper) 

) Toy Telephone 

Toy Chair 

Toy Car 

I Jack in the Box with Crank Handle 

f Cobblers beiich or similar pounding toy 

3 pairs of objects: 2 spoons, 2 ^:oy cars, 2 dolls 

5 objects: cup, button, penny, block, -cube- 
Paper bag with 4 objects: ' ball, block, key, toy, do j 

^ Small toys of interest 
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B-7 
B-8 



B-5 

B-14 

B-13i 



A-1 
A-2 
A- 3 



c 
o 

U 

o 



o 



o 

o 

U 

O 
U 



f 



c 
o 

N 



o 
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B-5 
.C-7 

C-6 
,C-7 

B-7- 
B-11 



A-8 



A-6 

A-10 -I 
iisc. 

A-7 
iMisc. 

A-7 |-A-1,^ 8, 9, 
3,4 11, 17 
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FOOD 

Food or drink child likes ' 

3 foods or obj.ects chil^ does not like 

Solid food 
Semi-solid food_ 
Finger food 

Container of raisins, cereal or peanuts 

Small pitcher with liquid ^ 
Cup with liquid 

Napkin 

Knife r bread, spreadable food 
Spoon, fdrk, bowl, plate 

Straw 



>i 



u 

H 



EH4 
EH5 



E-6 

EHl 
D-2 
D-6 

EH12 

D-11 

EH7 
EH9 

D-lOl 



o 



O 

u 



0) 

o 

o 

o 
<Q 
o 

04 



B-3 
b-3 
C-'4 

B-6 

C-10 

C-6,81 



C~l 
Crl5 



4J 

N 
•H 

o 
o 
tn 



14,17 
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PAP^i^/PENCIL/PICTURES 

Primary pencil oif primary, crayon 
Paint 

V 

Scissors 
Paste or glue 

Magazine picture or paper to glue 

3 objects and 3 matching pictures: toy, car, spoon 
telephone 

3 or more 8 1/2" X 11" paper Tunlined) 

% 

3 pes. of 4" X 5 1/2 paper, each having 1 pair of 
5" long horizontal lines (1" apart) 

3 pes. of paper 'same as above with vertical line^ 

1 set of numeral cards. #1-5 



2 identical sets of xiumeral cards #6-10 



Book of colorful pictures (including dog,- fork, 
girl / airplane , telephone ) 

Pictures of 5 "objects; 'doll, spoon, ball, car,^ shoe 

Set of picture cards, (2 matching, 1 different 
'a) fruit 

b) cars 

c) balls 

Cut out labels r 6 common objects - Coke carton, 
McDonald's sack, milk carton, stop sign, bread * 
wrapper. Crest box) ' 
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^Paper/Pencil/PicturGS 



Picture of 4 tpys (pictured together) 

V 

Pictures: Foods - orange, sandwich, ice cream cone; 
Clothes - shoG, coat/ socks 



la 

H 

O 



O 

o 

0 

O 
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(2) Three--card~picture~storiesr 

a) eating an ice cream cone 

b) putting on shoes and" socks 



Pictures of Children: 



a) running 

b) sitting. 

c) washing 

d) eating ' 

e) sleeping 



B-2 
C-2 
See 
Misc. 



Pictures of animals: a) dog 

b) . cat 

c) horse 

/ 

Pairs of like Object pictures: 



hammef-nail; 

shoe- sock; 

milk 'carton-glass; 

comb-brush 



' 2 sets of color word cards written in brown ink 
• on '4" X 5 1/2" paper. (One card for each of 
six basic colqrs:' yellow/ blue, -red, green, 
orange,- black. ) ^ 

Set of picture cards with -simple line' drawings: 

a) doll with arm missing 

b) car with tire missing ^ 

c) cup with handle missing - 

d) shoe with lace' missipg ^ ' 

e) hand with finger missing 

•Set of 5 cards each card has 2 simple line drawings 
' a) two identical ' . - , 

b) sock, hat 

c) bird, dog , 

d) two identical trees 

e) ball, 

0 

4 cards: 1 with child's name "printed on it\ 
3 with other children's names , 
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A-16 

See 

Misc. 



A-16 

B-9 

A-16 



A-16 

See 

msc. 

A-15 
See ' 
Misc. 



B-4 



A-20 

See 

Misc. 



Bt6 
B-10,| 
12 



Clothing 



CO 



to 
o 

o 

o 
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Sweater 



Coat 



Socks 



zipper 



Belt with buckle 



* Shirt with buttons 



Pants 

Shoes with laces 
Clothing with snaps 



5 Ajfticles of adult clothing 
5 Articles of child clothing 



A-13^^ 
A-14 

A-17 
A-18 



B-9 
B-11 



A-9 I B-9 
B-11 



A-1 B-9 
A-7 I B-11 
A-10 



A-^4, B-9, 
5,8, I 11 

11, i: 



A-2, 



A-3, B-9, 



^19, 
20 

16 



11 



B-9 



B-9 
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Furniture/Apparatus 



Table 



Chair 



iChair, Child size without arms 

-Child .height Kook 
Stairs with minimum of 3 , standard steps/ rail ^pt. 
Easel • • 

^ Climbing, apparatus - 5 rvmg ladder and slide 
Incline surface of 10-15**; 3-4' ft. long 
Walking, beam no wider than 6" and at least 4' long 
Tricycle, hard cement surface 
Running course/2 markers; cones or chairs o * 
Adjustable jump standard and bar 
Door with knob 

Wat-er fountain 

Bathroom with *(sink, water, soap, towel, tissue, 
wastebasket) 

-t 

- Street curb 
Pillow * • 



.13 

U 



A--6, p-8 
9 113, 



14 



D-13 



A-4, 
6 



A--19 I F-3 
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A-l, 

2,3,4J 

5 



A-22 

A-18 

A-23 

A- 21 

A-26j 

A-25 



E-1, 
2,3 

E-5 

B-6 ' 

2 

F'-2 
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10 



A-3 
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Miscellaneous Items (Grduncd Separate) 



Cup, ball/ toy dog, spoon doll 
Ball, spoon, eup, toy car, toy chair 



Pictures of children running, sitting, washing, 
eating, sleeping 

m 

Paper bag with '4 objects inside; ball,, block, key, 
toy dog) 

3 objects and 3 matching pictures; toy, car, 
telephone 



— 5-6b3ectS7~ cut, button, spoon, I>rock, penny 

Indi^^^ual pictures of: hammer, nail; shoe, sock; 
milk carton, gl^ss; comb, brush 

Pictures pf animals; dog, cat, horse 

^Pictures of food ;^ orange, sandwish, ice cream cone 

Pictures.of clothes; shoe, coat, socks 

Set of picture cards (2 matching - 1 different 

a) fruit ^ 

b) cars , ~ 

c) balls) • 

Labels cut out of 6 common objects; Coke carton, 
McDonalds sack, milk carton, stop sign, bread 
wrapper. Crest box 

One picture of 4 toys 

Set of 5 cards, each card has 2 simple line drawings 

a) 2 identical houses . ' 

b) sock, hat 

c) bird, dog 

d) 2 identical trees,' 

e) ball, block 

Set; of 5 pictures with simple line .drawings: 

doll with arm mrissing - 

car with tire ^nissing 

cup with handle missing 

shoo with lace missing ' ' 

hanc^R.th finger missing 



KJ^ 
V 

s 
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R 








G 


<u 
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o 


u 


o 


CO 


O 


04 


(0 



A-8 

B-1,8 
C-1 

B-2. 
C-2 



A-7 

A-9 

A-10 
A-15 

A-16 
A-16 
A-16 
A- 19 



B-11 



B-5 
A- 20 



B-4 



Miscellaneous It,Gras '(trontiauod) 



4 cards; 1 with child's name on it 

3 with other children's names 

5 pair of cards as outlined belov 



(A) 



(B) 



' 6 




TCBX 








»R 




ASH R 








L 




L S P A 








F 




B F-H G 








M 




M U P R 



2 sets of color word cards written in brown ink 

on whit^ 4" X 5 1/2" paper 

TVo 3-card picture stores (Eating an ice cream cone 

(Putting on shoes & socks 

3 pieces cyf 4/'' x 5 :l/2", paper each having 1 pair of 

5" long horizontal • lines 1*' apare 

3 pieces of paper. same as above only vertical lines 
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GIVING SELECTED A.B.A.C.U.iS. ITEMS IN A GROUP SETTING 



Some A.B.A.C.U.S. items can be scored by observing a child or seVeral 
children duritig a group activity. Although administering the selected 
Items requires transcribing the information to the child *s individual 
A^B.A.C.U.S., it can shorten the test-giving time in the classroom. 
To eliminate teacher preparation time many items are out of sequence sp 
that as many items as possible can* be scored at each particular setting 
in aS' natural a fashion as possible. 

To use this format: 

1) check with the Activity Areas listed along the left 
column to see which items can easily be incorporated into 
the day *s schedule 

2) . write in all of the children that will need to be tested 

3) score as many children ^s' possible on each item during the 
activity • 

* 4) transcribe each child.^^s response to his/her individual 
^ A.B.A.C.U.S., being careful to ma rk^f ach^s child*s 

response correctly on the cover sHiK 

• 5) transfer the information from tUe cover. sheet to the 

correct item in the child*s individual A;B.A.C.U.S. 
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P%c 1 



^ABACUS It A that can%e scored # observln^chlldren 1# GROUP ACT0ITIES • ' # 

(Children in class) 



H 



H 



•J 

H 

M 
H 



Developmental 
Area 
and 
Test Item 



(Shoes with laces) 



Dressing 
II. A. 19 



Unties 



Cue 



Criteria 



Have tied shoes on 
child. .Cue. 

"UNTIE YOUR SHOES." 



Untie shoes with- 
out leaving knots 



I 

cn 



(Child's shoes) 



Dressing 



Removes untied or 
unbuckled shoes 



Untie or unbuckle 
the child's shoes. 
Point to shoes 
(ties or bucj^les) 
and cue. 
« 

"TAKE OFF YOUR 
SHOES." ' . 



Takes "off shoes. 



Use child's own 
clothing when 
assessing this 
section. 



D ressing 



II. A. 1 



Removes socks 



(Child's socks) 



Child has both 
socks oh, feet. 
Point to socks and 

.cueu- ^ - - 

"TAKE. OFF YOUR 
SOCKS." 



Completes each 
item without a^sis 
tance unless other 
wise -seated. -. 

,» 

Pulls off both 
socks . 



(Child's socks) 



14; 



2 



Dressing • 
II. A. 7 
Puts on socks 



Lay socks on table 
near child. Point 
to socks and cue. 

"PUT ON YOUR- SOCKS/ 



Puts on both soqks 
with heel in cor- 
rect position. 



3 





C/) 


- ^ 








M 










W 


Ch 


H 


o 


•< 


-< 


X 



(Child's shoes) 



•abacus it A« that ca#be •coked ^.biigervlri|f c^^ # GROUP AClfviTlES • , 

(Children in class) 



Developmental 
Area 
and 
Test Item 



Dressing 



Puts on shoes 



Cue 



Put shoes on floor 
near child* Pointy 
to shoes and cue. 



Criteri 



Puts shoes' on cqx^ 
rect feet, not 
responsible for 
ties or buckles. 



(Shoes with laces) 



Dressing 



Ties 



Have untied shoes 
on child* Cue. 

''TIE YOUR SHOES." 



Ties shoes. 



4 

1 H 
CO p 

1 8 



(Child •s shirt or 
jacl^et with med- 
^iiim-sized buttons 



Dressing 



11^. 12 



Buttons 



Hav^ unbuttoned 
shir<j>n child. 
Point to buttons 
and cue. 

'%TTON YOUR SHIRT" 



Buttons at least 
3 buttons. 



(Child's shirt ot 
jacket with medium 
sized buttons) 
Dressing vest may 
be used* 



Dressing 
II. A. 11 
Unbuttons 



Have buttoned shirt 
on child. Point tc 
buttons and cue. ^ 

"UNBUTTON YOUR 
SHIRT." 



Unbutton at least 
^ buttons. 
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14 











ktSk \ 








W 


M 


H 


H 


O 




< 





cn o 



(Child's jacket 
or button 
shirt) 



(Child's T-shirt) 



ABACUS itttts that ca#b.e acoredfy observinf children A GROUP AC^VITIBS 

<Chiidren In class) 



Developmental 
Area 
and 
Test Item 



Dressing 
II> A, 4 

Removes unbu t tone 
jacket or shirt 



'Cue 



Dressing . 
II> A, 8 

Puts on T-shirt. 



Unbutton the shirt 
or jacket. ^ Point to 
shirt or jacket 
buttooa and cue. 



SHIBI^^( JACKET)." 



Lay T-shirt on table 
near child. Point 
to T-shirt and cue. 

"PUT m YOUR SHIRT." 



Criteria 



.Takes off shirt 
or jacket. ' 



V 



Puts on T-shirt 
correctly. 



(Child's dress or 
or T-shirt) 



Dressing 
II. A*5 



Removes pullover 
shirt or„ unbut- 
toned dresrs 



v; 



Unbuttbh the. child's 
dress. Point to d 
dress .or shirt and 
cue. 

"TAKE OFF YOUR SHIRT 
(DRESS) 



Takes off shirt 
or dress over 
head. 




(Child* s coat or 
jacket) 

14o 



Dressing ^ 
II. A. 9 ' > 

Puts on coat or 
jacket 



My coat oh table 
.%ix child. Point 
to coat and cue. ' 

"PUT, ON yqUR COAT." 



Puts on coat or 
jacket, not 
responsible for 
fastners. 



• ABACVS it§aa that ca#be scored %y observing children A GROUP ACTIVITIES • • 

(Children in class) 



H 
< 




Developmental 
Area 
and 
Test Item 



(Locker space\ or 
child height hook 
sweater or co4t) 



Socialization 



V. 10 



Hangs coat on 
hook 



Cue 



Show child hook. 
"HANG UP YOUR COAT. 



Criteria 



Hangs coat up 
when given cue. 



(Child's pants 
jacket, etc.) 



' ^Dressing 



II. A.13 



Unrips 



\ 



Have zipped clothing 
on child.,. Point to 
zipper and cue. 

"UNZIP YOUR 



Unzips, not 
responsible for 
disengaging 
zipper. 



P4 o 

S H 
i » 
CO o 
CO u 



(Child's pants, 
jacket, etc.) 



^Dressing 



II. A. 14 




Engage zipper. ^ Polnjt: 
to zipper and cue. 

'ZIP YOUR 



Zips up 
zlppe::. 



[Clathlng with ' 
snaps) 
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Dresgln^ 



II ./A. 15 



Un^naps 



Have snapped cloth- 
ing on child. Point 
to snaps and cue. 

•Ut{SNAP YOUR . 



Unsnaps at least 
3 snaps. 



CClo thing with 

ERJC"""> 
i 



d ressing 



II. A. 16 



Snaps 



Have unsnapped 
clothing on child. 
Polqt to snaps and 
cue. 



Snaps at least 
3 snaps. 



14 



• 

r 



♦abacus itcAi thajt c«n%e icored # obiervlnAhlldren 1# GROUP ACT^ITIgS • 

(Children in class) 



H 

> 

H 
H 



H 

W 
H 



Developmental 
Area 
and 
Test Item 



(Belt with '^^ 
buckle) 



Dressing 
II. A. 18 



Buckles 



(Belt with 
buckle) 



Dressing 
II. A. 17 



Unbuckles 



Cue 



Criteria 



Have unbuckled 
belt on child. Cue. 

''FIX YOUR BELT.** 



Have buckled belt 
on child. Point to 
>elt and cue. 

'TAKE IT OFF." 



^hlld size table 
and chair) 



(Glass , small 
pitcher with 
liquid) 



(Cup with liquid) 



Eating ' 
II. D.8 



Seats self at 
table 

Mechanical 

Know-H(M># ' ';frE.6 

Pours from 

pitcher 



Eati ng 
II> D.l 

SwaTlo^ liquid 



Buckles the belt. 



Unbuckles the 
belt. 



Cue. 

"SIT AT 'THE TABLB.^' 
Cue. 

"POUR THE ' • 



Put cup to child's 
mouth, and hold cup 
for thild. Observe 
the dhild. ^ 



Sits on chair at 
table. 



Pours liquid into 
glass from pitchei 
without 3pilling*. 



Swallows liquid 
without choking. 



^ABACUS tt A that c«n%e •cored ^ observin^chlldren GROUP AClftlTIES ^ - 

(Children In class) 



> 
M 
H 
O 



< 

Hi 

U 
H 



Developmental 
Area 
' and 
Test Item ' 



Cue 



Criteria 



(Cup with liquid) 



(Small glass half 
full of liquid) 



Eating 

Keeps liquid in 
mouth 



*Eating 
II> D>6 

■ ■ I s 

Drinks from glass 



Put cup to chil(i',s 
mouth and hold cup 
for child, observe 
the child, ^ 



Place gjlass on 
table in front of 
child. Cue. 

"DRINK YOUR 



Liquids stay in 
mouth. 



Picks up glass 
and drinks- 
without 
spilling. 



HQ 



o 



(Glass with liquic 
md straw) 



Eating 
II. D.IO 

DrjUi)cs through a 
straw ' 



Present materials. 
Cue. 

"DRINK WITH* THE 
STRAW." 



Uses straw to 
drink liquid 
from glass. 



(Finger food, e.g 
rackers, dry 
^,real, carrot 
ticks, tortilla 
:1iipl^) 



f Eating ' ' V 
II, D. 5 

^JFeeds self with 
fingers 



Present food to 
child. Cue. 

"TAKE ONE AND EAT 
IT." 



Picks up food 
with fingers. 



(Spoon or fork, y 
bowl, food*, e.g.<^ 

If"'' 152 



gating j 

II. D. 7 
bt66p& With 

utensil 



Present utensil anc^^v 
food and cue. 

;'EAr THE ; 



Sboops food with 
utensil and > 
brings to mouth. 



0 

o 



^ABACUS ItAa that cat#b6 scored % ob8ervln# children ll GROUP AClA^ITIES w 

(Children In class) 



H 



H 
O 
< 



CO 
M 

w 

H 



Developmental 
Area 
and 
Test Item 



(Fork, bowl or 
Dlate, solid food, 
:ut In bite size 
pieces) 



Eating 

^Stabs*wlth a 
fork-* 



Cue 



Criteria 



Present materials. 
Cue. 

"USE THE FORK TO 
EAT YOUR 



Stabs food and 
brings to mouth. 



(seml-solld food, 
.g., applesauce, 
pudding) 



g O (Solid food, e.g., 
^ S reaches, pineapple, 
:heese) 



Eating 
11. d:3 ' 
Keeps food In 
mouth 



Offer child spo^gst 
ful of food. Adult 
holds spoon. Cue. 

"EAT THE 



Accepts food Into 
mouth, keeps It 
In and swallows. 



Eating ' 

Chews solid 
food 



If necessary, 
holds spoon. 

"EAT THE 



adult 
Cue 



Same as above 
Item^ but Includei; 
chewing. 



(Knife, bread, 
spreadable, e.g., 
cutter, jelly, 
peanut butter) 



15^ 



Eating 
II. D.ll 

Spreads with a 
knife 



Present materials. 
Cue. 

"USE THE KNIFE, TO 

PUT THE ON 

THE BREAD." 



Uses knife to 
spread. 



]' ERLC (Napkin, snack--v 
ftlme) 



Eating 
II. D.12 



Cue. 

"WIPE YbUR MOUTH';" 



Uses napkin to 
wipe mouth. 



H 

M 
> 
M 
H 
O 
< 



o d 
o 



< 

H 

U 
H 



(Snacktime) 



♦ ABACUS Itlbs that ca#be icored % observlx^ children A GROUP AC#VITIES • 

(Children in class) 



Developmental 
Area 
and 
Test Item 



Eating 
II. D.13 



Remains at table 
while eating. 



Cue 



Observe the child. 



Criteria 



Stays in chair 
at table until 
finished with 
snack. 



(End of snack- 
time) 



Eating 
II. D.14 



Clear's place at 
table 



Cue. 

"CLEAR OFF YOUR 
PLACE." 



Clears place by 
throwing away 
disposables and/ 
or placing dishes 
in sink. 



r1 
I 



(Easel » paper » 
paint, smock) 



(Sink, ^ water, soap 
towel) ' 



(Water faucet 
child can reach) 



Fine Motor 
I. B.16 

Paints with 
brush at easel 



> Gro6ming 

XI. C.l 

washes nanda 



MeGh...Knoy-How 



II. E.4 , 

T urns o ti/off 
water 



Model task and 
cue. 

"PAINT ON THE 
PAPER." 



"WASH YOUR HANDS' 



a) "TURN THE* 
* WATER ON." 



b) "TURN 'THE 



Dips brush in 
paint, makes 
strokes on 
paper. 



Completes tasjc 
without assistance 



Turns water on 
and off 



■IP 
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ABACUS items that can be scored by obaerving children In GROUP ACTIVITIES 

(Children In class) 



o o 



CO H 

I 



2g 



C/1 
M 



9 

<: 

H 

M 
H 
< 



Developmental 
Area ^ 
and 
Test Item . 



(Dab of paste or 
glue, paper, 
picture) 



(Scissors, 4"x 4" 
construction paper 



Fine Motor* 

I> B,15 

!Pasties/Glues 



Fine Motor 
) 1. B,21 
Cuts with 
scissors 



Cue 



Criteria 



Model task and cue* 
"PASTE YOUR 
PICTURE ON THE 
PAPER/' 



Present materials 
and cue* 

"CUT THE PAPER IN 
TWO." 



Pastes picture 
to paper. 



Holds paper and 
cuts It in two* 



(Scissors) 



Safety 

11. F,4 
carrtes" sharp 

object correctly 



(Pegboard8> pegs, 
sized one Inch or 
iiore.) 



*Flne Motor 
I. B. 7 

Pulls large pegs 
from board 



Lay scissors on 
table and cue* 
"TAKE THE SCISSORS 
TO THE ' 



Carries scissors 
by blade with 
point down. 



Place full pegboard 
before child, model 
task and cue. 

"TAKE THE PEGS OUT." 



Removes 3 pegs 
from board, one 
at a time. 



?egboard with 
, arge one Inch 

^ERJC^gs) 
i 



^53 



*Flne Motor 
I> B. 8 

Puts large pegs 
in board 



Place empty pegboard 

before child, model 
task and- cue. 
.WL'^E PEGS- IN . I 



Places at least 
3 pegs In holes. 



53 



(Cldldren in (0^bb) 





CO 


» ^ 








M 


H 










H 


^ ' H 


a 









o 



Pi 



Developmental 

Area * 
and 
Test Item 



(Pegboard, small 
pegs) 



Fine Moto r 
1. B>10 

Pulls small pegs 
y^rom board 



(Pegboard, small 
pegs) 



Fine Motor 
I. B>11 

Futs small pegs 
In board 



Cue 



Criteria 



Place full pegboard 
in front of child. 
Model task and 
cue. 

''TAKE THE PEGS OUT.' 



Place pegboard and 
.small pegs on table 
in front of child. 
Model task and 
cue. 

"PUT THE PEGS IN." 



Takes out at 
least 3 pegs, 
at a time. 



one 



Picks up at least 
3 pegs and places 
them in the holes 




(6 piece inter- 
locking puzzle) 



Fine Motor 
1. B.20 — 

Puts together 

interlocking 

puzzle 



As child watches, 
take pieces out. 
Present puzzle. 
Cue. ' 

"PUT THE PUZZLE 
TOGETHER." 



Puts puzzle 
together without 
assistance. 



(Formboard with ,a 
circle, square, 



*Fine Motor 



I. B.9 




180 



Places 4 shapes 
ill formboard 



Place board in front 
of -child, remove 
forms. ^ Hand forms 
to ^child one at a 
time. Cue. 



Plates 4 forms in 
matching space. 



16 





WBACUS ittm that c«n#0 scored I 


# obaervlngCbhlldx 


'en 1 




.OUP ACTIVITIES # 'V 0 . 1 

(Children in class) ^ 


ACTIVITY 


MATERIALS 


Developmental 
Area 
and 
Test Item 


• 

Cue 

< 


Criteria 

< 
























FINE-MOTOR: PUZZLES, 
FORMBOARDS, NESTING 
CUP, CONTD. 


* 

(4 nesting cups) 

« 

r 


Fine Motor 
!• B.17 

Nests 4 cups 


Present nested 
cups, take apart 
as child watches. 
Cue. 

"PUT THE CUPS^ 
. TOGETHER • 


'Corricctly fits 
cups together. 

"F ■ - 
























s . 

»• 

O 

M 

S 

ERl( 

LI 


(Block or large ^ 
bead^ 


Fine Motor 
!• B.3 

Transfers 
object hand to 
hand 


Hand child an 
object. Model 
task. Cue, 

"PUT THE BLOCK IN 
YOUR OTJpR HAND," 


Transfers object 
to hand without 
using table. 


















• 






(1 inch cubes) 


*Fine Motor 

.1. B.12 
Builds 4 block 
tower 


Model task and cue 

"MAKE YOUR BLOCKS 
LOOK LIKE THIS." 


St;0cks 4 blocks 
on top of each 
other to form 
tower. 






< 


















(6 one inch 
cubes) 


Fine Motor 
I. B. 19 
Builds block 
bridge 


Model task and cue 

. "MAKE YOUR BLOCKS 
LOOK LIKE MINE." 


Makes bridge- 
like model. 

rFh 




• 










•16 


O 




• 










i 
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CO 


> 












> 


















X 



(5* blocks or beads 
container) 



(Small objects- 
pegs » beads) 



(4 large beads, 
string with 
reinforced tip) 



Abacus ltei8 that cante acored b^^ observitig^hlldren ii^GROUP ACT^TtES * 
J (Children In class) 



Developmental 
Area 
and 
Test Item 



Cue 



*Fine Motor 
I*. B.4' 



Picks up and 
releases object 



Fine Motor 
I. B.2 



Uses pincer 
grasp 



*Fine_Motor 
B,18 

Strings large 
beads 



Place object and 
container in front 
of child. 
Model task; Cue. 

"PUT THE BLOCKS 
IN HERE." 



Plice object in 
front of child. 
M^el task. Cue. 

"PICK UP THE 



Model wi'th first 
bead and cue. 

"STRING THE BEADS/ 



I 



Criteria 



Puts 3 ou£ of 5 
objects into 
container. 



Picks up object 
using p'almer 
grasp. 



Strings 3 beads. 



^0 



(3 inch ball Or 
Nerf ball) 



Fine Motor 
I. B.l 



Uses palmer 
grasp * 



Place objects on 
table in front of 
child. Model task 
Cue. 



Picks up- object 
using palmer 
gradp. 



lERlC 



16. 





AacUS It em^ that can 1^ scored I 


)y%b8ervlng Alldren in fROUP ACTIvfriES • ^ 
^ (Children In class) 


1 ACTIVITY 


0^ 
M 
H 


\ 

Devefopmental 
Area , ^ 
and 
Test Item 


''^''^^^ Cue 


Criteria 




> 




















M 

i 

H 

to 

CO 

C4 

:d 

8 

W 
»4 

o 

s 

H 
CO 

O 

r 

CO 

H 
H 

i 


(tricycle, hard 
cement surface) 


n 

Gross Mptor 
I. A.21 

Pedals tricycle 


Cue. 

"RIDE TftE TRIKE." 


Seats self on 
trlke, pedals 
and steers 
without asslstanc 
















♦ 








(20 to 30 yard 
running coufse wltl 
two turns /indicatec 
l>y marker e.g., 
cones, chairs, 
poles) • 


Gross Motot 
i I. A.26 * 

R^uns course' 


Model task and cue. 
"RUNM ^ 


Runs course with- 
out* Fpll'fno r\ Y" 

hitting markers, 
a) Runs 


















• 






Y 


b) Follows courj 

without hitting 
markers 

26. 


je 


* 


















- 


Cincllneii surface 
o£ 10-;5^,.3 to 4^ 
feet long) 


Gross Motor 
I. A. lb 

Walks up and down 
incline surface 

1 


a) Place child at 
beginning of upward 
grade. Stand at 
end of upward grade. 
Cue; "WALK UP THE 

BOARD" . 

b) Place child at 
beginning of doxmwar 
surface. Stand at 
end of ^fownward sur- 
face. Cue. 

"WALK D<fWN 
THE BOARD." 

■ 


Walks up and down 
incline surface 
without aids. 

. 

a) 




*• 




• 
















d 

• 

b: 

1 ft 




















• 


























, L__^ J 












/ 
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%BACUS IteA that can %e scored obaervlng^hlldren 1#<JR0UP ACTlflTIES 

(Children In class) 



H 



H 
O 

'< 



CO 

Hi 
< 

M 

W 
H 



Developmental 
Area 
and 
Test Item 



(Climbing appara- 
tus having at 
least a 5-rung 
ladder and slide) • 



Gross Motor 
. 1. A, 22 
Climbs ladder 
and slides down 
the slide. 



Cue 



Stand at bottom of 
slide; Cue, 

"CLIMB UP THE LADDEI 
AND GO DOWN THE 
SLIDE/' 



Criteria 



Climbs ladder anc 
slides^ down slide 
without assistanc 



(Walking beam no 
wider than 6 inched 
and at least A, 
feet long) 



Gross Motor 
I. A.23 



Walks foxrward on 
balance beam 



ModeJL task; Cue. 
"WALK ON THE BOARD. 



Maintains balance 
while walking^ on 
balance be'am. 



or 



(Adjustable jump 
tandard and bar) 



*Gross Motor 



I. A.25 



"Stdps over knee- 
high bar 



Place bar at child' 
knee height. Stand 
on one side of bar 
and cue. 

"STEP OVER THE BAR. 



Maintains balance 
while stepping 
over bar without 
assistance. 



*Gross Motor 



(Stairs wl4;h min. 
3f 3 standard step^> I. A. 19 
trail optional) 




163 



toe «s above) 



Cue. "WALK UP 
THE STAIRS." 



a. 



Walks up and dowii 
alternating feet 



Cue. "WALK DOWN 
THE STAIRS." 



b. 



19. 



IB, 



Self^Care 



Observe the child. 



Hesitates and 




A?ACUS Items^that can bf •cored by Observing children in AoUP ACTlVlflES 



(Children in class) 









>< 






H 






H 




H 


> 






H 




M 


H 




H 


U 




^ < 


< 




X 



Developmental 
Area 
and 

Test Item » 



jc Gross Motor 
1. k. 10 
Walks Indepen- 
dently 



Cue 



Stand 15 to 20 feet 
away from child. 
Cue. "WALK TO ME." 

a) with shoes 



Criteria 



b) vlthout shoes 



a) Walks to 
teacher without 
support or aids, 
with shoes 



b) 



without 
shoes 



10. 




170 



*Gros3 MQtor 
I, A. 11 ^ 
Bends at waist 



Model task. Cue 
"DO THIS." 



Bends from waist 
(knee flex accept}- 
able) , maintains 
balance and re- 
turns to full 
standing position 



Gross Motoy 
I. A. 15 

Walks backwards 



Model task, take 
several steps 
backwards. Cue. 

"WALK LIKfi THIS." 



Takes to 6 
steps backwards 
without falling 
down and without 
assistance. 



Page^7 P 


AacUS Item^that can scored I 


y^%b8erving ^ildr 


en 1 


n %R 


OUP ACTIVITIES 
(Children 1 


n cl 


ass) 


1 




1 ACTIVITY 


MATERIALS 


Developmental 
Area 
and 
Test Item 


Cue 


r 

Criteria 

* 
























t 

t 




Gross Motor 
I. A.16 

Jumps in place.'^ 


Model task of jump- 
ing in place. Cue. 

"JUMP LIKE THIS." 


Jumps -up 2 to 4 
times, moving 
both feet at the 
same time. 






• 


















« 


Gross Motor 
!• A.20 
Jumps forward 


Model task of jump- 
ing forward with 
both. feet together. 
Cuei 

"JUMP LIKE THIS.". 


Makes at least 
3 forward jumps, 
keeping both 
feet together. 
























CDoor) 


Mechanical Know- 
How 

II. E.l 

Pushes door to 
open 0^ close 


Take child to door 
and cue. 

"PUSH, THE DOOR 

(OPEN/CLOSED)? 


Pushes door open/ 
closed (at least 
18 inches) with- 
out assistance. 












r 






• 








(Door) 
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Mechanical Know- 
How 

TT E 9 
Fuiis door to 
open or close 


Take child to door 
and cue* 

"PULL THE DOOR 

(OPEN/CLOSED. 


Fulls door closed 
open^ (at least 

# • 
























ER 


y )r with knob) 


Mechanical Know- 
How 

IT. E,3 


Take child to dopr, 
model task, and cue. 
••TURN THE KNOB AND 


Turns door knob 
to open door 

without assistance 


• 


















i 





Pagf 18 • • %BACUS IteA th»t can %e scored bf observlng^hlldren 1#GR0UP ACTI#rTIES • # 



(Children in class) 



ACTIVITY 


W 

< 

H 

M 
H 


0 

Developmental 
Area 
and 
Test Item 


Cue 


Criteria 












1 












MOVEMENT: GOING FOR A WALK, 
CONTD. 


(Water fountain 
child can reach) 


Mechanical Know- 
How 

II. E.5 

Drinks from 

water fountain 
• 


Model and cue, 
"GET A DRINK." 


Drinks from 





















y 




(Street) 


Safety 

II. F.2 

s>tops at Curb 
and looks both 
ways 


Accompany child, 
cue ^to stop Qt 
curb. 

STOP. 


Stops at curb. 
























^A: NECESSARY TOYS 


(Toys of interest 

\ 


^^Socialization 
V. 8 

Initiates own 
play activity 


Observe the child, 
fltip 

"LOOK AT THE TOYS." 


Plays appropriate 
•wi tn toys wi cn— 
out adult 
direction. 


>ly 






















(Another child 
playing with toys; 
additional toys ^ 
available) 


Socialization 
V. 9 

Engages in 
parallel play 


Observe the child. 


Plays appro- 
' priately with 

toys near 
^ another child 

but does not 

necessarily 

interact. 










/ 


r 












—-I 


lass room or 
/^ayground; other 
raLldren) 


Socialization 
V. 22 

Initiates peer 


Observe the child. • 


Approaches peer(; 
and engages in 
^acceptable 


) 












I i t 













^ACUS Iteml^that can A scored b 


j^obscrvlng ftilldr 


en 1 


n^R 


GUP 


ACTI 
(Ch 


lldr 


ES 

kn 1 


n cl 


ass) 




i 




1 ACTIVITY 


• 

MATERIALS 


Developmental 
Area 
and 
Test Item 


Cue 


Criteria 
























SEA: NECESSARY TOYS, CONTD. 


(Small toy with 
wheels > e.g., car, 
truck; flat sur- 
face) 


Fine Motor 
I. B.5 

Pushes wheel 
toy 


Model task. Give 
object to child.* 
Cue. 

"DRIVE THE 
or "MOVE THE 


Pushes wheel 
toy. 












- 










i 


(Stacking ring 
toy^ rings may 
vary in size) 

c 


Fine Motor 
I. B.6 

Puts rings on 
pegs 


Take rings off peg. ■ 
Model task. Cue. 

"PUT THE RINGS ON 
THE PEG." 


Puts 3 rings on 
* peg, if graduatec 
rings are used, 
disrjSgard size 
size differences, 






.• 




- 






• 








(Cobbler's bench 
or similar pound- 
ing toy) 


Fine Motor 
I. B.13 

Hammers pegs 


Model task and cue. 
"HAMMER THE PEG." 


Hammers at ^ 
least 2 pegs^ intc 
holes. 






• 








4 


• 








PLAY A 


(Jack in the Box 
^^ith hand crank) 


Fine Motor 
I. B.14 
, Rotates handle 

- 


Model task| present 
toy to child. Cue. 

"TURN THE HAlipLE." 


Rotated handle 
until toy pops 
out. 












4 






♦ 


" i 

♦ 


1 

•9 


er! 


J oys or snack 


Socialization 
V. 14 

Makes a ^choice 


Present two things' 
to child. Cue 
"HERE IS A AHD 


Chooses one thinj 
and does not 
fuss when both . 


















r? 




■ 
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^ACUS Itema^hat can b# scored I 


»yfb8fervlng pft-ldren In AoUP ACTIvJllES • • • * 

' (Children In class) 


>* 

H 
M 

i> 

M 

H • 

• 

> 


H 

w 


Developmental 
Area 
^nd 
Teat Item 


Cue \ 


Criteria 


/ 


X 








4 












(Food br toys, 
other child ren,) 


Socialization 
V. 17 

Shares tqys or 
food 

r 


Cue. • • 

"LBT (.name of othei 
child) HAVE A (name 
of food or toy) . 


Shares toys or 
food without 
fussing or fceing 
aggressive J 
towafrd otferCT 


-w-rr 




















'(Other children 
at cooperative- 
play level) 


Socialization - 
V. 23 

^Engages in 
coopei^a^tive play 

t 


Observe the child. 


Engages in play 
3 with at least 
one other 
^^child, sharing 
toys and/or 
working ,out 
differences. 


* 






















(Toys child ha^ 
been playing with] 

♦ 

* • 


Socialization 
V. 11 * 

He^.ps ^ut things 
away 


Cue. , 

"HEtP PICK UP THE 
TOYS."- 

• 


Assists «in 
putting toys 
away. 

-# 


• 
















- 






TO RiOOM 


(FamlliaA person) 


Sociallzatipn 
V. 19 
Init:J^es 
greeting 


• ' . . !! ' 

Child sees familiar 
person. 

• 


Initiates 
, verbal greeting. 

* 




- 










• 






. 






^JSociallzation . 


Cue. . . 


Responds'',.ViJ:h ft. 


(0 



























Pigefl - • 


ASCIIS items ^hat can b^tcored I 


>y l^servlng diftlds 


:en In (^OUP ACTIVlftES - • • 

; (Children in class) 


< 


MATERIALS 


Developmental 
Area 
and 
Test. Item * 


Cue 


Criteria 


* 


> 














* 


r 


\ 








^Socialization 
V. 7 

Gives hug on 
request 


Cue» 

"GIVE ME A HUG." 


Gives hug. 




» 










* 














^Socializauidn 
V. 18 * 
Answers spcial 
questions 

% 


tlue. 

a) "WHAT IS YOUR. 

^IA^ffi?" ' 

b) . "ARE You A BOY 

OR A GIRL?" 
cX "HOW OLD ARE 

^ ' YOU?": 


Verbally respond 
to all questions 
with appropriate 
answers. 


s 










■ 












s 


-* > 
5 

r. 

5 
■4 

:) 
a 

3 


(-Parent) 
• • 


^Socialization 
V. 4 

Separates * from 
parent without 
crying 


iTake child from 
" parent and have 

parent leave 

room. 


May fuss momen- 
tarily but 
qu|.ets. 


— *^ 
















• 








(Waves bye-bye) 

0 130 


Socialiation 
V. 5 

Waves bye-bye. 


Model task and cue. 
"BYE-BYE." 

• 


Waves hand and/ 
or arm. 










1 




t 

X 


• 
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ABACUS Items that can be scored I 


)y*ob8ervlng ^ildren In^RGUP ACTIVITIES * * 

(Children in^class) 


H 
M 

,> 
M 
H 
O 

» 

13 

q M 
H 

4 M 
7< > 
M 

0 W 

3 ? 


MATERIALS 


Developmental 
Area 
and 


Cue 9 


Criteria 

) 
























Test Item 

» 






4 


Socialization 
V. 21 

Makes trans it^lon 
between class- 
room activities 


Cue appropriate 
^to transition. 

Observe ^hp ph"flH 


Responds to 
verbal directions 
Changes ^activl tie 

wXLllUUL £^6olS 

tance or delays. 


. 

s 




















♦ 


i 


* Safety 
II, F.l 

Avoids bumping 
into objects 


Observe^ the child. 


Moves about 
environment with- 
out running into 
objects. 






• 


* 



















(Group time: story 
sharing, music or 
any similar 
activity) 


1 Socialization 
V. 15 

Partlcioates in 
groiy? activity 


Observe the child. 
< 


Joins in group 
activity. 
























^ H 
HO 

-1 M 
H 


(Other child In 
classroom) 


Socialization 
V. 16 

Walts and takes 
turn 


Assess this during 
a group activity. 


Walts and take's 
turn without 
fussing or being 
aggressive cowara 
other children. 








• 








• 








ER 
























18, 











^ACUS ItemP that can A scored h 


j^observihg #illdren In^ROUP ACTI\)tTXES • • 

J (Children In class) 


1 ACTIVITY 


MATERIALS 


Developmental 
r Area 
and 
Test Item 


Cue 


Criteria 


d 






















BATHROOM 




Toileting 
II. B.l 

Fusses to have 
diaper changed 


Observe the child. * 


Fusses when soile 
and/ or wet, to 
indicate soiled/' 
, wet pants. 


• 






















Toileting. » 
II. B.2 

indicates pants 
soiled/wet 


< 

Observe^ the child. 


Indicates soiled/ 
wet pants by 
gesture or 
verbalization. 


























Toileting 
II. B.3 
.Verbalizes 
toilet needs 


Observe the child. 


Verbalizes need 
to use bathroom. 


















• 








Toileting 
II. B.4 

Stays dry/unsoile 
during school 
day 


Observe the child. 

d 


Remains dry/un~ 
soiled during 
school hours; 
uses bathroom 
when needed; has 
established 
bladder/bowel 
control. 


















V 

\ 


m 


\ 




Toileting 
II. B.5 


Observe the child. 


Pulls down pants, 
sits, wipes, pull 






















1 



Paji 24 ' - • • Abacus IteA that c«n icored obiervlnglbhildren li#GROUP ACTllllTlES • • 

" • (Children in. class) 



ACTIVITY 


•< . 

H 

en 
M 
H 


Developmental 
Area 
and 
Test Item 


Cue 

t 


Criteria 

) 










1 

*■ 












1 


BATHROOM • . . 
, - CONTD. ^ 




Toileting 
^11. B.6 
Takes self to., 
toilet indepen- 
dently 


Observe the child 


/ ----- 

Indicates needs, 
take^ self to 
bathroomj^ com- 
pletes tasks as r 
in item 5, re- 
turns to room. 




\ 














\ 






(Child's, pull-on 
pants) • 

1 


Dressing 
^11. A.2 

Removes pants 


Child has on pantd. 
Point to pants an^ 

« 

"TAKE OFF YOUR. PANTi 


Takes off pants. 
» II 


















\ 

\ 

A 






(Child's pull-on . 
pants) 


Dressing 
II. A. 6 

Pulls on pants 


Lay pants on table 
near child. Point 
to pants and cue* 

"PUT ON YOUR PANT^.' 


Puts on paftts (is 
not responsible 
for fasteners or 
zipper) • 
























ERli 
—J. 


ISo 

C 




• 
















L8- 
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APPENDIX A 



5. Directions for Setting Up Entire Monitoring System 



MANAGEMENT SYSTEM SUMMARY 
PROJECT FIRST CflANCE 



ERIC 
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1. po-Assessment ' 

• A.B.A.C.U.S. 

• Communication ';5ample 

2. Do each child's I.E. P. 

3v. Display veil chart of classroom's TOTAL LE.P. Goals. 
- Goals to be monitored. through INDIVIDUAL PROGRAMMING. 

• Goals to be monitored through GROUP PROGRAMMING. 

Keep wall chart up to^djte throughout t^fie year (program suspended, 
program running and program completed). ^ 

4'. Rearrange schedule allowing maximum number of individual slots/ 

5. Baseline ALL {approximately 4-6) |>rograms to be taugfil through Individual 
Programs. 

.-6. Return programs that you^will not be teaching to child's file. 

1. Continue baselining the programs that you will work on. Begin with 
2-4 per child; Add on gradually. 

• Programs on wall chart of programs being run: 

S. Display blank wall of maintenance checks (Form M-6a). 

J •■ - ■ • - 

. GETTING THE CLASSROOM READY FOR CLIPBOARD SYSTEM 



190 



It EacK clipboard shquld have a Ti-1 sheet on top. 
^ Remember O's on M-l will alert "person to ruti program. 

2. Have reinforcement inventory and communication competency sTieets. 

3^ Each program . that will" be run should« hciye a; > * 

- M-2 sheet 

• K-3 sHeet ' , ' 

- Copy. .of the curriculum attached (,if possible) 

- Program Graph 

(the current M-3 should always be on top) ' 
(All papers pertaining to program should be clipped together.), . 
4. Include on each clipboard a blank individual Maintenance Sheet (M-6), 



SETTING UP EACH CHILD'S CLIPBOARa Of INDIVIDUAL PROGRAMS 



191 



.1. Begin base.llm'ng the progranr on which yo'u will be working (from I.E. P. 
- goals). . « ' ' ■ ' , • ' • 

' .. . ■ • ^ ■ ■ 

2» Do -Baseline 1 - only the highest step, and the highest unit in a- backward 
fashion (D4, C3, B3; Al). 

3. Oo-Basel ine 2 on the step that you think you s'hould teach, (where 

an error occurred). You also may run Baseline 2 by running the exact 
itep and units that were previously run iti Baseline i: ' 

. * Hopefully, -five days can occur between Baseline 1 and 2. Realistically, 
yoi| may need to run Baseline 2 on successive days. 

■ • 

4. Take additional baselines until yoh have stable baseline - (baselines, 
showing similar information), 

5. On Baselines - don't meet criteria!' (Child e^'ther knows it or he doesn^t) 
don't RE-INFORCE * . , 

6. Begin FIRST UNIT of the STEP that you decide t5 teach. 



BASELINING PROCEDURES FOR. INDIVIDUAL PROGRAMS 



J 
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DAILY 



1. 



Check if the criteria was met and if the criteria- is 'appropriate 
(may .need to modify) . 



2. 



Always fill in: ' 



a. the Step an,d Unit for the next day 




b. the opportunities' that will be asked'- 



3. Use the Comment Section. 



SPOT CHECK 

1. If the child, is staying^ on a unit for a long period of 'time (more than 
5-10 days), ygu will need to examine WHY. Check the re in forcers, the 
difficulty of the 1ftsk,.the selection of\U\e task (is it boring,' etc. ) 

2r Occasionally, you will need to- PROBE ahead (i'f chi Id seem^. to- know 
material and you suspect he knows higher steps) or PROBE back" (if he 
'"seems ,to have forgotten step already taught). 

* No' Reinforcing during a PROBE. ... * 



DAILY ;UPDATIiNG PROCEDURES; OF INDIVIDUAL PROGRAMS ; 
* . - . ■ • . 
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. When the child has, demonstrated proficiency of highest unit of highest 
step in Program, run POST BAS/k. y \ ■ ^ 

f 

- POST BAS£ is set up exactly as Baseline 1. 

V DO NOT Reinforce during POST BASe" ^ ^ 

rAf child misses opportunity during POST BASE you may need to: 

a. rerun, the POST BASE • 

b. go back to missed step and proceed through program. . 

When child has all correct responses for POST J3ASE set up Maintenance'" 
checks -.{l.SiS and 10 weeks) after POST ^ASE DATE. 

Fill in date? oji child's Maintenance Check (M-S). 
'-••.>. 

.- Fill in*cbild's name, program and dates on wall chart (M-Sa')/ ' 



4^' 



ENDING THE INDIVIDUAL PROG-R/yiS - POST BASE MAINTENANCE 



LABEL,- ' 

a. . name • . . d. vertical axis (program unit) 

b. program ) e.' horizontal axis- (date, teaching sessions 

c. developmental area ' . minutes) 

ILLUSTRATE^ BA^EUNE PERIOD - • ' 

Should havea stable baseline period. (Child does. not have to meet 
criteria during baseline - he either has- the behaviors or he doesn't.) 

^ PLOT DATA" FOR SESSION - "~ . / ' \ . 

' ' I' 

.Child ac^oires behavior when criteria are met. . . * 

a" ' - ' . . 

* Note - if criteria is twofold':, e.g. child' gets 3 correct for 3*session 

For one s'esslon, if child gets 3 correct - then child gets that unit 
" for that particular day". Stay on this. unit until the thild has this 
for three days..- ... 

PUT' ]\ TO NOTE LAPSE m TEACHING DAYS 

Put a ] ^ betweeri two dates if 15 or more days have elapsed, between 
teaching. sessions. Draw a .dotted vertical line up the graph; specify " 
the nurtiber of days that, have el'apsed and thl reason for such a large» ' ' 
gap in 'the data. , . . ' ° 



If ^program MS' being maintained by next pfogram'in sequence^ indicate ' 
on graph in maintenance section-. , ' . 



GRAPHING 



/ 




1. As soon as a behavior is suspected of becoming a problem, or if a child 
has an unreasonably low rate of producing a be>aviQr, pull an M-4a data 

/sheet and do some A-B^C recording. ' • 

2, Bring th^is data (2-3 days worth) to the ne^t staff meeting where the , 
Interfering behavior 'to be reduced or the socially desir^ible behavior 
.to be enhanced is clearly defined, observation intervals are spelled 
out and data colljsctors identified/ 

3« Transfer the information 'developed above to the M-6, determine whether 

frequency or interval ddxta is appropriatew and begin the baseline. (1/ ^ 

the behavior is a severe one that demands immediate atteatioji, forget 

^the baseline - go right on to changing the consequences.") 

4. After 3-4 days of baselining, fill out the M-4 giving close consideration 
^ to antecedents and consequences. Be sure to emphasize ir\preasi'ng de- 
sirable behavior* ♦ ' • 

5. Summarize daily data on M-5A and graph the data concurrently. 

6. When collecting data, be consistent - coVlect the data at the same time ' 
, every day, the same arpount of times each week. 



I9r * 



o : INTERFERING AND SOCIALLY DESIRABLE BEHAVIOR PROGRAfI 

ERJC . , 



ERIC 



I. 



"worksheets on data^ collecied in individual progi^ms 

:iES AND WO RKSHEETS ON BASELININ G AND UPDATING PROCEDURES 
[iSRn nfj THE N-1 



A. PRESInt entire PROGRAM -<3iscuss the heading on the form, simple 
* "^^"^^"g criteria for each unit, probing, and ending a 



program 

I. TRANSPARENCY AND HANDOUT of RANDY 



B. DISCUSS SIMPLE BASELINES - explaih h'ow to "set up" the baselines- 

'have trainees "set. up." the baselines correctly, then present examples 
and have the trainees jEind the errors" 



1. , TRANSPARENCY AND BLANK M-3's for' DAVID 

2. HANDOUTS on SUSAN 

3. HANDOirrS on ABEL ' ^ * , 

4. - HANDOUTS on VIRGINIA 



G. DISCUSS INITIAL PROGRAMMING - first have trainees "set; up" baselirtes 

^ then discuss answers from transparencies and discuss where instruction 
would begin. 

• . ' • * 

1. TRANSPARENCY AND BLANK M-3's for DEBBIE - - ' 

2. TRANSPAliENCY AND bIaNK MO' s fbr MICHAEL ■ 
^ 3.- ^RANSPAHEKCY AND BLANK M-3's for CYNTHIA 

^ D. DISCUSS BASELINE? WITH VARIOUS OPPOKTUNITIBS 

!• TRANSPARENCY AW BLANK M-3's for RUSSEL • , 

2. TRANSPARENCY AND BLANK J^-3's for' JIMMY . . 

. E. DISCUSS INSTRlTCriONAL PROGRAM HAVING VAR'IOUS OPf>ORtuNITIES. 

I. TRANSPARENCY- AND BLANK M-3's fo'r ANNA \ 

■ < ■ 

II. WORKSHEETS FOR GRAPHING " * . ' ' 

• ' ^ i' ^ 

• A. HANDOUT a completed graph from data collected on^the 

B. HANDOUT completed M-3 ' s for FRANK'S pro^rffm and graph the data " • 
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• •/ • # ♦ 

PROJECT FIRST CHANCE, 
Perfbpnnance on Knowledge and Skills Program. (M-3) 



lild's Name 
rograjtn 
riteria 

uiaber of ' in Program: 



: 7 'out Q-P Q Q.6rre c t -fer 1} datj^ on ea ch unii 



kLaires:-hDr\(Ll prDc^oLufe-. "Lcok . ifLj d^a/n Prop 



Tea- 

\ Tiro? 



9 






-ERIC 



Stop/ 
Unit ' 



F 



T 



I 



A/ 



A 



A 



^199 



Rein- 
forcer 



/ 



SociM 



SaajJI 



Code: Upper Box (Antecedents) 

A/ - aid/ complete {models guidance^ etc\) 
k - aid, partial {proniptr prop^ etc^J 
P - Probe * • ' 

Lower Pox ^(Behavior Consequences) 
\/ - Correct 
V - Reinforcement • 
Q - Incorrect 

r) - Correctional Procedure ^ 



^ Opportunities 



A 



2 



j2_ 



2! 



2: 



A. 



a 



A 



3/ 



2: 



5Z 



3z: 



IT 



2^ 



2!: 



2: 



3z: 



1^ 



2: 



2! 



xo 



Comments 
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h.lld*s Name I 



R/1 f) 



• • # 

PROJECT FIRST CHANCE 
Performance on Knowledge and Skills Prosfram (M-3) 



C o pi^'r. //r-s/ /r//Y7^ )n n a me. ^ 

' -7r/// 7 r ^^ /rrW -YW- 'day 6 



rogriun : 

r.lteria 

a'.iber of y^l^^ in Progr-^: ^ 



«rredionnL procedure. ; ''Z^./C^ Yry n'rjdDi' ,Profi 



^ [chap' 



Step/ Reinr 
Unit forcer 



Code: . Uppbr Bo^ (Antecedents) 

,A - aid/ complete (models guidanpe,^ etc.) 
* a - aid*/ partial (prompt/ prbp, etc.) ^ 
' P - ProbG 
on • Lower Box fBehavior Cdnsequences) 
\/ Correct 

V - Reinfprcement • ' ' . * 
0 - Incorrect 

9 - Correctional^ Procedure i 



Opportunities 
3 4 5 I . 6 7 



10 



Comments 



5 



1 



s 



JO, 




PI 



Socicd 



r 
^3 



[ 



#4 




6' 



ii 



20i 



3Z 



z 



z: 



z: 



z: 



z: 



a4 



z 



z. 



z 



z: 



z 



z. 



z: 



2 



z. 



2: 



z: 



z 



z: 



ZDIZ 



1^ 



z: 



z: 



z 



z 



Z: 



\2: 



z 



Dai i 




■for C , 



6^T) : 



"Ztr 



9 



P80JECT FlftST CHMCH 



Chiid's Name 
Program 



• •.wiiiia.n.e on 



Perfonnance-on Knowled^ and Skills' Progra:n (M-3J 



Code: tJa:er^-,x (A;ftecedents) . • ' 
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Flexibility '^^ 

Be flexible in your teaching so that you can meet individual child 
needs. Datily modifications may need to be made depending on the child's ^ 
interests, affect, physical condition, etc. 

Ignoring Behavior 

Depending on th^ child and the behavior, you may need ta i'gnore 
inappropriate behavior that occurs during teaching. How to ignfore a chiTld' 
behavior varies for individual children, but physically turning your body 
or face away from'- the child is effective. As soon as the chillis again 
focusing on the task at hand, teaching should proceed. 

Time Out 

Time out refers to removing 'the disruptive child from the learning 
situation, with young handicapped children, this can often be done by 
turning the child so that his chair faces away from the group. . When the 
child has quieted, he should return to the group and be reinforced for 
appropriate behavior. 



Orchestrating the Classroom 

From the assessment and the I.E. P. process each child in the 
^classroom has prioritized goals. To assure that all children in the 
classroom are provided with opportunities to accomplish their indivi- 
dual goals^ the d^ily classroom schedule must incorporate in a meaning- 
ful way individual programming, group programming, and other activities, 
e.^f. special guests, field trips, films, assemblies. Such a schedule , 
must utilize a variety of programming options. To provide a well bal- 
anced school day with optimal opportunities for learning a schedule 
must reflect the special needs of all the children in the preschool 
classroom. This section focuses on how co orchestrate the "classroom 
or organize the school day. 

« 

1» Selecting the Components . The first step is to- determine* 
th^ basic components of the school day. Most half-day developmental 
preschools have a daily schedule that incorporates an opening period, 
5;ross motor time, snack time, bathroom break (s) , arts and crafts' period,,, 
music time, story time, fine motor activities, readiness activities, 
and interactive play periods. ?or young handicapped children additional 
components may need to be added ?uch as physical/occupational therapy 
and speech therapy. In planning, the teacher should select those com- 
ponents which are most viable for her particular group of young handi- . 
capped children. 

A planning sheet consisting of a list of possible components 
and space to fill in the approximate time to be spent on each component 
is given in Figure 6. Using this planning sheet, select the basic com- 
ponents necessary to meet the educational goals of the children, and 
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Figure 6 
PLANNING A SCHEDULE 



Approx. 
amount of 
time 



Components 



'. ^ 

♦ Circle- - opening exercises which vary in content from day to day 
or week to week.^ * 

* Interactive Play - a play area where children interact with peers 

using teacher-structured materials and activ-- 
ities, e.g. dramatic play centered around a 
theme, woodworking, kitchen, block building. 

♦ Movement - gross motor activities in either an indoor or outdoor- 
setting; may also include physical/occupational therapy 
exercises. 

*Snack - fruit juices-natural sugars only, milk, popcorn, dried 
fruit, granola, etc. 

^ Bathroom - as schduled with group or according to individual 
toileting schedule. \ 

♦ Activity Tatble - children work at one or several activity tables; 
- activities generally focus on fine motor and 

preacademic tasks. 

♦ Small Groups - children work in small groups on individual and 
group programs; content of activities vary but 
usually focus on communication and preacademic 
task^* / 

♦ Story - simple picture books, flannel boards, hand puppets/ 
finger puppets. 

♦ Music - action songs ,• finger plays, rhythm band. 

♦ Rest/Relax - low lights, mats; listening to soft music, relaxing 
exercises. 

♦ Flex-Time - a time when any of the above activities or special 
experiences (field trips, special guests; etc.) can 
be planned; activities vary from day to day. 

♦ Special Needs Therapy - speech therapy, occupational therapy 

physical therapy. 



♦Individual Programming can , be scheduled during this component. 

REMEMBER that a UNIT Approach may be incorporated within the daily 
-schedule. 
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specify the amount of* time to be spent on each component. The list 
of components on the planning sheet is not exhaustive^ so you may need 
to develop and select other components to meet the unique need of your 
children. 

2. Arranging the Components . The second step is to arremge 
the components on the schedule. At Project First Chance the basic 
components of the schedule remain stable from week to week, although 
the activities vary from day to day to enhance learning, and facilitate 
generalization, 

A blcuik schedule is given in Figure 7, List the components 
^ in order ^ and give the time for each component. This classroom sched- 
ule must reflect the goals and learning styles o'f the children. In 
platnning a schedule, consider the following questions: 

• . Does the schedule allow for the children's I.E.P, goals 
to be met? 

. ♦ • 

• Is the length of tipie for activities appropriate for the 
children? 

• Do the activities vary in intensity (amount of responses 
rec[uired by each child)? Does each child rotate between 
intensive 1 to t and group act;ivities? 

. How many staff/volunteers are necessary to implement the 
schedule? 

n . Are the staff /volunteers being used wisely? ^ Are the 
i staff's strengths and abilities matched to the children's 

needs? 

3. Soheduling Individual Progranming , The third step in de*- 
veloping a .woi^able classroom schedule is to plan and schedule the 
individual programming. In order to schedule the individual program- 
ming, the staff must determine for each child how much time is needed 
for individual programming. The amount of time needed will vary for ^ 
each child depending upon his stated goals and learning style. For 
example, the amount of individual programming will be considerably 
less thowi for a child whose goals are targeted in the areas of higher- 
level communication and socialization than for a non-verbal, phyi^ically- 
involved child. The I.E.P, delineates the individual programs each 
child is to focus on and should aid in determining the amount of ti^e 
necessary for ind^yidual programming. 



c A sample schedule is presented in Figure 8. In the sample, 
nine students are in the classroom, and there is one teacher, one aide, 
and one volunteer on Mondays and Thursdays, Each time individual pro- 
gramming is scheduled "I" is v^rTitten to att.gnify individual programming 
and the child's name is given. In some ca^es the task or program is 
also specified. 



Planning A Schedule 



The daily schedule is a reflection of the classroom philosophy, 
A. Detcnaine Priorities 

1. Bow much teacher-directed time is needed by each child? 

2. iS^iauch child-directed time should be alloted to each child? 
(pifld-directed time is that time when the child chooses 

/freely from activities provided in a structured setting.) 

3. How much individual tixae must be alloted to each child through- 
out the day? Be sure to include this total number of slots 

in your daily schedule. , 

, B. Establish Activities 

1. Determine all of the possible time slots needed during the 
daily program. 

2* Pill in the slots that; must remain stable (i.e., bathroom, 
snack, etc.) 

3. Build around stable activities accprding to the needs of 
the children and the resources available. 

Check Effectiveness ^ , ^ 

f ' 

1. Be sure that a balance exists throughout the day of active 
and passive activities. 

2. Be sure that the staff is being used wisely. The responsibilities 
of large and small groups and individual programs should be 
evenly divided and mixed and matched according to the children* s 
need and the staff's abilities to meet these needs. 



Ve6k of 



CLASSROOM SCHEDULE 



• w G » Group^rogrammin^ 

1 ( ) » Put initials of 
assigned staff 



Time 
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Monday 



Tuesday. 




Wednesday 



Thursday 



'27 



Friday 



2 



1 ^ 



\ 
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J 



-J 



PROJECT FIRST CJiAI^CE 
\ • 

CLASSROOM SaiZDtlLE 

8:45 ^ Arrival . / - , ■ 
Morning- Place 



9:00-9:15 Breakfast 

^torhi5g Place 



9:15-9:25 Circle Tine 

Orientation 



9:25-9:'40 Lang\iage I (3 language group? 

Indlvidaal Vcuta Tcdiza 



• 9:40-9:45 Meet at Rug ; 

9:45-10:05 Interaction Time (rotation of' 2 groups^ 

3.0:10-10:40. . ^Mov^ement/Music/Drainatic Play . (rotati\ of 2 groups) 

10:40-10:55 Language II (3 languace groups 

Individual VcUa Taizin ' \ ^ 

ft ' 

10:55-11:00 ' J«eet at Rug * ^ - 

• 11:00 ^ ^ Lunch . . 

11:2^ ^ • Dismissal , • ♦ . • 



Individual < ^ ' 
■ Programs Tine Activity Staff 



« 


. 8:00 
to 

8:30 ^ 


Artivitv Staff 

1 

•Preparation 1 


* I 

I 


8:45 


J- -r. 








z 

• 


9:00 


Morning Place f 
Breakfast 








"I 


9:20 


Circle Tijue . " " , 




« 

• 

9:30 ' 


4 

Conimunication , Groups iii 


h 

% 

I 

I ' 


9:45 

-H^ : 


Activity Table J^^^ ' 








I ' 


10:05 


r" 

Uovenent Groups I, II 
(Rotation between the two) 


• 


« 

V 


Bathroom^ 
Meet at znq 


— 1 1- ; ■ 


10:30 . ^ 


- f . 

Coraraunication tSroups iii 


I 


10:45. 


*Plex Time 


/ 


11:00 


Lunch S 


* 


11:25 


Dismissal. 



*Plcx time will include various activities throughout the week (dramatic 
play arfea, music/ iDovie, story^ etc.). 



SCHEDULE OF DAY'S AOlftviTlES 



*Code: 

* « INDIVIDUAL' PROGRAM 

/ » SM>VLL GROUP 
n 

T « TOTAL GROUP ' 
^^^^^^ « FREE PUY EXPERIENCE 



Session^ 
Days^ 



*Noce ' 

Acclvlcies usually requiring more 
resoonses from the child 



less responses required 



•Approximate 
c Ime 
sloes 



Code 



'1 



I . Are, the 
children ^ 
I.E.P. 

goals being 
wet here? 
Which' one St? 



7 ^ ^ 

2. Is Che 
Vengch of cime 
appropriate ? 
Too long?. 
Too shore? 



3. How 
many people 
are needed 
to imple- 
ment this 
activity? 
As many as 
are«currentl' 
ly, being 
utilized? 



A. Aire tn^ 
act ivit ies 
being rota 
(those re- 
quiring hij 
responses 
compared t 
those requ 
ing low re 
sponses ? 



A VIEW OF EACH CHILD THROUGHOUT THE DAY 



This ctiarc can be used as a check on ch^da>iry schedule. Ic can give an 
observer a good idea of what is happening co each child while he is' part icipac ing 
In a typical school day. ' r r & 



CODE: 



) 



Individual progrnm. being run using pre-planned program (daca shouM be taken) 
ladividAal attention being given to child (walks', story, etc ) ' 
Teacher\-directed Group Experience with high frequency of respond -equired 
from chi^d (pasting, stringing, painting, etc.) 
- Teacher-directed Group Experience with very little responses requ.re'd of child 
(passive activity such as circle time, music activity) 
0 * Free play (child choos-ing responses) 

/ f> 

POINTS TO EXAMINE; * 



- H9W does each child move through the day? 

- U the programming too stimulating? Does the child have quiet times foUo-^ing 

Intense programming? Likewise, is the attention being received during 
Individual programming bein^ scattered throughout the day? 
■r.How off:ea„a,nd whac tvpe of .grouo is the child bpina exoosed to? 



Time Slots 



'.-HI 



( 



CODE 



COMMENTS 
Time Slots 




r ^ ; UTILIZATION OF \FF . 

'This chart can be used to determine how efficiently your staff Is being used. ' 

*CODE;r ^Ideally, as many teachers as possible should be pulling for individual programming 

" during each^t'ime slot 

* - Running individual program with pre-planned program (cues, and procedure written ^on M-2) 
* X 7 Individually attending to child (walking, sitting with cBild, etc.) 

/ « Supervising, or helping with small group activity (teacher-directed, including self-help skills) 

• ^ Supervising, or helping with TOTAL group activity ^ 



']0 = Monitoring Free Play 
'IME SLOTS 



*AFF 



CODE 



5fr 



Me 



COMMENTS 



riME SLOTSf ' 



trrrrTji 



it 



ME- 



rAFF 



CODE 



CC3MMENTS 



TIME SLOTS 
*AFP 



^SS3SS3S3SSm 



1 



TIME 



CCjDE 

CCMMENTS 



• • / • • • • • • ♦ • 

* • SELECTION OF ACTIVITIES AIMED 

AT SKILL AND CONCEPT GROWTH IN 'BASIC DEVELOPMENTAL AREAS • • • 

Are the planned activities meeting the NEEDS of the children??? 

BASIC DEVKLOPMEI^TAL 

AREAS LEARNED EXPERIENCES 



1. 



2. 



3. 
4. 



liODY MANAGEMENT 
a* Gross Motor 
Fine Mo^or 



SELF-CARE 
a. ^Dressing 
Tollfcjting 
Grooming 
Eating 
Mechanll:al 
Know-How 



b. 
c. 
d. 
e* 



COMMUNICATION 
a. pre-requisites 
b* receptive skills 
c* express i^ve skills 

PRE-ACADEMICS^ 

a. Thinking skills - 

b* Reading skills 

c. Math skills 

d. Writing skills 



^ 



All are taught and learned 
through SENSORY EXPERIENCES 

-visual 

-auditory 

-tactile 

-kinesthetic 

-olfactory 



Communication and Sociali-zatlon 
can be taught through 
individual programming; 
however, it is necessary to 
EMPHASIZE them throughout 
the dayf 

Body Management, and P re- 
Academics are often taught 
by the means of art activities, 
music activities, motor 
activities, etc. 



For each activity scheduled "fchrough- 

out the day, it should be questioned: 
t 

1. WHAT SKILL OR CONCEPT ARE YOU 
TRYING TO DEVELOP BY USING 
THIS. ACTIVITY? 

2. l>niAT SENSORY EXPERIENCES ARE 
YOU PROVIDING TO AID IN THIS 
SKILL DEVELOPMENT? 

* 

3. IS THIS ACTIVITY APPROPRIATE TO 
THE LEVEL OF THE GROUP? 

4. DOES YOUR CHOICE OF ACTIVITY 
REFLECT A CHANGE OF EXPERIENCES? 

(Are you using .different 
materials or the same materials 
in different wayO to teach 
the necessary concepts?) 



5. SOCIALIZATION ' 
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p 



! 



[ 



i ^"tioCi 



^•^>^ . Snack jx Gcoao4ttloa. 

I 1 " 3 



J 

^ 

■ I ^ 

I 
i 




ITT 



ilx Pinna- ftt^lcn 



J 



r 



V4crds 



, ftoi-.v.iuTob\e/ ^^^^^^ 
d ' I (Lhuck. 

0:55" • Xnt«rcv<:V;ve.^^ ! 



X Ouar^^ '■ 1^ 



1^ ftoncx- 



i'tIS ' music 



^1 — * - — — — 



. ■ 1 



1:30 i Fl-ex-T.mc i 



! Gcrdiojrnapb tpV) j 



— ■ > 

; I- Cc>orc\o 

J_J_ 



J-. 



X ^^^pcmkit 




^ Sample. CLlass.*c<)(n ' 



1:gC' ! ^'^c\e 




^7 



i Q ^ , ' . 



4- 



X 



1 



3^ FrunV^lc, CooMo^ j 



f5 



\ m....-ty -nr-^ : ^ 1 ^ 

G ..Loa\+ionu:<aU.r^Xd •^Uxbcb<Lolop<.(Qi)|G Si^'.^tlo^o^lsCoWsCaO 



, : . • > 



: 

i 



>• 



28o 



J 



1^ 



r 



2^7 



X f\i->fvt ,OoS<i, J^.'stM' 



io;35 



(Com m"u <%i cq\ )o a 



> • 



X vJcs Julie.. Cjn). . 



' • ^ * ' i ^ ^ • , ^ ' 

, . ^ ' ^ / VTV^^ ^'^e'C TWoftf»:5T > « ' - do^e'C^^ . . . 



r.i5 




^ — -j-i L- .Sj.. 



ion-^t^ tit) 



• Note that individual programs are run throughout the entire 
school day. They may be run in conjunction with the group, e.g. 
working with Anna on "Action Words" during Movement; or programs may- 
be run in a J^-to-l -setting separate from .the group, e.g. working with 
• Chuck on Cutting." while the other childreri ar^ af the activity table. 

' . t 

. It is not necessary to specify which prooram(s) should be j^un 
with a child on the classroom schedule. ,The Montl^y Program Sheet 
, (M-1) (Systematic Dat^ Monitoring, p. 34 on the clipboard) indicates ' 
which program^ to run. each day. Not specifying the program allows a 
staff member working with an individua;. child to run more than one 
program during an individual programrain^ period. On Monday at 10-35 
xn the sample schedule, thg sj:aff member who is working with Jose may 
fiSd^^VTose IS "really cooking", and s^e may be able to run several of 
Jose s individual programs durfng this period. 

At Project First, Chance tihe classroom schedule with the indi- 
. times specified remains the same from week to week. 

Therefore, the sample sch'edule in Figure 8. is reproduced so the te'acher 
does not have to recopy the same infonifet^on each week. 

^' Schedulin g Group Programming and Assigning Staff^ The 
fl^l step ifi completing the schedule is to schedule group programing 
and assign staff. As with individual programming the amount of time 
needed by each child for groUp programmi^ig pust b^ determined. This 
tiae will vary for each child .depending upon" his stated goals and 
learning style. The i.e. p. delineates which group programs individual 
children, are -participating in and t/iU aid in determining the amount 
of time necessary for group programming. 

Using this information, schedule the various group .Programs . ■ 
For each group program write '"G" to note group programming and write 
the name of the program, it is not necesskry to note the n^mes of the 
Children m the group because this information is specified on the 
Group Program Data Sheet (MG-1) (Systei'..dtic Data Monitoring, p. 79) 

Lijte individual programming,' group, programs are run throughout 
the day. Not every program is run every day, for group programs by 
definition -do not require the intensive teaching that individual pro-' 
grams dd. , « . ' 

' In addition to scheduling grbup programs, the staff (incliid'ing 

volunteers) n^eds to be assigned to various inSividual and group pro-" ' . 
II : ^"^^ assigned to a spedific program is noted by placing 

the staff s initial in parentheses. At Project First Chance when staff 
are assigned to a program this assignment also carried the responsi- 
bility of planning the Activity in the case of grouo orograms, or 
organizing the materials for individual programs. An' exception tb* 
this rule however, is made for new,, volunteers. Therefore, in assig- 
Z^l IS crucial to match the staffs' strengths and abilities : 

With' the student's heeds. ' -«.xuxc:> , 



A completed sample classrpom schedule is given in Figure 9. 
In the , completed schedule group programs" have' been specified as well 
as staff 'being assigned for both individual and group programs. 

■ In the sample (gl) is the teacher, (jn)^is*the aide, and (fj) 
(is the volunteer. It is ijnportant to note that both the aide and the 
volunteer ,nin individual, as well as group programs, ^At Project First 
Chance^ the -volunteers* have been very successful in running .individual 
prograims and., have enjoyed the 1-tb-l interactions. 

Also, note in the sajnple that a special guest has been sched-Jy 
^ uled for .'Thursday from -11:15-11:45. The individual programs have been 
cro,ssed out? and no group programs have been scheduled. 

> 

In ^addition to the information on the schedule, some teachers 
may want to note the name of the activities that goes with different 
group programs. For example, during Activity Table at 9:30 the cutting 
activity 'for Monday might be Making. Paper Sack Vests, and for Wednes- 
day might be Making Happy Faces. 

The Sipall Groups time slot at 9:50 on Monday is idetailed below. 
Blanks for filling in each group activity are provided as well as a 
description of each item in the timfe slot. - 



'^ilO 



Small 
Groups 



Individual Prograjnming . 

i names of children to receive individual 
programming ' . 



I Frankie/ Gordo', Misty (jry) 



pGXocation Words '(gl)- 
Ca?^ & Trucks < 



-G Obj. & Act. Utt. (fj) 
Funsville 



*^Qroup^ Programming 



^ initials of staff 

assigned to do 
programming 

*T-> name of group pro- 
gram / 

name of staff 
assigned 



^ name of activity 



^he completed clas'sroom schedule can be posted on the wall or 
any other place where it can 'be easily seen. it can also be submitted 
' to the school principal in .lieu of a plan book since it provides. the • 
necessary information . for planning and orchest;ra'ting a classroom. ^ 

Orchestrating the .classroom is crucial to successful implement- 
tation of this preschhoi curriculum. Initially, a, great deal' of teacher 
^effort must go into planning a sjrooth running school day, but the 
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process described in the preceding steps shquld help facilitate such 
p4/anning. Implementing such a schedule should provide opportunities 
for children in the classroom to meet their educational goals. 
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APPENDIX A' 



9* Monitoring Teacher Behaviors 
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Critiauing the A^B.C.^s 

Vi^eo tapes can be an *^xtreniely ef'ecti^v6 tool to^jmonitor. one ' s 
performance with ^children. Listed below are questions t^hat , viewers 
can answer concerning teacher-child interactions. In addition, 
viewers sKould think of and discuss alternative , methods that might 
have been tried in each situation. 

A. Managing the Ante cedents 

1. Did the teacher ,^r^ove extraneous, distracting, material? 

2. Did the teacher arrange the situation to facilitate responding 
(sit at the child's level; handle materials effectively to 
eliminate distract ion^'s)? 

3. Did the teacher obtain the child's attention before she gave 
the instruction? 

4. Did the teacher provide a br ieff explanat ion or command? 

5. Did the teacher cue ^he child cotvsistently? 

6. Did the teacher correspond the instructions to th6 child 'a 
receptive language level? , 

7. Did the teacher model ,^a^fd, orotifpt , and/or use" fading 
appropriately? 

B. Managing the Behaviors 

'•I. Dtd the teacher reinforce appropriate behaviors? * * 

2. Did the teacher ignore minor misbehaviors? 

3. ^Did the teacher follow through with application of if ^then 

contingency statements? . . <^ 

4. Did the teacher withdraw attention; privledges or reinforcers 
* ^^^wjierf undesirable behaviors occurred? - . 

5/ Did the teacher label between pauses (tell the child waht "she 

• was doing)? . • ^ * / . ' 

6. Did the 'teacher use open-ended questions? 

C. ^ Managing th e Consequences , 

1. Did thoi teacher allow the child sufficient time to perform the 
task ' • « 

2. Did the tefcher use correction procedures consistently <e-g., 
' ^ correction given in a matter-of fact manner)? 

3^ Did the teacher select meaningful Ve inforcera fbr^th^e iristrUct ionai 

activity? ^ ' - • * / . * 

4. Did the teacher give social reinforcement naturally and with 
, efvthusiasia? . . ^ ^ . 

. 5. Did the teacher reinforce approp'r iajte behavior including appirox- 
imations toward target behaviors? • 

6. Did the teacher provide reinforcers imme'diately? 

7. Did the teacher use' a thinned sched.ule of rein'f orcement ,for 
acquired ta^k^? \ , i 



TEAOER VERBAL BEJIAVIOK ' ' ^ " 

:- . r— : - 

The teacher *s verbal behavior has massive impact upon behaviors 
of the children.^ Ir gjerleral/.it is important for the teacher to use v 
clear, cJ&ncise lemguage. At tim^s it is advisable to" use oaiy one word 
or short phrasas. l^ile 'ad justing the 'task ta the .current level of the . 
child, reinforcement is paired v;ith gcJod or correct response or attempt 
to respond. Since consistency is 'the K,ey to', success, the teacher must ^ 
carefully monitor, her own verbal i^zat ions over time and varying activities 

The. following "rules of thumb"' therefore, must- be considered as 
the teacher plans to implement the daily schedule of activities. 



SITUATIONS • . . • . 

A„ Large Groups (circle time, music, rug time, snack time, 

^ lunch table, relax time)"^ ' ^ ' • 

B. Small Groups (instructional groups, ite. language, 

interaction time) y 

C. ^ Structured Play (morning* place, outdoors, -PTT room) > 
' D. Transitions (lunch line', hallways, bus, * bathroom) 

E. One to One (fljiaividual instruction or-baseline) ^ * 

TEACHER'S 'VERBAL BEHAVIOR 

A. ^Large Group ^During the , times' the, children are all together, 

inappropriate behaviors are most likely to occur, 
j; TKereforfe,^ the teacher must bfe very consistent 
* " . in t^e following; 



1) Establishlilg aiid maintaining -^ye contact 
with each child the teacher is talking^ to; 

** 

2) Talking Slowly. Give specific directions^. 
statSd clearly in simple sentences. 

3) Increasing volume so that each child can 
hear^ directions* given. Varying^ volume, • 
pitch and rhythm/will sustain child's , 
interest. . / 

4) Giving child (ren) time to respond. Wait 
for the desjLred response. Be patient. 

5) Giving command to a givfen child-- only twice* 
Prop child through response if child dorfs 
not comply a-fter' two requests. * 
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6) ' Minimizing off-tasjj: coraments td other. 

teaihing staff during the teaching 
•.-^ - ^ . . ' activity. * ' ^ 

7) Ignojft.ng minor misbehavior and reinforcing 
^ what child (ren) are doing correctly. 

« 

B» Small Group - Instructional jgroups wi-th to 5. children 

require the ppsitioning of/children/ . so that, 
the child (ren) needing- the "irost j^ttention 

: and pj^oging is placed nearest to lihe tedcher.. 
In addition to placing only t;he materials 
necessary in front of each child, task ^ 
responses are adjuSted for each child. For 
small group / teachers verbal behavior cues 

. include: ' ' » ' 



1) Giving instructional cues clearly and ^ 
concijSely. Cue for attention, *"Ready/^ 
, ^ ^ Look.** before giving directions.^. 

. 2) Adjusting teacher talk and direotion'fe to ^ . ^ 
. Sreceptive^ languageFlevj^l of each child 
in group. \ r 

3) Giving instructions or commands only twice 
and then prop child thro\\gh response. 

4) .ysing "When-Then" -contingency statements 
vrtiere -needed with andividijal children in 
group.' . 1 " - - ■ 

^ ■ • ■ I ' ■ • ° 

5) Avoiding too' much teacher 1talk or talking 

when children are interacting wiUi peers 
or materials. ' , ^ 

6) Avoiding over use of reipforcer. "Good Talking. 

t^^Using lots -of expression in voice. Be a 
^ "ham^" Children naturally^ learn more quickly 
when words are said with ^aggercLted vocal 
and facial expression. . 

'8) Using gestures wh^re ngfeded to help add 
laeaniitg. • ' ' . . # ' 



C' Structured Play ^ Play and creative dramatics provide experi- 
ences -for •social interactions both child to child- 
and child to teacher, whfle emphasizing concept 
' 1 **. development and vocabulary building. These 

if . "iactivities are more ^relaxed so the teacher must 



consider; 
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\ ^ - • ^ , 

1) 'Using fewer directives and more open ended" 
-questions... 

2) Serviig as a language facilitator (using 
opportunities 4:o iraplement critical words 
of our curriculum 

-help" 

"give me" , < 

mm' ^ 

"no'* 

"in, out, under" 

3) Giving, child opportunities to practice 
speech and language in real situations.. 

'4) Employing parallel talk, self-talk, 

^ elaboration and explansion^ to eli'ci^t more ^ 
language experiences for the child (r/an). 

Dhahge of paci& activities require ^he* teacher 
to carefully structure the 'movement flow and 
direction of children. The teacher wili be 
responsibi^for: \ , ' » 

1) . Providin^g simple clear directions. 

2) Cueing child(ren) with extra voice, facial,^, 
expressions and/or gestures*/ 

3) Proping child (ren) who do not 'respond t>r 
- comply in prder'tp avoid losing children 

^r plugging into misbehaviors.^ 

These direct teaching opportunities must^be 
designed to leave the child' 'v^th a feeling 'of 
success in mastery of basic developmental skills. 
Care must be taken to encourage child while' njot , * 
to frustrating a child by overworking him. The 
teachers verbal behavior is key to the basip 
instructional planning (M-2) -sheet. 

m ^ ' 

1) ' Cueing -instructions are designed prior to 

tKie" instructional .period: The^ teacher iftCist 
be familiar with ^he program to be run. 

2) f(t Planning for ^panding 1:he range or vary'ing ' 

of the^' instructional cues i.e. "find the," • 
. "show me," or "point to." ' ^ . - 

3) Reinforcing with labelled praise and confir- . 
' ntetion of hov/ excited and pieased the teachfer 

is about a child' spsucces^es irfUst be given in 
naturalv but en^ifusiastic manner. 

4) ' Baseli'ning procedures arTe not reinforced. 

' ' • 207 ' * , 
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iterminlng •ha |lalatioAhlp Betweit the Child Behavior •id' the Teadter's ConseA'^ 



enccts 



Han^ of child 
being observed':^ 
bate: 



Purpose for observation: 



Tixne ean^le: 



Setting: 



^ s 



OBSERVATION COOfe 



(CHILD'S BEHAVIORS) 
x^^^j « compliance or child 

^behaving appropriately 

• child 'behaving inappropriately 

'define IP POSSIBLE I I I I ^ 



' ' (TEACHER'S BEHAVIORS) ^ ' . 

VA = Verb^r attention (NEUTRAL STATEMENT to child being observed) 
VA+ = Verbal at^Lention (POSITIVE STATEMENT to child being observed) 
VA- = .Verbal attention (NEGATIVE STATEMENT, to child -bein^ observed) 

pA = Physical attention given to child being observed 
. N = Teacher NEAR enough to 'child to touch child * 
X Lack of attention 



Example: 



* CONTINUE RECORDING THE TEACHER'S BEHAVIOR UNTIL: 

r ' 

I 

" THE CHILD 'S. BEHAVIOR jilHANGES! 
.• * ^ ♦ ' ' ; 7 — 

N VA+ X ■ .. 
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3o0 



total 



Tally fi4 - teacher l^haylor on summary sjheet 
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Determining*the Relationship between the Child's and the Teachel^'s ^ehaviors 

The Initial Observation isheet 'for Interfering 'Behavior or Socially Desir- 
able Behavior Sheet (M-4a) is used to record the amtecedents, behaviors^ 
and consequences that are occuring between the child, the child's peers 
and the child's teachers. One difficulty involved in collecting .'this data 
^ is that it irs impossible for' an observer fco mahually 'radord all of the 

'exchanges. Often a teacher is specifically interested in how sheAe is 
consequating the child's behavior since the consequences will either 
maintiin, increase or decrease the frequency of the behavior. , Although 
a teacher has_ minimar control pver other's attending behaviors, sheAe has 
total control of the most in^jortant — his or her own I 

An observer can be instrumental in presenting the teacher with a non-biased 
report of the child and the teacher's behaviors. The Determining the Re- 
lationship between the Child' Behavior and the Teacher's Behavior Sheet 
has a code >^ich can aid tHe recorder to f ocus ,on the teacher's consequences 
(specifically, the teacher's attending behavior). 

Code for Recording the Child's Befiavior 

In general, a child's behavior can be considered by em .observer eys being 

td. 



appropriate or inappropriate. To expedite the recording, a simple code 
is used: 

I, 

y^; * the chil<3 behaving appropriately* (attending, following 
directions, etc.) " * 

/\ « the child behaving inappropriately (non-compliamce, inter- 
fering behaviors) 

The same behavior in different situations could be considered appropriate 
or in«gf>ropriate depending on the teacher'* s expectations.^ Looking* around 
the room kt snack time would be noted as while looking around the room 

after a teacher "has told the bhild t<3 look at him. or. her would be noted as 

code for Recording the Teacher ' s Behaviors 

The teacher's attending behavior following a child's 'behavior may fall'^to 
one of the following , categories: . . * - . 

direct attention (either positive, negative^ or neutral ^verbal 
statements to the child and/oa: physical contact made with the 
child) 

nearness to the child (not necessarily including direct attention) 
Proximity to the child may influence the child 's-Jbehavior; thus, 
it is included as one of the teacher's behaviors to note. 

lack of attention (no verbal statements or physical contact made 
with the child) 

To record the teacher's behaviors the. following code is used: 

VA = any NEUTRAL verbal statement directed to the child (e.g. , 
, ''John, 'Sit oT^er here" or "John you* r-e sitting next to 

Mary".) 
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VA+ « any POSITIVE verbal statement directeil to the child (e*g'. , 
^ "Fantasticl You gave me the red one" or "I like 'the way 

you're sitting".) ' ^ 

* VA- « any NEGATIVE verbal statement directed to the child (e.g*, 
"Nol Don^t throw the ba^l in here" or "Stop, kicking I") 

PA « any physical ^contact made with the child 

N » neeuniess to the phild (near enough for the teacher to ' 
touch the child) 

X « an absence of verbal or physical attention to the child 
after a minimum of 20. seconds 

Record the child's behavior and continue to record all of the pertinent 
'teacher's responses on one line until THE CHILD'S BEHAVIOR CHANGESI 
When the child's behavior changes, drop to the next- line on the observation 
form and begin recording the child's behaviour ^\ or \^ and the ' 
teacher's responses to it. 

Summary 

REMEMBER! The primary purpose of the code is to AID thfe observer to record 
the exchanges ©ccuring 'between one child and the teacher. 
ANY AfDITIONAL INFORMATION THAT CAN BE NOTED r SHOULD BE NOTED! Explana- 
tions / *such as "kicked Ann^'* will help explain . Next to VA- you may 
want to write "Not now". This information may prove \ta be V|ery helpful 
\rhen the teacher and the observer begin io iritearpret the d^ta* 
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Questions about the "Determining the Relationship Between the Child's and 
the -Teacher's Behavior" Sheet 

t 

, r. What relationship are you interested in if you arfe using this form? 
. ^ a) a child and -fris peers b) a child and his teacher 

c 

2. What seems to most affect the frequency of a child's behavior? 

a) the antecedents of that ^ ■ b) the consequences pf that 

behavior behavior 

3. Teacher attention following a child's behavior will probably: 

a) increase^ b), decrease c) maintain " ' • 

the frequency of that behavior \ 

4. Whd writes on the "Determining the Relationship Between the. Child's 
and. the Teacher's Behavior" Sheet? 

a) the teachei - (while working . b) an observer 

with the child) 

,5. Who interprets the .data after it has been recorded? ' 

a) the~observer ^ b) the teacher , c) both the observer and the 

« < - ^ teacher 

4 * 

6. How many trhildren is the observer taking data on? 

a) as many as are displaying interfering behaviors 

b) just one child 

j:) as^many as the observer can record at, one time 

7. How many teachers is the observer taking *data on? 

a) as many as are int^acting with the child 

b) one particular teacher 

•a. How 9iany O . or ^ can you »have on on^ line? 

^ c) as many as are needed un^l you run. out of space " 

9. How .many. teacher's .responses could you have on one line?' 
. a) 1 b) '2 c) as many as .are needed 

10, When do you begin recording on the next line? . _ • * 



aj^when the teacher issues a command 

b) when you" run out of space 

c) when one exchange has occured between a teacher and a child 
(one child behavior; and one teacher' behavior) 

d) when the child's behavior changes 
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Code the following: 



Children's Behaviors 



1* 



2. 



3. 



K John has his hands in his lap, is looking at his teacher, 
waiting for instructions. \ 

« Mary (who often run^ down the hall screaming) is walking 
quietly down the hall with the teacher. 

e^Susem just threw her fork across the room at Frank. 



Teacher's Behaviors 



1- . 



The teacher has just walked over to Margaret. 



2: 



= For the last three minutes, Margaret has been playing in the 
kitchen area with some other children. The two teachets are 
across the room working on individual programs. 



3. 



« The teacher has just walked over to Margaret and has said, 
"Dynamite! You just made a beautiful picture." 



4*. 



=» The teacher who is across the room has just said, "Margaret, 
come here". 



5. 



« The frowning teacher who is near Margaret, has reached over 
.and is npw holding Margaret's hands,, saying; "Learn to keep 
your hands to yourself". 
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- Read the following and code the information. Be sure to code only the 
' exchanges related to the child you are wishing to observe and the teacher. 

1. Xou ^re observing: the .teacher and Susan 

la. Susan is sitting on the floor playing quietly with the blocks. The teacher 
is sittdng next to her. 

lb. Susam is getting on the floor playiiig quietly with the blocks. The' teacher 
is sitting next to her. The" teacher looks at Susan and says "You must 
really like these blocks". 

lc» Susan is sitting on the floor playing quietly with t^e blocks. The teacher 
is sitting next to her. The teacher looks at Susan and says "You must 
really like these blocks". Susan smiles and says "You bet". The teacher 
reaches over and tickles Susan with one of the blocks. 



2. You are observing: the teacher and Susan 

2a • Sus an is sitting on the floor playing with some dolls. She is next to * 
Tricia, another child that is playing with another doll. The teacher is 
sitting about 10 feet away working on an individual program with Frank. 

, 2b. Susan is sitting on the floor playing with some dolls. She is next to 

Tricia, another child that is playing with another doll. The teacher is 
(Sitting about 10 feet away working on an individual program with Frank. 
Tricia reaches over, grabs Susan's doll and says. "I want it." Susan looks 
up as if she is going to cry. 

2c. Susan is sitting on the floor playing with some dolls. She is next to 
Tricia, another child that is playing with another doll. The teacher 
is sitting about 10 feet away working on an individual program with Frank. 
Tricia reaches over, grab^ Susan's doll and says "I want it." Susan looks 
up as if she is going to cry. The teacher, who has seen the entire episode, 

• walks over to Susan and Tricia,^ touches Tricia and says "We don't grab in 
this classjpoom". ^ * , . ^ 

2d. Susan is fitting .on the floor playing with some dolls. She is next to 

Tricia, another child that is playing with another doll. The teacher * 
is sitting about 10 feet kway working on an individual ptogr'am with Frank. 
'Tricia reaches over, grains Susan's doll and says "I want it." Susan looks 
up as if she is going to cry. The teacher,, whd^ias seen the entire episode, 
^ . walks over to Susan and Tricfia, touches Ti^icia and says "We don't grab in 
1 this classroom". Susan picks up another doll and begins to ^JLay with it. 
The teacher walks over to Susan, reaches down and pats her head and says, 
•*Look how, nicely Susan can play with the doll". 

2q. Susan iqi sitting on the floor playing with some do^ls. She is next to 
^ ^ Tricia, another child that is playing with another doll. The teacher , 

is sitting about 10 feet away working on an ii/idividual program with Frank. 
Tricia reaches'^ over, grabs Susan's doll and says "I want it." Susan looks, 
up as if she is going ta cry. The teacher, who has seen the entire episode, 
walks over to Susan and Tricia, touches Tricia a;id says "We don't grab in 
this classroom". Susan picks up another doll and begins to play with it. 
The teacher walks over to Susan, reaches down and pats her head and says, 
•*Look how nicely Susan can play with the doll". Susan looks up and throws 
the doll, and begins, crying. - 



• • - ^ Summai# of ObservAion Sheet 9br 0 \ 0 ' 

Determining, the Relationship Between the Child's Behavior and the Teacher *s Consequences 



Name of child' 
being observed: 
Date : 



Time sample: 



Purpose^; fpr observation: 
Setting:/ 



By fUling in tTie appropriate areas listed below, a teacher can better understand the relationship piTesently 
existing between the child's behavior and the teacher's attention. 



= (the number of tilneSvthat 

the teacher DID A to behaviors 



(the total number of vly * behaviors 



C 



5= (the nxjunber times that the 
'teacher DID NOT A to ^ behaviors 



= (the total number of 



behaviors 



B 



= (the number of times that the 

teacher DID NOT A to ^ ^behaviors 

= (the total number of r:\ behaviors 



D 



= (the number of times that the 
teacher DID A to behaviors 



= (the total number r\ behaviors 



1) 



2) 



3) 



INTERPRETATION OF THE DATA 

Convert the fraction in. the abbve boxes to decimals by dividing the bottom number INTO the top number. 
Now circle the two highest percentages. 



Get perceptages, 



If Boxes A and/or D are over 50%, it meana that the teacher is PAYING' ATTENTION to the child's behaviors 
(BOX A) - ATTENTIPN to O will pr'obably INCREASE the/ number of times that the child' is Cj . 
(BOX D) - ATTENTION to 'r\ will probably INCREASE the number "^of times that the child is }\ . 

If Boxes B and/or C a;:e over 50%, it means that the teacher is NOT PAYING ATTENTION to the child's behaviors. 
BOX B - NO ATOENTION to_^ will probably DECREASE the number of times that the child is ^ •. 
(BOX C) - NO ATTENTION to ^ wiU probably DECREASE the number of times that the child is • ••■ . 



4) Which two boxes >should pr6bably be over 50%? 
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SUMMARY 



■ erJc 



The ponsequences of behaviors MUST have one of the following effects: 

% 

1) it will MAINTAIN the frequency of occurrences 
% , 21 it will INCREASE the frequency of occurrences ' 

' " ^ 3). it will, DECREAf , !:he frequency of occurrences ^ 
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OVE^VfEW: TEACHING BEHAVIOR INVENTORY 



The TEACHING -BEHAVIOR ^INVENTORY, has been designed' to assist in 
monitoring the quality of the classroom instruction and provide feed- * 
back to the teaching staff as to the* interaction of the teacher with ^ 
the students. This rating scale is to b^ used by the progj;am supervisor 
and/or master teacher with each member of the teaching staff who interacts 
with 'the child, including parents and other classroom volunteers. The 
. basic elements or teaching competencies necessary to the operation of 
a Project First Chance classroom are sampled through the observation of ^ 
teaching performance. ' » 

This inventory consists, of a record form, profile, and analysis 
' of behavioral criteria to be used with the rating scale. It is recom- 
-mended that each staff member be formally' observed at regular intervals 

throughout the academic year, so that teaching competencies reviewed ^ 

may be developed and maintained over time^ 

In addition to the coded observation ratings, the observer 
Ifroyides an explanation of specific ratings and suggestions foir change 
or Improvements of instruction as feedback to the individual teacher 
observed Immediately after each observation is made. This feedback 
laay be giyen either at an approiJriate break in the teaching schedule 
or at the end of the school day. Such feedback should be given 'in a 
one to one fasl>ion< private in a corner of the classroom away from 
other staff. This procedure should provide an opportunity for direct 
personalized inservice focusing on the individual needs of the staff 
member observed. "^Suggestions generic to' all staff may also be 
discussed during the weekly planning conference reviewing child progress. . 

' During each observational period the observer makes specific 
notes on the one- page Record Form, regarding tfie activity observed. / 
Th.ese noted will provide reference data to assist in selecting the 
observation code, number, or rating on the inventory. While the 
data- obtained in ten minute' samples should be a sufficient, this time 
period may be- extended to cover an entire' instructional .activity from' 
tTie beginning to the close of a lesson. Observations should be 
scheduled with a variety of activities and with differing children, 
so that the consistency of teaching performance can be monitored 
ovet tline; which providing an opportunity to sample all of the items 
on the inventory. • 

At the end pf each observational ^period the observer' should 
^Inuaediately rate the observation using the inventory scale (5 to 1) 
observational code. Notes, taken during the observational period may 
be corilpared or contrasted to the beliavioral .criteria "listed .for each 
item in the appendix pf TEACHING BEHAVIOR CHARACTERISTICS. This 
comment section of the inventor,^ may be used to expand a given item. 
Page 6 of this inventory provides a section for documenting addition- 
al -Information -not directly coded within the behavioral items. 

^\ " ' ' • " 
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For* Items not observed or, not applicable during a given ^ 
observational period, a line should be drawn through the coding column, 
with "NO" 'or "NA^' noted in the c^omment column* 

/ . - . - 

As each .observational period ±^ completed '^he responses are 
compiled on the Profile Sheet. Marks for a given observational 
period are Connected with a colored line. A different color is ^ • 
Assigned to each ^observational period. r. * - ^ 

TJie Modified Teaching Behavior Inventory provides a short - 
form for the process, adapted for use especially for parents in 
.home teaching programs. This short form may also be used in^ the 
classroom for interium observations with staff^ or with volunteers 
and student teachers who do/not have direct responsibility for 
reviewing child progress d'ata or updating "programs (Sd:tion VII 
in th^ TBI). - , . , - 
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NAME: , 



Arizona behavior a:j.\lysi.s model 

PROJEgi f^SI CriAI^CE 
teaching BEdAVIOR'PROFIEE 
ROLE: 



**OBSERVER(S) 



teacher 
aid 



' parent 
volunteer 



KEY: 



** 0 « Uses Teaching Behavior. Inventory 
to indicate level of teaching 
performance. 
* See item analysis for behavioral 
criteria 

OBSERVATION CODE 
OBSPRVATION PERIOD 



Observation Period I DATE: 
.... Observation Period II • 

Observation Period III 

Observation Period IV 
Observation Period V ^ 



Outstand 
ing 


Very 
Good 


Good . 


Fair 


Poor ' 


jSimost • 
^ Always 


Mostly 


Some- 
times 


Rarely 


Almost 
Never • 


5 


4 


3 


2 


1 ' 



I. SETTING 



A. Removes extraneous, distracting material 
from within the instructional setting. 



B; Arranges situation to facilitate respond- ^ 
^ Ing (e.g., sits at child's level; hand- 
ling of materials effectively to eliminate 
distraction, is controlled by teacher 
and focuses on task.) 



11.^ PLANNIljG 



A. "iJses information from assessment 
measures in planning. ^ 



'B. 'Selects materials appropriate to the 
^ las true tional program. • ■ 



C. Selects activity ^dpprapriate to-the 
level of the child. " 



D. Readier materials for use before 
beginning instruction. 



E. Presents materials in accordance^ 
with directions for specific 
*•* instructional activj.ty. *_ 



Ajljusts plans' and expectations as 
necessary. - - 



G. Uses the task analysis process. 



H» Writes instructional objectives. 

ERLC - . 
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P«ge 2 



Outstand- 
ing ' 


very 
Ck)od 


Ck)od 


Fair 


Poo^r 


Almpst 
Always 


Mostly 


Soae- 

t lir,c:3 


Rjrely 


Almost 
'Never 


5 i' 


4 


3 


. 2 • 


1 


V 



III. MANAGING THg> ANTECEDENTS 



B. 



Obtains ctiilc^'s attention before 
giving ins'truc^ion, - 



Provides brief expl^anatign or conmands. 



Cues child cons is ten tTy according 
to program instructions, | 



Corresponds instructions to child's 
receptive language level, ^ 



E> Models appropriate response to j:ask, 

^. Uses appropriate visual, verbal, or^ 
physical aid when necessary to 
• initiate response, *_ 



6. Uses partial aids and props to 
Initiate responding, 



H. Rearranges teaching materials to avoid 
child 'responding to 'position of 
stimu34is item(s), 



I. 



Provides additional alcf^if child 
becoides frustrated during task 
opportunities. 



Fades aid^ appropriat^l3l>^ 



Makes child aware of contingencies 
of reinfbrcement for correct response 

(e^g. , 'if then ^ instructions 

when needed) , 



t. Rotates attention among .children 
when, working with group of children 
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Ing 


Good 


Good 


Fair 


Poor 


Almost 
Always 


Mostlv 


Some- 

t lines 


Rarelv 


Alsi03t 
Never 


. 5 


4 


3 


2 


1 



^ ^ 

IV. MANAGING BEHAVIORS 


A* V^dwCilco wile CliXXvi UcXll^ gLILIvi* 
























wiJiloXO well UXjf LcXll^ULCcO a^^LU^LxdUc 

behavior which is incompatible to 
^behavior to be eliminated, (e.g., 
Socially desirable vs. interf erring 








c 




D. Ignores minor misbehaviors. 










• 














^F. Avoids punishing in anger. 












G. Tells child whjf he is being punished 

«LUV1 WilaU UlUO U UC UwllC ^OXll ^UOXuXVC 

reinforcement. 








• 




£WXXWWO UiiXtJUgii WXUiit a uux x^a U XUii 

if then contingericy state- 
ments to interferring behavior. ' 






• 






A* WOwO iUX^Vl ^Ull^OllC^ W X UllU ^ aW Xil^ 

^ attention from child (e.g., "time 
out self") for behavior not to 
ignored. 


4 

to 




- 






\ ■ 

J. Withdraws privileges or reinforcers 
^When undesirable behavior occurs. 












K. Uses tiioe out in a matter-of-fact 

manner removing child to^^time out area 
for short time period (2-5 minutes) . 












L. Uses 'physical restraint only when 
i misbehavior is harmful to the child 
and other. 
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" Ing 


Good 


Goo(j 


• Fair 


Poor 


Almost 
Always 


^^ostly 


Sons- 

tines 


cUreiy 


Alnost 
Never 


5 


4 


3 


2 


1 



V. MANAGING THE CONSEQUENCES 



A« Selecits meaningful< reinforcers for 
instructional activity ♦ \ 



Reinforces appropriate behavior 
(e.g., including approximations 
toward target behaviors) . 



Provides immediate verbal rein- ^ 
forcer for appropriate response. 



D. Gives social reinforcers naturally 
vlth enthusiasm^ 



1^. Uses thined schedule of reinforce- 
ment acquired tasks Ce.g. inter- 
mlttent reinforcement) . 



.F. Provides edible or tangible rein- 
forcers if necessary to initiate or 
maintain child performance. 



G. Pairs verbal or social reinfprcers 
with other tangible or activity 
reinforcers. ^ 



Pairs knowledge of correct results 
with verbal reinforcer where possible. 



!• Allows child sufficient opportunity 
(time) to perform task. 



r 



Uses correction procedures consistently 
(e.g., correction is given in matter- 
of-fact manner).' ■ 



I' o 
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TEACHING BtHAVIOR PROFILE 
.%age 5 



Outstand- 
ing 


Very 
Good 


Good 


Fair 


Poor 


Almost 
Always 


Mostly 


Some- 
times 


Rarely 


Almosc 
Never 


5 


4 


3 


2 


1 



VI. KEEPLNG RECORDS 



A. Records individual daily progress ^ 

using assigned coding system (e.g., 
I clipboard data sheets). >^ 



B.' Records correctly each child's 
opportunity for responding 
(e.g.,/ O ^ ). 



Records baseline on instructional 
activity. 



D. Records teaching probes (bbth ahead 
^and back) . 



Records mastery/maintenance ch^ks. 



t. Notes alternatives or branches in - 
teaching procedures on data. form 
and comment section. 



G> Notes child reaching criterion level. 



H. Completes all clipboard forms properly. 



VII. tolH-ZING CHILD PROGRESS 



A. Analyzes essential details from 
daily performance data. 



B. Evaluates child's difficulties 
in observable terms. 



C. Ifodifies instructional , activities 
on basis of daily performance data. 



D. Establishes criterion levels for tasks 
* based on baseline data or daily per- 
formance (e.g..,, determines amount of 
practice needed per instructional 
activity) . \ 



E. Asks for assistance in updating programs 
as per need. 



P. 



iTpdates program information based on 
criterion assessment measures. 
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Name: 



Observer: 



• • # 

PROJECT FIRST CHANCE 

TEACHING BEHAvioR INVENTORY RECORD FORM 
*See item analysis for ebehavioral criteria 



10 idinute Time, Sample: to 

Type of Instructional Activity 



Role: 



Teacher 



Parent 



Aide 



Volunteer 



Observation Period # 
Date: 



I. SETTING: 



II. PLANNING: 



III. MANAGING THE ANTECEDENTS; 



IV.- MANAGING BEHAVIOR: 



V* MANAGING THE ODNSEQUENCES j 



VI. KEEPING RECORDS 



VII. REVIEWING CHILD PROGRESS! 



Comments/Suggestions : 



31? 
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TEACHING BEHAVIOR' CHARACTERISTICS 




PROJECT FIRST CHANCE - 
TEACEING B^VIOR CHARACTERISTICS 
*Item Analysis of Behavioral Criteria 
I. SETTING ; 

A. Renvoves extraneous, distracting material from within t 
instructional setting. ^ . 

. ^ ' (5) ^ , (3) (1) 

♦instructional, area is *instiructipnal area is *instructional area is 
ready for the activity ready for programmed cluttered with^toys or 

with no distraqtors activity, but some other objects in easy 

visible or within close material that is not reach, 
reach of child.. All needed for the specific *materials unrelated to 

other instructional * activity program is the specific program 

material is stored in *also at hand. are also within the 

place. work area. '-^ 

♦physical conditions pf 
work area are Iset in 
accordance with child's 

needs (social < cognitive, * ' . * 

safety, etc.) 



B. Arranges situation to facilitate responding (e.g., sits at child's 
levdl; handling of materials effectively to eliminate distrat^ion) 

(5) . (3) ' (1) 

♦follows program outline *follows program outline *follows no systematic 

systematically in organ- for setting up instruc- ' set--up procedure. 

izing instructional area* tional area, 
♦readies all materials for ♦organizes physical 

the instructional activ- arrangement prior to 

ity including child-size the instructional 

chair and other such * period. 
A equipment. ^ 
♦teacheif si>ts next to or - 

across from child in best- 
position to attain child's 

attention , 

♦teacher moves chair, table 

or materials to make it • 
easier for child to' ' ' 
respond. . . * i , . 

♦teacher makes sure the . 
physical setting or 
equipment does not defeat 
the child. • . 
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Teaching Behavior 

Characteristics .(Cont*) • ^ ' ^ ' * 

II. PLANNING 

A. Uses information- from assessment measures in planning. 



(5) • « (3) 

*is able to obtain general *is able to use some as- 

recommendations for in- sessmei\t information in 

structions from assess- planning individual 

m^nt profile data. programs* 
*is able to outline genercil 
» needs statements. 



(1) 

*is unable to utilize 
^ the assessment data 
profile in planning ] 
for individual programs 



B. Selects materials appropriateV^to the instructional prQgram 



(5)' 

*implements activities 
which motivate construc- 
tive sel.f-generalized 
behaviors in child in 
each developmental area: 
body management, self- 
care; communications/ 
preacademics; and social- 
ization. 

♦utilizes variety of 
instructional resources 
in planning to facil- 
itate meeting lesson 
objectives according to 

.individual program plans. 



*uses variety" of materi- 
als during instructional 
activity. 



'*uses some material in 
same way for extended 
period of tiipe. 

*obvious^lack of plan-. ' 
ning and ^time spent 
in preparing materials. 



C. Selects activity appropriate to/level of the child. 



(5) ^ (3) ' 

*each instructional activ- *daily plan ^reflects some;, 
ity scheduled is ref lec- awareness ^of, areas of 
tive of 'individual child's the chi^d-'^s needs. 

*uses developmental ly 
♦instructional activities appropriate materials^ 
are developed in accor- 
dance with entry assessment. > 
♦instructional program 

based upon priorities set ^ 
forth in the I.E. P. • - • . 

♦uses materials^ that are 
attractive to child. 



(1) 



♦instructional activity 
does not appear to be 
in keeping with chil'd's 
needs or abilities. 

♦uses materials with no' 
apparent purpose. 



Teaching Behavior' 
Characteristics (Cont. ) 



Hi PLANNING (CONT,) 

D. Readies materials for u^e before beginning instruction • 

«. 

(5) . (3) (1) 

♦reviews outline of teach- *reviews outline of teach-*sporadically reviews 
ing procedur^es for know- ing procedures before outline of teaching 
ledge and skills (M-2.) . each instructional activ- procedures. 

« before gathering materials ity. ' *unsure of instructional 

and setting up teaching *has materials and teach- cues and correction 
situation. situation in order. procedures.. , 

♦knows instrdctiohs* for » ' 

presenting task. 

♦knows correction proce- 
dure and cue^. 

♦knows exactly how to 
handle correct and in- ' 
correct responses. 



E. Presents materials in accordance with directions for specific 
instructional activity. 



♦follows systematic proce- 
dure of presenting appro- 
priate -instructional 
materials. 

♦follows logical sequence 
in presenting instruction 
gradually increasing 
degree of difficul1;y. 

♦knows- criteria for learn- 
ing task •and, adheres to 
them while teaching the 
task. 



(3) (1) • 

♦follows basic program ♦follows no systematic 

outline, for instructional procedure. 

"activity, ^ 
♦presents materials as 

directed in c^^rriculum 

program* 



F. Adjusts plans and eJKpec^tions as necessary. 



(5) 

♦pinpoints specific skills 
in five ^^developmental - 
areas and adapts programs 
to identified needs ^of 
child. 

♦uses branching, slJLciiig ' 
back a specific instruc- 
tional procedure to match 
needs of child, . 

♦probes ahead to check for 
skill .mastery. 

♦continually tries to find 
difficulty level that is 
just right for child. 



(3) , ^ 
♦is able to aake "on the 
spot" decisions about 
immediate instructional 
activity only. 



(1) 

♦adheres to specific 
lesson plan, disre- 
garding changes in 
child's needs. 
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Teaching Behavior ' , ^ I 

Characteristics (Cop4^. ) ^ " ' 



II- PLANNING (CONT. ) * . ' ^ 

G* Usea the task ahalysis^^process. 

(5)' . ^ - ' (3) ' . ^ (1) 

♦analyzes instructional *utilizes prepared task *does not break down 
task outlining component's analyzed skill sequences tasks in daily, instruc 
of the instructional in selecting and prepar- tional program into ^ 

activity into steps and ing instructional activ- teaching sequences.. 
^ units. ity^. 
^ *programs, daily instruc- 
tional activities in ' 

terms of materials, , . • * 

procedures and 'task 

responses. * 



H. 



Writes instructional objectives. 



C5) 

♦pinpoints specific skill 
needs iii each developmen- 
tal area. 

♦defines long range goals 
as well as short term 
objectives. 

♦gives general recomnfen- 
dations for instruction. 

♦writes instructional 
objectives , ^including 
behaviors, conditions, 
and criteria for learn- 
ing.* 



(3) 

'Writes statements of 
general needs. * 

♦defines general goal 
statements for 
activities. 



(1) 

♦lanable to write 
specific instructional 
objective for assess- 
ment profile. 



III. 'MANAGING THE MfeCEDENTS 



A. 



Obtains child ",s attention before giving instruQfion 

(5) • ' (3) 

♦recognizes and strives 
for attending behavior 
♦defines. '"attending sig 
nals" (ready, look at 



♦establishes attending be- 
havior* before presenting 
materials or tasks. 

♦uses "attending signals" 
consistently (ready, look) .me) 

♦uses process of shaping to 
teach attending behavior. 

♦maintains minimal attention 
required to complete learn- 
ing tasks. ' 

♦uses techniques such as 
pacing, gestures,' facial 
expressions, pauses, and 

' novelty to achieve and 

maintain attending behavior. 



(1) 



♦is lanable to recognize 
attending behavior, 
♦does not use "attend- 
ing signals. " 
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Teaching Behavior 
Ciiar^icteristics (Cont.) 



^^I- MANAGING- THE ANTECEDENTS (Cont. ) 

Provides brief ejcplanation or commands, 

. , , ^5) ' . (3, 

*gives instructions clear- *gives instructions as 

ly in natural voice, with indicated on program 
^emphasis on Important com- sheet. 

ponents. *instructions are clearly 

*gives instructions as ,indi-stated, 

cated on program- sheet, but 

personalizes the command , ' 

with enthusiastic delivery, 
(gives concisely stated 

cammahd. 



(1) 

*gives instructions 
mechanically. ' • 

♦forgets to explain 
task components. 

♦repeats commands;, with- 
out follow through 

*gives "wordyj-' command, 
or explanation of undue 
length. 



C. Cues child ^con^s 
(5) 

*cues according to instruc 
tional ptogram. ' 

♦varies cues in accordance 
to program alternatives' 
for indivi'dlial child. 

*clies using appropriate 
volume, pitch, and artic- 
ulation. 



tently according to progtara instructions. 



(3) 



(1) 



^*cues child in accojrdance *gives weak cue when 



with the instructional 
program plan. 
- *cues are articulated 
with sufficient clarity. 



child is not attending, 
♦repeats cues without 

waiting for, child to h 

follow through. . * 
*does hot cue consis— ^ 

tently. 
♦cues* are garbled by * 

poor articulation. 



D. 



Corresponds instructions to child's receptive language level. 



(5) . ' (3) 

^assesses own language lev-*accepts speech and lan- 



on in- 



el and the effects 
dividual child, 
♦adapts language to indi- 
vidual needs (pijtch, 
facial expressions, 
gestures, volume, length 
of sentence; choice of 
Words). ' 
♦telescopes instructions 
to* receptive level '^of 
child and 'expands lan- 
guage as child is able 
to handle .longer input!^^of 
information. - 
♦watches child to see if 
instructions confuse or 
puzzle child, or £S child 
is "tming 6ut" and adapts 
further instructions to 
meet 'these responses. ^ 



guage differences in 
children. 
*^ justs language behav- 
ior to understanding 
level of each child*. 



(1) 

♦talks over child \s 
level of understanding. 

♦instructions are too 
"woi^" or lengthy for 
give^ child. ^ 
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Teaching Behavior 
Ctiaracterastics (Cont.) 



nr. MANAGING THE ANTECEDENTS (Cont>0 j ' -\ " ; ' :Z . ' 

B. Models appropriate response 



5 

(5) 

♦systematically shows 
^child what to do when 
teaching ^ new task, 
♦effectively models task 
response to be learned 
(mo<iel is provided so 
Qhild can foMow the 
positive response). 



to task • - • ■'^':'-^K'^'-:'-^-'>'-f^^-'^''-^ '^ 

.rd what to jdo. •*^a4.Tnw:c4 rhHTId, Tn^ilrft* ' 




r. Uses appropriate >isual*, ..verJbfa.1, /or ^hy9i9Al' a^^ 

to initiate response. * i • > "jir^/.- a- ' 



♦uses many types prompts/ ' *gives st^'dard assist ,/*UsiB? 'standard aids ^ 
and cues to elicit the. * tan^e n^t:essafy to elicit ^inc^h^istervl?iy.' T^*^"-^''- 
desired response (verbal, *' fefepon^e desireS.; /r . *vises: partial a:s^^'T-*' 
gestural, physical). • consi^stant in'upe ofV tance-when fuU-^^iS '\ 
♦varies the ty^e af demon- standard aid procedures, 'is/indi.catedl-^'.: <V.:.'>..-'t 
strat^on to meet Individ- ^ \ < ^ ' -'x * ;;V'-*^ - ' '■•rj- 



ual response capabilities. . •• . ^ . ■ , t^, 

♦provider full aid or ass^s-. t " ' ' ' " - . , ^- -yv; 

tance to initiate response'* ^ - : r \ * * ' ' ' : ^^^^^C' /'-'^ 

♦uses aids only as necessary ... * \ . ° ' • 

to initiate responses desired. " - . 



Gi Uses partial aij^s and props* to "^initia'te resppfiding[>. ''i / * ' ' ^-^''/'f 

^ ^ (3) : m ys^>') A 

, ^u^esjpfJly portion of - ^uses 'partial aids /cons is-*is inpon^sisitait^;; i^ use"-j'^ ' 
%^ prompts arid cues neces- " tenfcly as ii^dicated on of aids ,arid^p.arti4i ai(3s.;.v 
sary to elicit the desir- instructional prcjgram ' > *d9ds not/a^pfia]^. to' see 
,ed response (verbal, ges-. sheet. • "-^^ ' ' ' . difference 'in /i^vks^^,^^^^ 
^ tural, physical}*- ^ *understands ne>d to vary ..a^^istance/ . 

♦uses partial aigis (man\;al level of - assistance in . ^ \;\V' / 

guidance), when child fan keeping with response* . * - 

capabilities of, child." . * : \ //; ' 

H. .^Rearranges teaching material's* to avoid child Responding ta 

position of stimulus item(s). * * ' ' ■ 

* # *' * 

' s ' ' ^^3) ' ' . (1) . • . 

♦always lays out material *periodically repositions ^does not consistently ; 

in accordance with teach- stimulus material^ to . accoijnt for distractors 

ing plan. and>7aries ' avoid correct responding* or position of teaching. 

. -position of materials so ^ to position. materials. * . * * 

child does not respond to * . 

. place of item only. - •* * / / 



32: 



Teaching Behavior 
Characteristics (Cont. )' 



Cont, 

*pr-esents variety of 
materials, adding 
and subtracting dis- 
tractors according to 
steps and units of 
instriictional plan 



p 

S 



1. 



Provides additional aid if child become frustrated during task 
opportunities. 



(5) 



(3) 

♦uses full Aid whenever *varies level of assis- 
child runs into unexpected tance vithin task oppor- 
difficulty, ' tunities in accordance 

♦uses Aids or partial aids' with program plan, 
if child cannot perform *provides some opportun- 
task withotit assistance in ities' for child to sue- 
varying opportpnities, ceed whe'n child is hav- 

♦does not allow ch±l<^ to ing problems in complet- 
' flounder or become frus- ing a Jtask, 

'trated on opportunities, ' - 

but gives manual guidance, 

models, etc, as necessary. » , / ^ 

♦provides .every opportunity 
for child to experience 
success by changing response 
demands and levels of • ' 

assistance. 



Fades aids appropriately. 



(5) (3) 
♦uses sliaping procedures *begins to fade assis- 
to teach and maintain ^ tance of full ai^^/or 
response desired and drops partial aid as child 
back assistance to natural Idams^ task respoiise. 
..level as quickly as poss- 
ible in accordance with 
individual child needs, 
♦fades assistance complete- 
ly a6 child learns task * 
response. ^ ^ 
-♦fades gradually amount of, 
assistance 'from full aid 
to partial aid to no aid 
in keeping, with changing c - 

response capabilities oi ^ 
cljild: ^ 



^(1) 

•♦does not provide oppor- 
tunities fpr child to 
meet with more success 
than failure, by supply- 
ing additional assis- 

k tance-aids when child is 
having difficulty in a 
program.' " 



^1) 

♦continues to use full 
or partial aid beyond 
point needed by child, 
after child evidences 
ability to respond by 
himself. 



Teaching Behavior 
Characteristics (Cont. ) 



III. MANAGING THE ^ANTECEDENTS (Cont,) 



Makes child aware. 6f contingencies of reinforcement for 

correct response, (e.g. if 'then instructions 

when needed) . 



C (5) 
♦systematicallir informs 
child of what needs to be 
done, how to respond and 
what reinfprcers will be 
available for the correct 

response (if you do 

then you, can ) . ' 
♦varies statesment of contin- 
gencies according to it-espon-' 
ses of child, and capabilities 
of child. 



(3) 

♦explains contingencies 
for desired behavior' 
response according to 
■standard^ program plan. 



(1) 

*is inconsistent in 
, stating contingencies 
for response behavior 

♦rarely states contin- 
gencies of "if 

then " 



Rotates attention ^ng children when working with group of 
children. 



(5) 

♦defines "attention sig- 
nals" for the group 
(look, ready, look at 
xne; or points to objects 
to engage childrien; may 
also begin parallel . 
activity) • 
♦gives each child assis- 
tance and attention sys- 
tematically, especially 
for modeling correct 
behaviors . 



(3) 

♦defines "attending sig- 
nals" for group (look at 
me, ready) . 

♦divides attention be^ 
tween all children in 
group . 



(1) 

♦is unable to achieve 
attending behavior 
of group. 



IV. MANAGING BEHAVIORS 



, A. Catches the child being good. * 

(3) ^ (1) 

♦delivers reinforcers iftme- ♦maintains positive leam-^seldom reinforces 



diately when "catch^rfxg 
child being goo^^ 
♦applies genuine positive 
reinforcement, to indi- ^ 
vidual child situation- 
ally. 



ing environment using 
positive praise. 



appropriate behaviors 
spontaneously or on 
intermittent basis. 
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Teaching Behavior 
Characteristics (Cont. ) 



IV. MANAGING BEHAVIORS XCont, ) 

B. Avoids unnecessciry use of "No." 



(5) 

♦seldom uses negatives, 
but does express dislik- 
ing for inappropriate 
behavior. 



: C3) CD- 
*occasionally uses "No," *excessively uses "No" 
but does tell child v*.en when correcting child 
behavior is inappropriate and expressing dislike 

for a behavior. 



C. 



Consistently reinforces appropriate behavior which is imcompatible 
to behavior to be elijninated, (e.g., socially desirable vs. inter- 
f erring behaviors). 



(5) (3) 
*ijt5>leinents individualized *inforces appropriate 

reinforcement procedures, behaviors in child, by 
♦Reinforces target behavior accenting the positive. 

that is inconsistent with 

undesirable behavior. 
*sets up positive learning 

environment providing mcJre 

opportunities for success 
. than failure, 
♦uses more positives than 
negatives. 



(1) 

♦focuses on negative 

behaviors, 
♦does not reinforce 

desired behaviors 

appropriately or 

consistently. 



D. Ignores minor misbehaviors. 



(5) 

♦is able to ignore minor 
infraction- by physi- 
cally turning away from* 
child or praising another 
child (within hearing) 

. for appropriate or desired 
behaviors. 



(3) 

♦occasionally tune^ to 
miiior misbehaviors, but 
generally uses ignoring 
procedure. 



(1) 

♦immediately jumps 
child for minor 
misdeed « 



E. Avoids threatening child. 



(5) 

♦focuses on positiye be- 
havior. 

♦if child is engaged in 
inappropriate behavior 
sijnply states contingen- 
cies, does not present 
corrections as a threat. 



(3) 

♦follows standard cor- 
rection procedures and 



(1) 

♦uses punishing or 
aversive remarks. 



rarely^ states conditions ♦always threatens child 
in a threatening manner, with adverse consequences 

for inappropriate behav- 
iors, but rarely follows 
^ up* *^ 
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Teaching Behavior 
Characteristics (Cont. ) 



IV. MANAGING BEHAVIORS (Cont.) 



Avoids punishing in anger. 



(5) 

*teacher controls overt 
auiger response to child's 
inappropriate behaviors. 

♦adapts quickly to hand- 
ling anger before necessairy 
punishment is Applied. 

*if necessary calls for 
assistance from co-teacher 
or other adult when sit- 
uation envokes anger. 



(3) ' 

♦punishment follows stan- 
dard procediires and any 
expression of anger is 
minimal 



(1) 

♦verbal, gestiires, or 
physical bearing often 
conveys exasperation or 
anger directed toward 
child's inappropriate 
behaviors. 

♦punishment conveys to 
child that he's gotten 
teacher's "goat." 



G. Tells child why he is being punished and what must be done to gain 
positive reinforcement. 



(5) 

*is able to explain to 
child rationale for pun- 
ishment and exactly what 
child must do to' correct 
the situation, regaining 
position for positive 
reinforcers. a 



(3) 

♦expresses dislike for 
inappropriate behaviors 
and defines positive 
behavior requirements. 



(1) 

♦is inconsistent with 
explanation to child 
of behavior disliked. 

♦rarely tells child 
what behavior is 
expected. 



H. Follows through with application' of if 
statements to interferring behavior. 



then 



contingency 



(5) 

♦clearly explains contin- 
gencies for inappro- 
priate behaviors. 

♦follows up stated con- 
tingency immediately. 

♦tells child "rules of 
the gcime" when situ- • 
ation or consequences 
are vague,* unclear or; 
compl icated . Other- 
wise instructions are 
given by simply tell- 
ing child what he is 
expected to do and then 
when he responds he is 
reinforced by the situ- 
ation. 



(3) (1) 
♦explains contingencies ♦is inconsistent in stat- 
for inappropriate behav- ing contingencies for 
ior. child, 
♦follows up stated contin-^is inconsistent in follow- 
gency most of the time. ing through contingencies 

for inappropriate behav- 
i6r. 
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Teaching Behavior 
Characteristics (Cone. ) 



H. (Cont. ) 

*ef fectivelyS^ses conse- 
quences of performing 
desired behaviors cor- 
rectly or incorrectly. « 

♦implements systematic 
procedures for decreas- 
ing behaviors by care- 
fully stating contin- 
gency. 

*shows consistency in 
decreasing inappropriate 
behavior by us.e of contin- 
gencies. 



\ 



Uses mild punisher of withdrawing* attention from child (e.g., 
"time out self") for behavior not to be ignored. 



(5) 



(3) 



*consist:ently uses s<|ft- 
dard correction proce- 
dures involved in with- 
drawing teacher atten- 



*effectively uses "timing 

out" of teacher attention 

away from child when 

child's minor .inappropri- 
ate behavior does not war- tion from child 

iSant reinforcers. 
*if possible praises 

another child as model 

forvijesired behavior 

(e-g./ June*, you are. sit- ^ 

ting -nicely with hands 

in lap, you're ready for 

a turn to ) . 



(1) 

♦attends to minor mis- 
behavior when other 
procedures wuld be 
more approp;Ciate. 

*is inconsistent in 
tuning into and away 
from inappropriate* 
behavior. 



J. Withdraws privileges or reinforcers when undesirable behavior occurs. 



(5) 

♦uses effective punish- ' 
ment procedures that are 
adapted approprifftely to 
the special circumstances 
of the situation at hand. 

♦tells child calmly that h 
he has just lost the priv- 
ilege of because , . 

♦shows consistency in cuse 
of procedures for decreas- 
ing inappropriate behav- 
ior. ^ 



(3) 

"^users consistent conse- 
quences, withdrawing 
privileges or reinforcers 
forcers firom child in 
order to decrease in- 
appropriate behavior. 



(1) 

♦focuses on negative 
behaviors and always 
responds verbally to 
inappropriate behavior, 
.without withdrawing 
privileges or attention. 



ERIC 
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Teaching Behavior 
Characteristics (Cont\ ) 



IV. JMANflGING BEHAVIORS (Cont.) 

K. Uses time out in a matter-of-fact manner, removing child to time 
out area for short time period (2-5 minutes) . 

(5) (3) ^ (1) 

*\ises, time-out as an aver- *uses time out precedures *u'ses time out inappro- 

sive contingency sparing- as indicated in special priately for idino?; 

ly, .only as absolutely » program for interferring misbehavior. 

necessary. behavior, but may have 

♦administers time out pro- some difficulty with con- 

cedure in matter-of-fact . sistency of response. 
• manner, giving simple e> 

*takes child to time out area 
without being overly physical 
with child. 

♦leaves child in time out area 

only for short time period 

unless child is still behaving 

inappropriately, 
♦releases child from time out 

in matter-of-fact manner 

without additional reprimand. ' 



L.. Use physical restraint only when iJlStebehavior is harinful to the 
child and/or others. 



(5) 

♦uses physical restraint 
as an aversive contin- 
gency only to weaken 
interfering - behavior 
that is totally out of 
control. 

♦uses restraint when 
child may be j.n danger 
of hurting self and/or 
others. 

♦uses restraint only for 
a short time period and 
releases child as soon 
as he is able to respond 
to verbal contingency. 



(3) 

♦uses physical restraint 
as indicated on special 
programs^ for interfering 
behavior. 

♦responds in appropriate 
way to use of restraints 
as predetermined in 
program 



-(1) 

♦always stays away from 
physical struggle or 
encounter with child. 

♦responds immediately 
with overly firm, 
physical restraint 
whenever misbehavior 
occurs. 

♦argues with child while 
in time out. 
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Teaching Behavior 
Characteristics (Cbnt. ) 



r 



V. MANAGING THE CONSEQUENCES 
% 

A, Selects meaningful reinforcers for instructional activity. 



(5). 

♦assesses individual child 
in determinii^g rewards 
(primary , social , token , 
activity) . 

♦displays initiative and 
creativity in matching 
reinforcers to each child 
fimd his learning environ- 
ment. 

♦selects reinforcers that 
have been demonstrated 
, as meaningful to child. 

♦determines when to change 
reinforcers and schedule 
of reinforcement/ so as 
to avoid s&tiation. 

♦selects reinforcers that 
are easy to implement 
cpnsistently. 

♦selects reinforcers that 
ultimately lead to natural 
and intrinsic reinforcers. 



(3) 

♦selects reinforcers from 
contingency file, appro-; 
priately for use with a 
-given child. 



a) 

♦reinforcers are selected 
at random and may not be 
reflective of individual 
child's needs r 

♦the same reinforcers ate 
used in the same way 'for 
all children. 



B. 'Reinforces appropriate behavior (e.g., including approximations 
toward target behavior) . 



(5) 

♦consistently uses appro- 
priate and genuine posi- 
tive reinforcement (e.g. 
individualized, well- 
timed) . 

♦consequences follow the > 
SRS model and move from 
a simple to a more com- 
plex response in a 
logical,- smooth flowing 
order • 

♦provides consistent rein- 
forcement for new instruc- 
tional activities. 

♦provides reinforcement 
for approximations toward 
target behavior. 

♦reinforces a correct rg- 
Sjpdnse even if a correc- 
tion procedure was given. 



(3) 

♦consistently applies 
positive reinforcement 
as per standard proce- 
dures outlined in 
child's program. 



(1) 

♦reinforcement cind conse- 
quation of behavior are 
inconsistently applied. 

♦reinforcement is given 
for less than appropriate 
behaviors. 

♦forgets to reinforce 
appropriate bfehavior as 
per child's program plan. 



Teaching Behavior 
Characceristics (Coht. ) 



V. IdMAGING THE CONSEQUENCES fContJ , ^ 

Z. Provides iiamediate verbal "reinforcement for appropriate response. 



(5) 

♦demonstrates ability to 
consistently present 
reinforcement and conse- 
quates behavior at the 
appropriate time. 

♦verbal reinforcers are 

• always delivered immedi- 
ately as child responds 
appropriately to task^ 
command, or contingency. 

♦wording of reinforcer is 
appropriate to child, his 
level of understanding, 
the task and the specific 
performance situation. 



(3) 

♦verbal reinforcement is 
given appropriately, 
according to individual 
child's program plan. 



(1) ' 

♦verbal reinforcement 
is often forgotten or 
delayed to the extent 
that child may not be 
able to link the rein- 
forcer to desired behav- 
ior (eTg.ii child may be 
reinforced for wrong or 
different behavior) . 



D. Gives social reinforcers naturally with enthusiasm. 



(5) 

and social rein- 
DZ^ers are applied in 
)rTOi,tna}:ural tone df 



♦verbal 
fo 
no 
voice. 

♦social reinforcers are 
given naturally, in a warm, 
naturally in a worm, but 
matter-of-fact manner (e. 
g. , pat on shoulder, hug,* 
smiles} • 



I (3) 
♦social ri^lnf orcement is 
given in natural manner 
in accordance with, the 
sitijetion and program 
plan. 



(1) 

♦reinforcers are given 

mechanically, 
♦social reinforcers 

appear artificial 

and unnatural. 



E. Uses thinned schedule of reinforcement for acquired tasks 
/ (e.g. j.ntermittent reinforcement). 



(5) 

♦provides intermittent 
reinforcement for ac- 
quired tasks. 

♦as a workable schedule 
of meaningful reinforce- 
ment is attained, with 
child responding at a 
high rate ix) task, ,the 
continuous reinforce- 
ment" schedule is thin- 
ned to encourage greater 
independence of child. 



.(3) 

♦follows through with 
intermittent reinforce- 
ment schedule as out- 
lined in child's pro- 
gram plan. - 



(1) - 

♦continuous reinforcement 
is given, beyond the 
point heeded by child to 
assist his response to 
task. 
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Teaching Behavior 
Characteristics (Cont. ) 



v. MANAGING THE CONSEQUENCES (cont.) 



F. Provides edible or tangible reinforcers if necessary to initiate 



or maintain child performance 



(5) 

♦provides edible reinforc- 
^ ers only as necessary to 
initiate responding be- 
havior for a child witK 
very low, performance 
level, 
♦utilizes tangible or 
activity reinforcers 
if necessa*ry to initiate 
or maintain child's per- 
formance.' 

♦provides basic reinforc- 
ers but moves child 'away 
from primary/tangibles 
as soon as child's behav- 
ior cem be maintained by 
social and verbal praige • 
(intermittent use of pri- 
mary/tangibles may still 
be evidenced) . 



(3) 



(1) 

♦uses primary/tangible ♦overuses edibleA 
reinforcers as indicated tangible reinforcers. 

.in individual child's ♦does not. attempt to 
program plan. fade use of primary/ 

tangibles. 



Pairs verbal or social reinforcers with other tangible or activity 
reinforcers. 



- # .^5) • 

♦always pairs verbal ^d' 
social reinforcers with 
primary/tangible or 
activity reinforcers. 

♦varies types of reinforc- 
ers when appropi^.ate., 

♦always pairs* such rein- 
forcers with praise. 



(3) 

♦pairs verbal and social 
reinforcers with pri- 
mary/tangible or activ- 
ity reinforcers as indi- 
cated in child's indi- 
vidual program's plan. 



(1) 

♦rcirely pairs use 6f 
primary/ta^igible or 
activity reinforcers 
with -social and verbal 
praise. 



H. Pairs -knowledge of correct results with verbal reinforcer where 
possible. 



(5) r 
♦usually tells child what 
was good about his re- • 
sponse within the givens 
of each individual task 
situation, 
♦verbal praise focuses on 
the correctness of results 
(e.g*, neat, you put the 
red circle next to the red 
square^ ^tc. ) 



(3) 

♦often tells child exact- 
ly wiiat is cotrect about 
his response. 



(1) 

♦rarely tells child what 
was correct about his 
response specifically 
(e.g., says, O.K., that 
right, good) . 
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Teaching Behavior 
Characteristics (Cont. ) 



:3 



V. MANAGING THS CONSEQUENCSS (Sont.). 

I. Allows child sufficient opportunity (time) to perlbnn task. 



(5) 

♦gives. child time to 
respond to task. 

♦allows for successive ^ 
opportunities to compl.ete 
task or comply to command. 

♦delays reinforcers inten- 
tionally in order to 
strength maintenance and 
generalization of task 
for individual child. 

♦tasks are well-timed, and 
presented in accordance 
with individual child's 
need. ' 



(3) 

♦child is usually given 
time to ^respond to each 
opportunity provided. 



(1) 

♦child is rushed through 
the instructional activ- 
ity . 

♦timing of presentations 
is not adjusted toiiindi-^ 
vidual Qhild's needW' 



Uses corxection procedures consistently (e.g.^ correction is given 
in matter-pf-ract laanner) . 



C5) (3) 
♦emphasizes correct answer, ♦uses standard. correction 
not incorrect one when 



providing correction, 
♦provides correction if 

child responds incor- 
^ rectly. 

♦does not focjus on neg^a- 
tives within tfee ^cor- 
rection process. |^ V ' 

♦consistently:,' utilizes-* 
correction procedures, 
but Vcuries wording to 
avoid monotony and 
sustain child's atten- 
tion. 

♦provides adequate amount 
of aid to evoke correct 
response after correction 
procedure is given. 

♦allows child to practice 
correct response after 
correction has been given. 



procedure appropriately, 
as outlined in cli^ild's 
program pl^n. 



CD 

♦is inconsistent in 
application of standard 
correction procedures. * 

♦does not correct child '.s 
incorrect responses. 

♦corrections are given 
with emphasis on not, no, 
and that's wjrong. 



ERIC 
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Teaching Behavior 
Characteristics (Cont. ) 



VI- KEEPING RECORDS 



'A- Records individual daily progress using assigned coding system 
(e.g., clipboard data sheets). 



l5) (3) 
*is a±)le to maintain com- ^records daily progress 
prehensive records on each using system set up on 



child's daily performance. 

♦systematically records 
child* s daily progress, 
using ABA coding system. 

♦records general global 
statements of progress 
at the complettion of each 
program. 



standard clipboard forms; 
but there is some vari- 
ance in consistency.* 



(1) 

*does not consistently 
keep records on oppor 
tunities given during 
daily instructional 
activities. 



B. Records correctly each child's opportunity for responding. 



(5) 

♦consistently records 
cliild*s responses for 
each opportunity specific 

.to the individualized 
instructional activity. 

♦accurately records t child ' s 
response after each oppor- 
tunity, (this time is 
rated by two reliability 
observation 'checks of 
teacher taking data.) 



(3) 

♦records daily progress 
using system set up on 
standard clipboard forms; 
but there is some vari- 
ance in consistency. , 



(1) 

♦does not consistently 
keep records on oppor- 
tunities given during 
daily instructional 
activities* 



C. Records baseline on instructional activity. 



; (5) 

♦always takes baseline 
measures on new instruc- 
tional activity. 

♦samples baseline pver 
number of oppor timi ties 
needed to accurately 
reflect current status 
of child. 



(3) ^ (1) 
♦generally takes baseline ♦takes baseline data 
for assigned number of inconsistently, 
observations or oppor- * 
tunities. 
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Teaching Behavior 
Characteristics (Cont * ) 



VI. KEEPING RECORDS (Cont,) 



D. Records teaching probes ^both ahead and back) . 



(5) 

♦always implements sys- 
tematic procedure^ of 
probing child's instruc- 
tional level. 

♦implements periodic re-* 
testing for learning of 
a specific concept or 
operation. 

♦probes both ahead and 
back to further establish 
training needs in areas 
of strength or weakness. 



(3) 

♦gives some additional 
opportunities to prac-* 
tice or perform task 
^head or back of current 
instructional activity 
level . 



,(1) ^ 

♦follows no systematic 
procedure for assees- ^ 
ing child *s responses 
within a given prograin. 



E. Records mastery /maintenance checks. 



(5) 

♦always considers child's 
pregress in terms of ac- 
quisition , generalization 
and operations. 

♦provides opportunities 
for child** to respond to 
assigned activity as a 
review process. 

♦gathers data systemat- 
ically on mastery/main- 
tenance and program 
effectiveness. 



(3) 

♦incorporates mastery/ 
maintenanqe checks ih 
review of specific pro- 
grams as outlined ^in 
child's program plcin. 



♦doesn't know if child 
is continuing to main- 
tain skill, feels if he 
can do it once, \ie knows 
it. ^ 



Not^s alternatives or branches in teaching procedures on data 
form and comment section. 



• ' (5) 
♦when implementing changes 
in specijEic teaching pro- 
cedures for a given pro- 
gram, always records 
branching or detail's of 
the alternative procedure. 



(3) 

♦recognizes changes or 
adaptations in stated 
program outline for an 
individual child and 
records such changes 
or makes special notes 
on data form. 



(1) 

♦rarely records signif- 
icant changes in standard 
program plan. 
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bleaching Behavior 
Characteristics (Cont. ) 



VI. KEEPING RECORDS (Cont.) 
P, (Cpnt.) ^ 



(5) 

*when conducting an instruct 
^ tional activity in ^cordance 

with child's program plan, 
" notes independently special 
comments generated from , 
within the activity (e.g., 
change of^ reinforcer, ad- (9 
justed aids, special pro- 
inherent in task for 
aHn^ven child, or aborting - 
_^^program and why) . 



G. Notes 



child^Sc*^ 



(3) 



aching criterion level. 



(5) - 
*mairi tains child's per- 
formance level in accor- 
dance with individual ' 
program plan, 
♦always' reaches criteria 
for individual child 
performance before mov- 
ing ahead in program or 
changing programs, 
♦clearly notes on 
dual record form child 
attainment of criteria. 



^ (3) 
♦records opportunities 
needed' to practice *and 
perform task. 




H. ^Completes all clipboard forrn^ properly 



' (5) ^ . / (3) 

♦always comi^letes eachv,.^^^^^*k^ieps clipboard forms 



to instructions. 



form according to clip- 
board instructions. 

♦develops comprehensive 
recordjs on individual 
children. 

♦consistently records cur- 
riculxara planning and eval- 
uation* 

♦is>(able to incorporate . 
relevant information of 
child's progress ,and pro- ^ 
gram plans and clipboard ^ 
forms. 

♦asks for assistance in coraplet-' 
ing clipboard forms v^en necessary. 



up 



to date by accurately 
supplying needed'^dttta 
for each form according 



♦d^es not give child 
sufficient opportunities 
to reach criteria. 

♦requires* child to respond 
to a given task beyond 

'point where is is consis- 
tently giving the correct 
response, when child does 
not evidence need for 
extended practice. 



(1)' 

♦is unable to accurately 
set up clipboard forms 
for individual child. 
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Teaming Behavior ^ 
Characteristics {CS^nt.) 

\VII.. SEVIEWING qftiLD PR( 




SS 



A. 'Analyzes essentia^ deta^s from daily performance data 



(5) 



♦systematically . chetflis 
^ child's 5aily accomplish- 
ments. 

♦always' evaluates daily 
lesson plans and activi- 
ties, considering* child 
progress before under-' ' 
taking the task of on- 
going planning. 

♦identifies child's 
sti^&igths and weaknesses 
according to behavioral 
responses attained. during 
instructional activity. 



c*- (3) (1) 

^eyalniatQs daily- perform- *sJoradically reviews 



ance data in t^rms 
planned pr<3^ram ojat 
and intended cJXltcomes 
(cjjbfjectives) . 




chi^Ld's daily perform 
mance. 

♦does not review ^aily 
progress unless, spec- 
^ificaliy direc^fe^to 
. check . prograins . 




B. Evaluates child's difficulties in observable terms. 



(5) 



(3) 



♦reviews compifehensive 
records on individual 
children "which includes 

'^assessment profile, daily 
performance records, and 
other relevant infoinna 
tion such as home pro- 
grams, medical yeports/* ' 
parent/child h^tory 
form. 

♦evaluates specific be- 
haviors present in child * s 
performance and can state 
behaviors desired in terms 
of measurable outcome 
objecrtives.. 

♦evaluates data on 'exhibit- < 
ing behaviors upon entry . 
into program and incor-^ 
porates information in 
program planning. 

♦evaluates oufcomes or accom- 
plishments against intended 
program outcomes. 

♦specifically outlines child's 
needs in terms of observables, 
stating what he is not doing 
or specifically having trouble 
with. 



; (1) 

*s^ends little or no 



♦makes decisions regard- 
ing child performance 
and needs according to 
daily progress records, 
'♦states in observable , 

^ terms the needs of child, of observed needs, 
specifically what he' is • 

not able to do and is ' ' ^ ^ 

having' trouble with. ^ 



time in evaluation of 
"dai}.y' instructional 
activi^ty. 
♦does not state specifics 
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Teaching B.ehavior 
Characteristics (Cont. ). 



VII. PEVIEWING CHILD PROGRESS (co nt, K 

■ *H 

C* Modifies instructional activities on basis of daily ^performance 
data. ' . ^ 



(5) 

♦recognizes strengths and 
weeJcnesses in child's 
pe^;forTDai]Lce-and uses this 
evalm^ion to adjust the 
teaching/learning 
situation. ' 

♦systematically updates 

-daily programs as ghild 
progress^ is 'evaluated/ 
resulting in continuing 
ongoing plans. 

♦daily evaluation may lead 
tp restruction of objec- 
tives/ materials or proce- 
dures • 

♦daily evaluation may lead 
to decision of aborting 
jdorogram. 

♦develops procedures for 
alternative programs/ 
branching or slicing 
back programs according 

^ to daily gerformance data. 



^ (3) 

♦mddif ies instructional 
plan on basis of base- 
'line data or daily per- 
- formance. 

*is able to slice -faack 
programs/ and/or jumps 
program ahead as indi- 
cated by child's^ daily 
performance. 



(1) 

♦rarely develops program 
alternatives. > 

♦does not independently 
determine needed change 
of directions in updat-* 
ing daily program. 



D. Establishes criterion levels 'for tasks based 
dkily pepi6r^^'e (e.g; 'determines amount of 
JLnstructional activity) 1 

(5) (3) 
♦develops program criteria *dQj:erjnines amount of prac- 



accprding to intended 
accomplishments or out- 
come objectives. 

♦es1;ablishes each child's 
performance level'^n 
accordance with assessed 
strengths and weaknesses 

^ and need for sustained 
practice opportunities.. 

♦provides as many opportun- 
ities as necessary for 
child to respond to task 
consistently. 

♦allows for individual 

"differences when setting 
up^f criterion levels. 



tice needed for activity 
and is able to write out 
the amount of practice/ 
stating a criterion level/ 
according to individual' 
child *s needs. ' ^ 



oh baseline data or 
yractic^ needed per 

\ 

(1) 

♦does not account for 
individual differences 
when stating criteria- 
for performance. 

♦chooses arbitrary 
number of opportunities 
to criteria, without 
regard for individual 
chiL^'s needs. ^ 
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Teaching Behavior 
Characteristics (Cont . ) 



VII, REVIEWING CHILD PROGRESS (cont,) 



£• Asks for assistance in updajting programs ds per need. 



(5) 



(3) 

*often asks for advice 
antf direction in plan- 
ning and programs and 
updating plans. 



(1) 



*rarely asks for help 
with designing programs. 



♦demonstrates an openness 
in requesting assistance 
in updating programs and 
selecting from among 
alternative instructional 
procedures. 

*shows initiative, in com- 
pleting update procedures ^ S 
independently but readily 
accepts ideas and input 
from teaching team (e.g. 
teacher, aid, parents) 

♦initiates contact with 
team and "communicates a ^ 
feeling for the "partner- 
ship" in planning the 
educational program. 

♦seeks additional resources 
for program planning. 

♦recognizes own teaching 
areas of strength and weak- 
ness, cind seeks advice and 
direction accordingly. 

F. Updates program information based on criterion assessment measures, 



(5) 



♦systematically updates 
child's assessment dat^ 
and bases program plans 
on basis of post-base- 
line and past* performance. 

♦correlates information . 
from 'criterion^ assessment, 
measured with curriculum, 
and incorporfites this 
information into indivi- 
dualized program plans. 

♦^summar^es progress and 
synthesizes information' 
gained for ' individual 
chiT& assessment profile 
and monitoring system/ as 
progrcim updates are contin- 
ually developed. 



(3) 

♦often refers to criterion 
referenced assessment when 
making program plains cind 
monitoring child progress. 



^rarely 



(1) 

checks 



criterioi 



assessment or utilizes 
this information in « 
program plctns. 



ARIZONA BEHAVIOR ANALYSIS MDDEL 
0 PPOJECT FIRST CHANCE 



TEACHING BEHAVIOR CHARACTERISTICS 



♦Item Analysis of Behavioral Criteria 

M 

i. SETTING ; 

A. Removes extraneous, distracting material from within the instructional setting. 



(5) 

♦instructional area is ready 
for the activity with no dis- 
tractors visible or within 
close reach of child. All 
other instructional material 
is stored in place. 

♦physical conditions of work 
area are set in accordance 
with child's heeds' (social, 
cognitive,' safety, etc.) 



(3) 

♦instructional area is ready 
for programmed activity, but 
some material that is not 
needed for the specific 
activity program is also at 
hand. 



(1) 

♦instructional area is 
cluttered with toys or 
other objects in easy 
reach. 

♦materials unrelated tc 
the specific program 
are also within the 
work area. 



B. Arranges situation to facilitate responding (e.g., sits at child's level; handling of 
^ materials effectively to eliminate distraction) is controlled by teacher and focuses 
on task. 



(5) 

_ *follows progrcun outline 
systematically in organ- 
izing instructional area. 

*rea<?ys all materials for 
the instructional activ- ' 
ity. including child-size 
chair and other such 
eg[uipment. 

♦teacher sits next to or 
across from child in best 
position to attain chiild's 
attention . 

♦teacher moves chair, table 
or materials to make it 
easier for child to respond. 

♦teadher makes sure the^ 
physical setting or/^q^p- 
ment does not defeat the 
child. 



(3) 

♦follows program outline for 
setting-up instructional 
area* 

♦organizes physical arrange- 
ment prior to the instj^uc- 
tional period. 



(1) 

♦follows no systematic 
set-up procedure. 



ERLC 
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xeaciung senavior 
Characteristics (Cont.) 



II > PLANNING . 

A. Uses information from assessment measures in planning* 



(5) 

*is able to obtain general 
recommendations for instruc- 
tions from assessment profile 
data. 

*is able to' outline general 
needs statements. 



(3) 

*is able to use some assess- 
ment information in planning 
individual programs. 



(1) ^ 

*is unable to utilize 
the assessment data 
profile in planning 

V for individual 
programs • 



B. Selects materials appropriate to the instructional program. 



(3) 

*uses variety ot materials 
during instructional 
activity. 



(5) 

♦implements activities which 
motivate constructive self- 
generalized behaviors in 
child in each developmental 
area: body management, - self- 
care; communications f pre- 
academics; and socialization. 

♦utilizes variety of instonic- 
tional resources in planning' 
to facilitate meeting lesson 
objectives according ind- 
ividual program plans. 



C. Selects activity appropriate to level of the child. 



(5) 

*each instructional activity 
scheduled is reflective 'of 
individual child's needs. 

♦instructional activities are 
developed in accordance with 
entry assessi^pnt. 

♦instructional program based 
upon priorities set forth in 
the I.E. P. \ 

♦uses materials J±at are 
attractive to child. 



(3) 

♦daily plan reflects some 
awareness of areas of the 
child's needs. 

♦uses developmentally 
appropriate materials. 



(1) 

♦uses some material in 
same way for expended 
period of time. 

♦obvious lack of pj 
ning and time spent i 
preparing materials. 



D^an- 



(1) 

♦instructional activit 
does not appear to 'be 
in keeping with child 
needs or abilities, 

♦uses materials with 
no appcirent purpose. 



D. Readies materials for use before beginning instruction. 



(5) 

♦reviews outline of teaching 
procedures for knowledge and 
skills (M-2) before gathering 
materials and setting up 
teaching situation, 
♦knows Tinstructions for pre- 
senting task. 
■ ♦knows correction procedure 
. and cue. 
♦knows exactly how to handle 
correct and. incorrect 
responses 



(3) 

♦reviews outline of teaching 
procedures before eac^j 
instructional •acti^^ty. 

♦has materials and teaching 
situation in order. 
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(1) 

♦sporadically reviews 

outline pf teaching 

procedures . 
♦unstire of instruction 

cues and correction 

procedures. 



Characteristics (Cont . ) 



II, PLANNING (COMT,) 



£• Presents materials in accordance with directions for specific instructional activity. 



(5) 

♦follows systematic procedure 
of^ presenting appropriate 
instrjactional materials. 

♦follows logical sequence 
in presenting instruction 
gradually inc^jeasing 
degree of difficulty. 

♦knows criteria for learning 
task and adheres to them 
while teaching the task. 



F., Adjusts plans and expectations as necessary. 



(3) 

♦follows basic program outline 
for instructional activity, 

♦presents materials as directed 
in curriculum program. 



(1) 

♦follows no systematic 
procedure. 



(5) 

♦pinpoints specific skills 
in five developmental 
axeas and adapts programs 

,to identified needs of 
child, 

♦uses branching, slicing 
back a specific instrqc- 
tional procedure to match 
needs of child. 

♦probes ahead to check for 
skill mastery 

♦continually tries to find 
difficulty level that is 
just right for child. 



(3) 

♦is able to make "on the 
spot" decisions about 
immediate instructional 
activity only. 



(1) 

♦adheres to specific 
lesson plan, disre- 
geirding changes in 
child's needs. 



G, Uses the task analysis process. 
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(5) 

♦analyzes instructional task 
outlining components of" the 
instructional activity into 
steps^ and units. 

♦programs daily instructional 
activities in terms of materials, 
procedures, and task responses, 

H. Writes instructional objectives. 

1 

(5) 

♦pinpoints specific: skill needs 

in each developmental area, 
♦defines long range goals as well 
as short term objectives, 
♦gives general recommendations 

for instruction, 
♦writes instructional objectives. 
Including behaviors, conditions, 
^ Ad criteria for learning. 



(3) 

♦utilizes prepared task ana- 
lyzed skill sequences in 
selecting and preparing 
instructional activity. 



(1) 

♦does not break down 

tasks in daily 

instructional program 

into teaching 
jt sequences . 



(3) 

♦writes statements of general 
needs . 

♦defines general goal state- 
ments for activities. 



(1) 

♦unctble to write 
specific instructional 
objective from assess- 
ment profile 
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Characteristics (Cont • ) 



JII .MANAGING THE ANTECEDENTS 



A. Obt2Lins child's attention before giving instruction. 



(3) 

♦recognizes and strives for 

attending behavior • 
♦defines "attending signals" 

(ready, look at me) 



(5) - 

♦establishes attending behavior 
before presenting materials 
or tasks. 

♦uses "attending sigrials" con- 
sistently (ready, look) . 

♦uses process of shaping, to 
teach attending behavior, 

♦maintains minimal attention •* 
required to complete learning 
tasks. 

♦uses techniques such as 
pacing, -^gestures/ facial express- 
ions, pauses, and novelty to 

achieve and maintain attending 

behavior. 



B. Provides brief explanation or commands. 
(5) 

♦gives instructions clearly in 
natural voice, with emphasis on 
important components. 

♦gives instructions as indicated 
on progrcim sheet, but person- 
alizes the command with enthus- 
iastic delivery. * 

♦gives concisely stated comman^. 



C. Cues child consistently according to program instructions, 



(3) 

♦gives instructions as in- 
dicated on program sheet, 
♦instructions are clearly 
stated. 



(5). 

♦cues according to instructional 
program. 

♦varies cues in accordance to 
program alternatives for indiv- 
idual child. 

♦cue? using appropriate volume, 
pitch, and articulation. 



(3) 

♦cues child in accordance 
with the instructional 
program plan. 

♦cues are articulated with 
sufficient clarity. 



(1) 

♦is unable to recognizt 
attending behavior. 

♦does not use "attend- 
ing signals". 



(1) 

♦gives instructions 
mechanically . 

♦forgets to explain 

' task components 

♦repeats commands with- 
out follow through. 

♦gives "wordy" command, 
or explanation of 
undue length. 



(1) 

♦gives weak cue when 
child is not attendinc 

♦repeats cues without 
waiting for child 
follow through. 

♦does not cue consis- 
tently. 

♦cues are garbled by 
poor articulation. 
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leaching Behavior 
characteristics (cont. ) 



•5- 



MANAGING THE ANTECEDENTS (cont. ) 



D. Corresponds instructions to child's receptive language level. 



(5) 

' *asseses own language level and 
the effects on individual child. 

♦adapts language to individual 
needs (pitch, facial expressions, 
gestures, volume, length of 
sentence, choice of words) . 

♦telescopes instructions to 
receptive level of child and 
expands language as child is 
able to handle longer input of, 

.information. 

♦watches child to see if instruc- 
tions confuse or puzzle child, 
or if child is "tuning out" 
5uid adapts further instructions 
to meet these responses. 

E. Models appropriate response to task. 



(3) 

♦accepts speech and language 
differences in children. 

♦adjusts language behavior 
to understanding level of 
each child. 



-d) 

♦talks over child's 
level of undeipstandin 

♦instructions are too 
"wordy" or lengthly 
for given child. 



(5) 

♦systematical'ly .^shows child what to 
, do when teaching a new task. 

♦effectively models task response " 
to be learned' (model is provided 
so child can follow the positive 
response) . 



(3) 

♦shows child what to do when 
teaching a new task response, 



(1) 

♦allows child to make 
error/ does not show 
child what to do. 



F. Uses appropriate visual, verbal, or physical aid when necessary to initiate response. 



(5) 

♦uses many types prompts, and 
cues to elicit the desired 
response (verbal , gestural , 
physicarl) 

♦varies the type of demon- * 
stration to meet individual 
response capabilities. 

♦provides full aid or assis- 
tance to initiate response. 

♦uses aids only as necessary 
to. initiate responses desired. 



(3) 

♦gives standard assistance 
" necessary to elicit response 

desired, 
♦is consistant in use of ' 

standard aid procedures 



(1) 

♦uses standard aids 
inconsistently • 

♦uses partial assis- 
tance when full aid 
is indicated. 
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III, MANAGING THE ANTECEDENTS (cont, ) 

G. Uses partial aids and props to initiate responding. 



(5) 

♦uses only portion of prompts 
and cues necessiary to elicit the 
desired response (verbal, gestural 
physical) . 

*uses partial aids (manual guid- 
ance) when child can nearly do 
entire act or response by himself. 

♦provides hints, and cues as, child 
is more nearly able to respond 
to target behavior. ^ 

H. Rearranges teaching materials to 

(5). 

♦always lays out materials in 
accordance with teaching plan 
and varies -position of materials 
so child does not respond to 
place of item only. 

♦presents variety^ of materials, 
adding and subtracting distrac- 
tors according- to steps and 
units of instructional plan. 



(3) 

♦uses peurtial aids consistently 
as indicated on instructional 
program sheet. 

♦understands need to vary level 
of assistance in keeping. with 
response capabilities of 
child. 



(1) 

♦is inconsistant in 

use of aids and 

partial aids, 
♦does not appear to 

see difference in 

levels of assistance. 



avoid child resj>onding to position of stimulus item(s) . 



(3) 

♦periodically repositions 
stimulus materials to avoid 
correct responding to 
position. 



♦does not consistently 
account for distrac- 
tors or position of 
teaching materials. 



Provides additional aid if child becomes frustrated during task opportunities. 



(5) / 

♦uses full Aid whenever child 
runs into unexpected difficulty. 

♦uses Aids or partial aids if 
child cannot perform task 
without assistance in varying 
opportunities . 

♦does not allow child to flounder 

.or become frustrated on oppor- 
tunities, but gives manual 
guidance, models, etc., as 
necessary. 

♦provides every opportunity for 
child to experience success by 
changing response demands and 
levels of assistance. 



(3) 

♦veories level of assistance 
within task opportunities 
in accordance with program 
plan. 

♦provides some opportunities 
for child to succeed -when 
child is having problems 
in completing a task. 



(1) 

♦does not provide 
opportunities for 
child to meet with 
more success than 
failure, by supplying 
additional assistance 
aids when child is 
having difficulty 
in a program 
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tfeachin^ Behavio? 
#hau:acteristics (Cont. ) 



(3) 

*begins to fade assis^ 
tance of full aid or 
partial aid as child 
learns ^task response. 



III. MANAGING THE ANTECEDElfrS (contj 
^ J* Fades aids appropriately. 

. (5) 

*uses shaping procedures to teach 
and maintain response desired 
and drops back assistance to ' 
^ . natural level as quickly as 
* possible in accordance with 
individual child needs. 
*fades assistance completely 
as child learns task response. 
*fades gradually amount of 
^ assistance from full aid to 

partial aid to no aid in keep- 
ing with changing response 
capabilities of child. 

K. Makes child aware of contingencies of reinforcement for correct response, (e.g. 
§ then ^instructions when needed) . 



(1) 

♦continues to use full 
or pcirtial aid beyond 
point needed by child, 
after child evidences 
ability to respond 
by himself. 



if 



(5) 

♦systematically informs child 
of what needs to be done, how 
to respond and what reinforcers 
will be available for the correct 

response (if you do ^than you 

can ) . 

♦varies statement of contingencies 
according to responses of child, 
and capabilities of child. 



(3) 

♦explains contingencies for 
desired behavior response 
according to standard 
program plan. 



(1) 

♦is inconsistent in 
stating contingencies 
for response behavior. 

♦rarely states 
contingencies of 
"if then 



L. Rotates attention among children when working with group of children. 



(5) 

♦defines "attention signals" 
for the group (look/ rready, 
look at me; or points to 
objects to engage children; 
ntay also begin parallel 
activity) . 

.♦gives each child assistance 
and attention systematically, 
especially for modeling 
correct behaviors. 



(3) 

♦defines "attending signals" 
* for group (look a1: me, ready) . 
♦divides attention between all 
children in group. 



} 

♦is unable to achieve 
attending behavior 
of group. 
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IV; MANAGING BEHAVIORS 

A. Catches the child being good. 

» (5) 

♦delivers reinforcers immediately, 
when "catching child being good". 

♦applies genuine positive rein- 
forcemertt to individual child 
situationaily. 

ft 

B. Avoids unnecessary use of "No". 

(5) 

♦seldom uses negatives, but does 
express disliking for inappro- 
► priate behavior.-- 



(3) * 

♦maintains positive learning 
environment using positive 
praise. 



(1) 

♦seldom reinforces - 
appropriate behaviors 
spontaneously or on 
intermittent basis. 



(3) , 

♦occasionally uSes "No", but 
does ten child when behavior 
is inappropriate. 



C. Consistently reinforces appropriate behavior which is incomparable 
eliminated, (e.g. socially desirable vs. interf erring behaviors) . 



(5) 

♦implements individualized rein- 
forcement procedures. 

♦reinforces target behavior that 
is inconsistent with undesirable 
behavior . 

♦sets up positive learning environ-^ 
ment providing more opportunities 
for success than failure, 
'♦uses more positives than negatives. 

D. Ignores minor misbehaviors. 

. (5) - 

♦is able to ignore minor infraction 
by physically turning away from 
child or praising another child 

(within hearing) for appropriate 
or desired behaviors. 



(S) 

^reinforces appropriate 
behaviors in child, by 
accenting the positive. 



(3) 

♦occasionally tunes to minor 
misbehaviors, but generally 
uses ignoring procedure. 



(1) 

♦excessively uses 
"No" when correcting 
. child and expressing 
dislike for a behavio 

to behavior to be 



(1) 

♦focuses on negative 

behaviors, 
♦does not reinforce 

desired behaviors 
' appropriately or 

consistently. 



(1) 

♦immediately jumps 
child for minoa: 
misdeed. 
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IV> MANAGING BEHAVIORS (contJ> 



E. Avoids threatening child. 
(5) 

♦focuses on positive behavior. 

*if child is engaged in inappro- 
priate behavior simply states ^ 
contingencies, does not pre- 
sent corrections as a threat. 



(3) 

♦follows standard correction 
procedures and rarely states 
conditions in a threatening 
manner. 



(1) 

♦uses punishing or 
derisive remarks. 

♦always threatens chile 
with adverse conseq- 
uences for inappro- 
priate behaviors/ but 
rarely follows up. 



•F. Avoids punishing in anger. 
(5) 

♦teacher controls overt anger 
response to child's inappro- 
priate behaviors . - 

♦adapts quickly to handling 
anger before necessary punish- 
ment is appled. 

♦if necessary calls for assis- 
tance from CO- teacher or other 
adult when situation envokes 
amger. ^ 



(3) 

♦punishment follows standard 
procedures and any expression 
of anger is minimal. 



(1) 

♦verbal, gestiires/ or 
physical bearing oftSi 
conveys exasperation 
or anger directed 
toward child's inapprt 
priate behaviors. 

♦ptinishment conveys 
to child that he's 
gotten teacher's 

"goat". 



G. Tells child why hd is beiilg punished and what must be done to gain 
reinforcement. 



positive 



(5) 

♦is able to explain to child 
rationale for punishment and 
exactly what child must do 
to correct the situation, 
regaining position for 
positive reinforcers. 



♦expresses dislike for in- 
appropriate behaviors and 
defines positive behavior 
requirements . 



(1) 

♦is inconsistent with 
explanation to child 
of behavior disliked. 

♦rarely tells child 
what behavior is 
expected. 
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IV, MANAGING BEHAVIORS (cont J 



^ H, Follows through with application of if ^then contingency statements to 

interf earing behavior. 



(5) 

♦clearly explains contingencies 
- for inappropriate behaviors^ 
♦follows up stated contingency^ 
immediately, 
♦tells child"rules of the game" 
when sitfutation or consequences 
are vague, unclear or compli- 
cated. Otherwise instructions 
are given by simply telling 
child what he is expected to 
do and then when he responds 
he is reinforced by the situation* 
♦effectively uses consequences 
of performing desired behaviors 
correctly or incorrectly. 

♦implements systematic procedures 
for decreasing behaviors by care- 
fully stating contingency. 

♦shows consistency in decreasing 
inappropriate behavior by use ' 
of contingencies. 

I. Uses mild punisher of withdrawing 
behavior not to be ignored. 



(3) 

♦explains contingencies for 
inappropriate behaviors. 

♦follows up stated contin- 
gency most, of the time. 



(1) 

♦is inconsistent in 
stating contingencies 
for child. 

♦is inconsistent in 
following through 
contingencies for 
inappropriate 
behavior* 



attention from child (e.g. "time out self") for 



(5) 

♦effectively uses "timing out" 
of teacher attention away from 
child when qhild^s minor inappro- 
priate behavior does not warrant 
reinf orcers . 

♦if possible praises another 
child as model for desired 
behavior (e.g. June you are sit- 
ting nicely with hands in lap/ 
you're ready for a turn to ) . 



(3) 

♦consistently uses standard 
correction procedures invol- 
ved in withdrawing teacher 
attention from child. 



(1) 

♦attends to minor mis- 
behavior when other 
procedures would be 
more appropriate. 

♦is inconsistent in 
tinning into and away 
from inappropriate 
behavior 
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J. Withdraws privileges or reinforcers when undesirable behavior occurs. 



K. 



• 



(3) „ ^ ^ 
*uses consistent consequences, 
withdrawinf privileges or. 
reinforcers firoiii child in . 
order to decrease inappro- 
priate behavior. 



(5) . 

*uses effective punishment pro- 
cedures that are adapted appro- 
priately to the special circun^ 
stances of the situation at hand* 

♦tells child calmly that he, has 

just lost the privilege of ^ 

becaus e ' ^ * • 

*shows consistency in use of 
procedures for decreasing 
inappropriate behavior* 

Uses^ time out in a matter-of-fact mannei^ removing child tg time ou 
time period (2-5 minutes) 



(5) 

*uses time out as an aversive 
contingency sparingly, only 
as cibsolutely necessary. 

♦administers time out proced- 
ure in matter-of-fact manner, 
giving simple explanation 
of procedure. 

♦takes child to time out area 
without being overly physical 
with child. 

♦leaves child in time out area 
only for short time period 
unless child is still behaving 
inappropr ia t ely . 

♦releases child from time out 
in matter-of-fact manner vdth- 
out additional reprimand. 



(3) 

♦tases time out procedures i^a^s 
indicated in special program 
for interferring behavi 
but may have some diffi-dulty 
with consistency of re^potgse 



(1) 

♦focuses on negative 
behaviors and always 
responds verbally to 
inappropriate behavioi 
wi thou t*' wi thdr awi ng-- 
privileges or 
attention. 




for short 



(1) 

♦uses time out 
inappropriately for 
minor misbehavior. 



L. Uses physical restraint only when misbehavior is hataaful to the child and/or other. 



(5) 

♦uses physical restraint as an 
aversive cdntingency only to 
weaken interfering behavior 
that is totally out of control. 

♦uses restraint when child may 
be in danger of hurting self • 
and/or others. ^ 

♦uses restraint only for a short 
time period and releases child 
as soon a^^.he is abl'e to res- 
pond to verbal contingency. 



' (3) 

♦uses physical restraint ^s 
indicated on special pro- 
grams for interfering 
behavior. 

♦responds in appropriate 
way to use of restraints , 
as predetermined in 
program. ^ 



(1) ' 

♦always stays away 
from physical struggle 
pr encounter with 
chij^ (or) 

♦responds^^immediately 
with ov|piy firm rf 
physical restraint 
whenever misbehavior 
occurs. 

♦argues with child 
while in time out% 
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\ 1f^ MANAGING THE CONSEQOENCES 



A« Selects meaningful reinforcers for instructional^ 



(5) 

♦assesses individual child in deter- 
mining rewards (primary r social, 
token/ activity) 

♦displays ihitia-tive and creativity 
in matching' reinforcers to each 
child and his learning environment, 

♦selects reinforcers that have been 
demonstrated as meaningful to child, 

♦determines when to change rein- 
forcers and schedule of reinforce- 
ment , so as to avoid satiation, 

♦selects reinforcers that are easy 
to implement consistently. 

♦selects reinforcers that ultimately 
lead to natural and intrinsic, 
reinforcers • 



(3) 

♦selects reinforcers from 
contingency file^ appro- 
priately for use with 
a given child. 



(X) 



♦reinforcers are 
selected at random 
and may\no||be refle* 
tive of i9B^idua*i 

eeos 



child's neeoSy , 
♦the -same reinforcers^ 
are ' used in the s^e* 
way for- all children. 



B. Reinforces appropriate behavior (e.g. including" approximations toward target beh^ipri 



• (5) 

♦consistently uses appropriate and 
genuine positive reinforcement 
(e.g. individualized r well-timed) 

♦consequences follow the SRS model 
and move from a simple to 'a more? 
complex response in a logical, 
smooth flowing order. 

♦provides consistent reinforcement » 
for new instructional activities. 

♦provides reinforcement for approx- 
imations, toward target behavior. 

♦reinforces a correct response 
even if a correction procedure 
was given. 



. (3) • 
♦consistently applies 
positive reinforcement 
as per standard ^proced- 
ures outlined ''in 
child's program. 



♦reinrorcement and 
consequation of 
behavior are incon- 
sistently- applied. 

♦reinforcement is 
given for less than 
^ appropriate behaviors 
^♦forgets to reinforce 
appropriate behavior 
as per .child's 
program plan. 



C • Pfrovides immediate verbal reinforcement for apprbpriate response 



^ (5) r ^ 

♦demonstrates ability to consis- 
tently present reinforcement and 
consequates behavior at the appro- 

. priate time 

♦verbal reinforcers are always 
delivered immediately as child 
responds appropriately to task^ 
command/^ or contingency: ^ 

♦wording of r^inforcer is appro- 
priate to child/ his level of 
understanding^ the task and 
the specific performance ^ 
situation. 
. i 
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♦verbai^l^i^f or cement is 
given' appropriately r 
according to individual 
child's program plan. 
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(1) ^ 

♦verbal reinforcement 
is.,often forgotten or 
delayed to the extent 
that child may notX 
be able to< lirdc the 
re ^forcer- to desired 
bell&vior (e.g. child 
may be reinforced 
for wrong or diff^ent 
behavior) . 



"^Tieach^g Behavidr 
. Characteristics (Cont* > 
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V. MANAGING THE CONSEQUENCES (cont,) 

D. Gives social reinforcers naturally with enthusiasm. 



: *verbal .and' social reinforcerg 
are applied in normal/ natural 
tone of voice ♦ 
♦social reinforcer*s are given 
^ naturally .in a warm, but 
inatte;:-of-fact manner (e,g, 
pat Oil shoulder/ hug/ smiles) . . 



(3) 

♦social reinforcjement is 
given in natural manner 
in accordance with the 
situation and program 
plan^ 



i 




Lnforcers are 
given mechanically* 
♦social reinforcers 
appear artifical 
^d unnatural/ 
stitl^. 



E. Uses thined schedule of reinforcement/^acquire(^ tasks (e.g. intermittent reinforcement) 



(3) 

♦fbllows through vjith 
interdlttent reinforce- 
ment schedule as out- 
lined in ch4J.d's program 
plan- 



^ (5) 

♦provides intermittent rein- 
forcement for acquired tasks. 

♦as a workable schedule of mean- 
ingful reinforcement is 

'attained/ with child respond- 
ing at, a high rate to task/, 
the continuous reinforcement 

• schedule is thinned to encour.- 
* age greater independence 
of .child ♦ 

P. Provides edible or tangible reinforcers if necessary to 
child performance. <^ ' - 

: (5) ' . (3) * 

♦provides edible reinfprcers only 

a3 necessary to initiate respond- 
ing behavior for a child with 

very low performance, level.- 
♦utilizes tangible or activity 

reinforcers if necessary to 

initiate or maintain child's 

performance. * 
♦provides' basic reinforcers but 

moves child away from primary/* 

tangibles as soon as child's 

behavior can be maintained by « 

social and verbal praise ^ 

(intermitt^ent use of pri/nary/ 

tangibles may still be evidenced. 



(1) 

♦bontitiuous reinforce- 
tnent is given/ beyond 
the ppint needed by 
child to assist his 
response to task. 



initiate 



♦uses primary/tangible 
reinforcers as indicated 
in individual child's ' 
program 'plan. 



or maintain 



♦qve^uses edible/ 
tangible reinforcers* 

♦does not attempt to 
fade use of primary/ 
tangibles: 
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MANAGING THE CONSEQUENCES (contj 




G* Pairs verbal 'or soolal reinforcers. with other tangible or activity reinforcers* 



• C5) 

♦'always pairs verbal and social . 
reinforcers with primary/tangi- 
ble or activity reinforcers. 

♦varies types of reinforcers 
when appropriate. 

♦always pairs such reinforcers 
with praise^r 



C3) 

♦pairs verbal and social 
reinforcers with primary/ 
tangible or activity' 
reinforcers as indicated 
in child's individual 
program plan^ 



(1) 

♦rarely pairs use of 
primary/tangible .or 
activity reinforcers 
with social and 
verbal praise. 



H. Pairs knowledge of correct results with verbal reinforcer where possible. 



(5) 

♦usually tells child what was 

good about hia response within 

the givens of each individual 

task situation, 
♦verbal praise focuses on the 

correctness of results (e.g. 

neat, you put the red circle 

next to the red square, etc.) 

I •Allows child sufficient opport^ity (time 



(3) 

♦often tells child exactly 
what is correct about his 
response. 



(5) 

♦gives child time to respond 
to task* 

♦allows 'for successive oppor- 
tunities to complete task 
or comply to command. ^ 

♦delays reinforcers intention- 
ally in order to strength 
maintenance and generalization 
of task for individual child, 

♦tasks are well-timed,, and 
presented in accordance with 
individual child's need. 



) to perform task. 
(3) 

♦child is usually given 
time to respond to each 
opportunity provided. 



(1) 



♦rarely tells child 
what was correct 
about his response 
specifically (e.g. 
says, O.K. t" that's 
right, good) . 



(1) 

♦child is rushed 
through the instruc- 
tional activity. 

♦timing of presenta- 
tions is not adjusted 
to individual child's 
need. 



teaching Behavior 
Characteristics (Cont«i> 

V> MANAGING Tt^ CONSEQUENCES (contj 

j. Uses correction procedures consist^tly (e.< 



of-fact manner) 
-^(5) 

^emphasizes correct answer/ not 

incorrect one when providing 

correction. M 
♦provides correction if ^child 

responds incorrectly. 
*does not focus on negatives 

within the correlation process, 
♦consistently utilizes correction 
^procedures, but varies wording 

to avoid monotony and sustain 

child's attention, 
♦provides adequate amount of 

aid to evoke correct response 

after correction procedure 

is given, 
♦allows child to practice correct 

response after correction has 

been given. 




correction is given in matter^ 



(3) " 
♦uses standard correction 
procedjire appropriately, 
as outlined in child's 
program plan. . 



f 



(1) 

♦is inconsistent in 
application of stand- 
ard correction 
procedures. 

♦doea not correct 
child's incorrect 
responses. 

♦corrections are^ 
given with emphasis 
on not/ no/ and 
that's wrong. 



VI. KEEPING RECORDS 



A, Records individual daily progress using assigned coding system (e.g. clipboard 
data sheets) . ^ 



(5) 

/is able to maintain compre- 
hensive records on each child's 
daily performance. 

♦systematically records child's 
daily progress, using ABA 
coding system. 

♦records general global state- 

•ments of progress at the 
completion of each program. 



(3) 

♦records daily progress 
using system set up on 
standard clipboard forms; 
but there is some variance 
in consistency^ 



(1) 

♦does not consistently 
keep records 
opportunities 'given 
during daily instruc- 
tional activities. 
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VI> KEEPING RECORDS (cont,) 



B. Records correctly each child's opportunity for responding 



(5) 

♦consistently records child's 
responses for each opportunity 
specific to the individualized 
Instructional .activity, 
♦accurately records child's 
• response after each opportunity, 
(this item is rated by two 
reliability observation 
checks of teacher taking data) . 



C. Records baseline on instructional activity. 



(3) 

♦records daily progress 
using system set up on 
standard clipbocird forms; 
but there, is some vciriance 
in consistency. 



(5) 

♦always takes baseline measures 
on new instructional activity. 

♦samples baseline over number 
of opportunities needed to 
accurately reflect current 
status of child. 



<3> 

♦generally takeb baseline 
. for assigned number of 

observations or oppor- • 

tunities. 



D. Record^ teaching probes (both ahead and back) . 



(5) 

♦aJ.ways implements systematic 
procedure of probing child ^s 
instructional level. 

♦implements periodic re- 
testlng for learning of a 
specific concept or operatioh. 

♦probes' both ahead and back 
to further establish train- 
ing needs in cireas of strength 
or weakness. 



(3) -V 
♦gives some additional 
^opportunities to practice 
or perform task ahead or 
back of current ins,tmc-* 
tional activity level. 



(1) 

♦does not consistently 
keep records on oppor- 
tunities given during 
daily instructional 
activities. 



♦takes baseline data 
inconsistently. 



(1) 

♦follows no systematic 
procedure for asses- 
sing child's responses 
within a given progran 



E. Records mastery/maintenance checks. 
(5) 

♦cilways considers child's progress* 
in terras of acquisition, general- 
ization and operations, 
♦provides opportunities for chiM^ 
to respond to assigried activity 
as a review process, 
♦gathers data systematically on 
mastery/maintenance and program 
effectiveness . 



- (3) 

♦incorporates in^^tery /main- 
tenance checks in review of 
specific programs as out- 
lined in child's program 
plan. 



(1) 

♦doesn't know if child 
is continuing to 
maintain skill, feels 
if he can do it once, 
he knows it. 



Characteristics (Cont. ) 



VI. KEEPING RECORDS (cont,) ' ♦ 

F* N^tes aULternatives or branches in teaching procedures on data form and comment 
section. 



(5) 

*when implementing changes in 
specific teaching procedures 
for a given program, always 
records branching or details 
'Of the alternative procedure. 

♦when conducting an instruc- 
tional activity in accordance 
with child's program plan, 
notes independently special 
comments generated from within 
the activity (e.g. change of 
reinforceT/ adjusted aidS/ 
special problems inherent in 
task for a given child/ qr 
aborting of program and why.) 



G. Notes child reaching criterion level. 



(3)- 

*recogni2es changes or 
adaptations ijr stated 
program outline for asi 
individual child and 
records such changes 
or makes special notes 
on data form. 



(5) 

♦mciijfitains child *s performance 
level in accordance with 
individual program plan, 
'♦always reaches, criteria for 
individual child performance 
before moving ahead in pro- 
gram or changing programs. 

♦clearly notes on individual 
record form child's ^attain-, 
ment of criteria. 



(3) 

♦records opportunities' 
needed to practice and 
perform task. 



E. completes all clipboard forms properly? 



(5) 

♦always completes- each form 
according to clipboard 
instructions. 

♦develops comprehensive records 
on individual children. 

♦consistently records curric- 
ulum planning and evaluation, 

♦is able to incorporate relevant, 
information of child's progress 
and program plans and clip- 
board forms. 

♦asks for assistance in completing 
clipboard forms when necessary. 



(3) 



♦keeps clipboard Torms up 
to date by accurately 
supplying needed data 
for each form according 
to instructions. 
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(1) 

♦rarely records 
significant changes 
in standard program 

, plan. 



(1) 

♦does not give child 
sufficient opportun- 
ities to reach criteri 

♦requires child to 
respond to a given 
task beyond point 
where he is consis- 
tently giving the 
correct response/ 
^f^hen child does not 
evidence need ■ for 
extended - practice . 



(1) 

♦is unable to accur- 
ately set up clip- ^ 
board forms for 
indiv^ual child. 



■V 



Characteristics (Cont.) 



VII > REVIEWING CHILD PROGRESS 

A* Analyzes essential details from daily perfonaance data. 



(5) 

♦systematically checks child *s 
daily acconplishments. 

♦always evaluates daily lesson 
plans and activities, consider- 
ing child progress before \inder- 
taking the task of ongoing 
planning . 

♦identifies child's strengths 
and weaknesses according to 
behavioral responses attained 
during instructional activity. 



(3) 

♦evaluates daily performance 
data in terms of planned 
program outline and intended 
outcomes (ob j ectives) 



(1) 

♦sporadically reviews 
child's daily perfor- 
mance. 

♦does not review daily 
progress unless spec- 
ifically directed o to 
check programs. 



B. Evaluates child's difficulties in observable terms. 



(5) 

♦reviews comprehensive records 
on individual children which 
includes assessment profile, 

daily performance records, 
and other relevant informa- 
tion such as home programs, 
medical reports, parent/child 
history form. 

♦evaluates specific behaviors 
present in child's performance 
and can state behaviors desired 
in terms of measurable outcome 
objectives. 

♦evaluates data on' exhibiting 
behaviors upon entry into pro- 
- -^ram and incorporates informa- 
tion in program planning. 

'♦evaluates outcomes or accom- 
plishments against intended 
program outcomes. 

♦specifically outlines child's 
needs in terms of observables, 
stating what he is not doing 
or specifically having*^ trouble 
with. 



(3) 

♦makes decisions regarding 
child performance and needs 
according to daily progress 
records. • 

♦states in observable terms - 
the needs of child, specific 
cally what he is not able to 
do and is having trouble with. 



•(1) 

♦spends little or no 
time in evaluation 
of daily instructional 
activity. 

♦does not state 
specifics of 
observed needs. 
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Teaching Behavior 
. C3iaracteri§tics (Cont. ) 



VII, REVIEWING CHILD PROGRESS (cont J 



C» ijodifies instructional activities on basis* of daily performance data. 



^ (5) 

♦recognizes strengths and weak- 
nesses in child's perfonuance 
and uses this evaluation to 
adjust the teaching/learning 
situation. 

♦systematically updates daily 
programs as child progress 
is evaluated, resulting m 
continuing ongoing plans. 

♦daily evaluation may lead to 
restruction of objectives, 
material's or procedures. 

♦daily evaluation lead to 
decision of aborting program. 

♦develops procedures for alter- 
native programs, branching or 
slicing back programs accord-- 
i'ng to daily performance data. 



(3) 

♦modifies instructional plan 
on basis of baseline data 
or daily performance. 

♦is able to slice back pro- 
grams, and/or jumps program 
ahead as indicated by child's 
daily performance. 



(1) 



♦^rarely develops pro- 
gram alternatives. 

♦dpes not independently 
determine needed 
change of directions 
in updating daily 
program. 



Establishes criterion levels for ta^ks based on baselijie data or daily 
performance (e.g. determines amount of practice needed per instructional activity) 



(5) 

♦develops program criteria 
according to intended accom- 
plishments' or outcome 
objectives. 

♦establishes each child's 
performance level in accord- 
dance with assessed strengths 
and weaknesses and need for 
sustained practice opportunities. 

♦provides as many opportunities 
as necessary for child 'to 
respond to task consistently. 

♦allows for individual differences 
when setting up criterion leve:j.s. 



(3) ^ 

♦determines, amount of practice 
needed for activity and is 
able to write out the amount 
of practice/ stating a* 
criterion level, according 
to individual chil.d's needs. 



(1) 

♦does not account for 
individual differences 
when stating criteria 
for performance. 

♦chooses arbitrary 
number of opportunitie 
to criteria, without 
regard for individual 
child's needs. 



1 
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YII, REVIEWING CHILD PROGRESS (cont.) — " " 

• * 

E. Asks for assistance in updating programs as per need. 



(3) 

♦often asks for advice and 
direction in planning 
programs and updating plans, 



(5) 

♦demonstrates an open 
requesting assistance in up 
dating programs and selecting 
from among alternative 
instructional procedures, 
♦shows initiative in completing 
update procedures independently 

readily accepts ideas and 
'Input from teaching team (e.g. 
teacher, aid, parents) 
♦initiates contact with team and 
communicates a feeling for the 
"partnership" in planning the ^ 

educational program., 
♦seeks additional resojorces for 
program planning, 
♦recognizes own teaching areas 
of strength and weakness, and 
seeks advice and direction 
accordingly. ' , 

F. Updates program information based on criterion assessment measures. 



(1) 

♦rarely asks for 
help with designing 
programs . 



(5) 

♦systematically updates child's 
assessment data and bases 
program plans on basis of post- 
baseline and past performance. 

♦correlates information from 
criterion assessment measured 
with curriculum and incorporates 
this information into indivi- 
dualized program .plans. 

♦summarizes progress and synthesizes 
information gained for individual 
child assessment profile and 
monitoring system, as program 
updates are con tinuaj^. developed. 



(3) 

♦often refers to criterion 
referenced assessment when 
making program plans and 

' monitoring child progress. 



(1) 

♦rarely checks 
criterion assessment 
or utilizes this * 
information in 
program plans. 
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MODIFIED TEACiilNG BEilAVIOR IN'VLNTOIVr 



:)ATE: 



e Sample: 



Observation ft 



[nstructional^^Activity:^ 



Observation Code: 



Outstanding 


Very 
Good 


Good 


Fair 


Fccr 


Almost 
* Alv/avs 


Mostly 


Some- 
times 


Rarely 




* 5 • . 


4 


3 . 


2 


1 



settt::g: 


*5 


4 


3 


2 


1 


Coircnents 


a*' Readies materials ar^d work- area 
before beginning instruction. 




t 










Handles materials efficie^itlv 
















II. PLAi\KII:G: 


a« Establishes a teacher controlled 
^ instructional situation. 














b* Presents materials in accordance with 
direction for .specific instructional 
activity (e^c, traininc ohase) 















. ma:jagi::g thi' a::teczde!:ts: 



a« Obtains child's attention before giving 
instruction 












. - J — — 


!^ Cues child according to program 
Instructions 










* 




Uses "pronp tine**, procedure to initiate 

resoondin^ as cor crocrar. directiions 
' ■ ■ — '■ ' — - — ' 














S$ Rearranges teaching materials to 
avoid child responding to position 
of stimulus item. 















] 

5* Ignores minor misbehaviors. 














b» Makes child aware of contingencies 

of reinforcement for correct 
•pp^pOnse (eg*, if then 
■— r^. ructions wheo needed) 


3 


S2 











TEACHING BEFIAVIOR IllVEliTORY^ 
Page 2 



I'lr KAMAGir.'G "^VZ C0!JSE^L*£MCE3 : 


5 


4 


3 


2. 


■ 1 


Coiments 


W 

Assists in selecting meaningful 
1 ireinforc^?rs for i tr^j'rri':''^^ 1 activit" 




• 










.b^ Reinforces target behavior 














jc# Provides irmediate verbal 

' roinforccrs for carreer response 














.'d* Pairs verbal or social 
^ reinforcers vith otaer 

tangible or activity 

reinforcers 












t 


e« Pairs knowledge of correct J 

results with verbal 
^ reinforcer. (eg. labelled 

praise-conf imation of , 

results) . 






—r 








f» Uses correction procedures 
^ consistent with prograra 

instructions (eg. correction 
is given in matter-of-fact 
nanner) . 












1 

f 



a« Records child progress using 

assigned coding sysce-'n (eg.v^Q ^ ) 
correctly after eacn response 
opportunity; 



b# Records teacn^'ncr ^♦-'^■-os 



c> Notes teschinc: criterion listed 



^ Uses assigned procedure for stopping 
teaching seq-^ence when child is not 
responding correctly and notes in 
corjnent gcotion cf rooord forr.. 
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♦ • # • • . • j ' • • • • • ^ 

I 

IW>inia) TEACMIHC DDIAVIOR INVEKTORY 
Name: ' , 
Date: Record Form 
Timo/Sor.iplo: " • 

Instructional Activity: ' • 


SETTING: 

» « 


II. PLANNING: 

1 

* • 


III. MANAGING THE ANTECEDENTS: 

7 

s \ 
1 

♦ 


• MAKAGING BEHAVIOR: 

f 

• 


V. MANAGING THE CONSEQUENCES: 


VI. KEEPING RECORDS: 


oaaents/Suggestions , ^ 

> • 
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